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Curriculum Scope and Sequence 
Content 

Area Language Arts Course Title/Grade 
Level: First Grade 

 
 

General Overview and Pacing 
 Reading Writing Suggested Pacing 

(Days/Weeks) 
Unit 1 Building Our Reading Muscles: 

Launching Reading Workshop 
Launching Writing Workshop with 
Independent Writing Projects 

                About 8 weeks 

Unit 2 Word Detectives Bringing Small Moments to Life                 About 6 weeks 

Unit 3 Reading Like a Scientist: 
Navigating Informational Texts 

All About Books                  About 6 weeks 

Unit 4 Readers Have Big Jobs to Do: 
Fluency, Phonics, and 
Comprehension 

Writing Reviews  
About 6 weeks 

Unit 5 Meeting Characters and 
Learning Lessons 

From Scenes to Stories 
 

About 6 weeks 

Unit 6 Making Reading Come Alive: 
Readers’ Theater and Poetry 

Non-fiction Chapter Books  
About 3 weeks 

 
 
 
 
 
 



 

Content Area: Language Arts Grade 1 
Unit: 1 Unit Name: Building Our Reading Muscles:  Launching 

Reading Workshop 

Reading 
New Jersey Student Learning Standards for English Language Arts: 

Standards Introduced 
 
RL.1.1  Ask and answer questions about key details in a text. 
RL.1.5   Explain major differences between books that tell stories and books that give information, drawing on a wide reading of a 
range of text types. 
RL.1.6  Identify who is telling the story at various points in a text. 
RL.1.7  Use illustrations and details in a story to describe its characters, setting, or events. 
RF.1.1  Demonstrate mastery of the organization and basic features of print including those listed under Kindergarten foundation 
skills 
RF.1.1.A  Recognize the distinguishing features of a sentence (e.g., first word, capitalization, ending punctuation).  
SL.1.1  Participate in collaborative conversations with diverse partners about  grade 1 topics and texts  with peers and adults in small 
and larger groups. 
SL.1.1.A  Follow agreed-upon norms for discussions (e.g., listening to others with care, speaking one at a time about the topics and 
texts under discussion). 
 

Technology Standards: 

8.2.2.C.1  Brainstorm ideas on how to solve a problem or build a product.  
8.2.2.E.1  List and demonstrate the steps to an everyday task. 

Career Ready Practices:  

Students learn to work collaboratively in a reading partnership: 



CRP1:  Act as a responsible and contributing citizen and employee.  

Enduring Understandings Essential Questions 

● There are many ways readers push themselves to read 
with vigor and stamina. 

● Readers envision as they read. 
● Readers match the picture in their mind with the words 

on the page. 
● Readers talk about and share ideas about books with 

partners.  

● How do readers push themselves to read more? 
● What do readers think while they read? 
● How do readers make sense of the words on the page? 
● How do readers share books?  

Students will know... Students will be able to: 

● The rules and procedures for Reading Workshop 
● Ways to think about a book before reading, during 

reading, and after reading 
● Strategies for developing reading stamina 
● Beginning reading strategies (i.e. use of picture clues for 

meaning; checking 1st letter for visual, use of sight words 
as an anchor) 

● Ways to work with a reading partner 
● Different goals readers can set for themselves 

 

● Follow the rules and procedures of Reading Workshop 
● Think before, during, and after reading to practice being 

an active, engaged reader 
● Use reading time wisely 
● Apply beginning reading strategies to read simple texts 
● Work collaboratively to read books with reading partners 
● Work collaboratively to talk about books with reading 

partners 
● Set goals and celebrate the reading work they are doing 

Assessment Evidence 

Performance Tasks Other Evidence 

Independent Reading 
● During this time of year, you will find an independent 

reading level for each student using a district reading 
benchmark assessment (Developmental Reading 
Assessment for students reading at Levels A-P or the 

● On-going running record assessments 
● Anecdotal notes from reading conferences 
● Anecdotal notes from small group instruction of 

foundational reading skills 
● Letter Identification assessment (if applicable) 



Teachers’ College Benchmark Assessment for students 
reading at Levels Q and above). 

 
Phonics, Spelling, and Word Study 

● During this time of year, you will want to find an 
independent stage of spelling development for each 
student using the Primary Spelling Inventory from the 
Words Their Way  program.  This information will be 
recorded on literacy data sheet. 

 
 
 

● Letter/ Sound assessment from Fundations (if 
applicable) 

● Concepts about Print assessment (if applicable) 
● Other phonological awareness assessments (if 

applicable) 
● Subtests from Observation Survey (if applicable) 

Resources and Materials 

Components of Balanced Literacy: 
● Interactive Read Alouds 

○ During this first unit of study, you will be building your classroom community and practicing your routines and 
procedures for your  Interactive Read Alouds .  

○ For more information on Interactive Read Alouds for this point in the year, please see pages 94-101 in 
Building Good Reading Habits Grade 1 Unit 1 

● Shared Reading 
○ During this first unit of study, you will be practicing your routines and procedures for  Shared Reading  experiences. 
○ For more information on a 5 day Shared Reading plan for this point in the year, please see pages 102-113 in 

Building Good Reading Habits Grade 1 Unit 1 .  
● Word Study 

○ SEE FUNDATIONS CURRICULUM 
● Reading Workshop 

○ During this first unit of study, your students will need to build their reading stamina.  
○ Your independent reading time may start off at five minutes, but quickly grow to ten or maybe even fifteen minutes 

by the end of the unit!  



○ For this reason, you may have time in your first few weeks to add an additional Interactive Read Aloud or Shared 
Reading time into your workshop time. 

 
Student Tools 

● It is very important to give students access to books on their level as soon as possible.  You should use June reading levels 
to give you a starting level and goal for each student.  *These levels can be revised as you start to administer your 
beginning of the year DRAs or running records. 

● Students should have their own book box or bag to keep their personal books for the week.  Students reading at  Levels A-I 
should shop for 10-12 books  weekly.  You will want to establish procedures for book-shopping that don’t interrupt reading 
time. 

● For students reading above grade level, use the following book shopping guidelines: 
○ Levels J and K= 8-10 books 
○ Levels L and M= 4-6 books 
○ Levels N-Q= 2-4 books 

● Possible Tool= reading mat.  Students would get a manila folder with one side marked with a green dot and the other with a 
red dot.  Students start every day with their stack of books on the green side and move them over to the red side once they 
are finished.  If students are consistently finishing all books before time’s up, you can teach them specific rereading 
strategies or how to read their way back to green so that all books get read twice and end up on the green side again.  This 
tool can help students keep track of their volume of reading.  They can make a tally mark for each book on a post it or 
Reading Log, or they can simply count and tell their partner at the end of independent reading time. 

 
Unit Goals: 

● This unit focuses on setting the routines and procedures for Reading Workshop, including partnerships.  There are some 
lessons on decoding strategies mixed throughout the unit to serve as a reminder for some (from K) and frontloading for 
others.  Unit Two will focus on decoding strategies. 

 
Unit Celebration Ideas: 

● See page 92 in Session 18 from  Building Good Reading Habits 
 
 
Teacher Texts and Resources: 



● Building Good Reading Habits Grade 1 Unit 1  by Lucy Calkins & Elizabeth Dunford Franco (from the Units of Study for 
Teaching Reading) 

● The Reading Strategies Book  by Jennifer Serravallo 
● Wilson Fundations Level One  teaching guide  *For word study instruction 
● Words Their Way  by Bear, Invernizzi, Templeton & Johnston  *For word study assessment 
● Phonics Lessons for Grade One  (red binder and teacher manual) by Fountas and Pinnell  *to supplement word study 

instruction 
 
Mentor Texts: 

● How to Read a Story  by Kate Messner 
● Ollie the Stomper   by Olivier Dunrea 
● Gossie and Gertie  by Olivier Dunrea  
● Kazam’s Birds  by Amy Erhlich 
● Ish  by Peter Reynolds  
● a low level big book to use for decoding lessons (students must be able to see print) 

 
Anchor Charts: 

● Readers Build Reading Muscles (named Readers Build Good Habits in Session 1, page 3 in  Building Good Reading Habits ) 
● Drop the Bad Habits (Session 9, page 46 in  Building Good Reading Habits ) 
● Do  SOMETHING  at the end of a book! (Session 2, page 10 in  Building Good Reading Habits ) 
● Reading Partners Work Together 

 
Interdisciplinary Connections 

● Social Studies Integration: 
○ Your science unit of study will be My Class, My Community.  Please try to incorporate some read aloud or shared 

reading materials on this topic. 
● Next Gen Science Integration: 

○ Your science unit of study will be Earth’s Place in the Universe (i.e. sun, moon, stars, seasons, weather).  Please try 
to incorporate some read aloud or shared reading materials on this topic. 

 

 



Bend 1 Goals Suggested Mini Lessons 

 
 
Reading 
Long and 
Strong 
 
 

● Follow the rules and 
procedures for Reading 
Workshop 

● Think before, during, 
and after reading 

● Develop reading 
stamina 

 
 
 
 
 
 
 
 
 
 
 

Follow the Rules and Procedures of Reading Workshop 
*(note some of these may be stand-alone mini-lessons and others can be 
imbedded as you go as mid-workshop teaching points or share teaching 
points.) 

● Good readers self-reflect.  They think what kinds of things do I like to 
read.  They can decorate book boxes to have students show the types of 
things they are interested in reading. 

● Good readers understand that their class is made up of all different types 
of readers.  These readers have different interests and goals.  *Have 
students sketch a reading memory to build community.  Discuss what’s 
similar about readers in the classroom and what’s different. 

● Good readers understand that reading workshop has 3 parts 
(mini-lesson, reading time: private & partner, and share), and they have 
a job to do in each part.  They understand how the room should look and 
sound as they transition from part to part. 

● Good readers have a special place in their classroom to keep their 
books.  We need to take care of our classroom library. *Reveal your 
library in a fun-way (grand opening) 

● Good readers know how to choose books that they are interested in and 
at a just right level for them. 

● Good readers use their whole reading time to read (make a challenge to 
beat yesterday’s time as a way to encourage). 

● Good readers read quietly at their own spots so that the other readers 
can concentrate. 

● Good readers try their best and never give up. 
● Good readers solve their own problems during reading time.  

 
 
Think before, during, and after reading 



● Good readers take a sneak peek before reading by examining the cover, 
taking a picture walk through the pages, and making a movie in their 
mind of how they think the book might go ( see Session 1 in  Building 
Good Reading Habits ). 

● Good readers remember to stop as they read and check their sneak 
peek.  If they were right, keep reading.  If they got surprised, make a new 
movie ( see Session 1 in  Building Good Reading Habits ). 

● Good readers use post its to mark their thinking in a book ( see page 355 
in  The Reading Strategies Book  by Jennifer Serravallo ). 

● Good readers don’t just close a book when they’re done- they DO 
SOMETHING at the end (i.e. retell, reread, tell a partner, go back to 
favorite part) ( see Session 2 in  Building Good Reading Habits ).*You 
are hoping that these things are all familiar to students from 
Kindergarten.  If not, you may want to briefly spend some time at what 
those things look like.  Remember, however, you will be spiraling back to 
lift the level as you go through the year. 

 
Develop reading stamina 

● Good readers push themselves to get stronger by reading more and 
more and more books ( see Session 3 in  Building Good Reading 
Habits ) . *Includes making a plan for reading. 

● Good readers set goals to help push themselves to read even more 
books ( see Session 4 in  Building Good Reading Habits  or page 58 in 
The Reading Strategies Book ). 

● Good readers push themselves to get stronger by rereading books to 
make their reading voices smoother ( see Session 5 in  Building Good 
Reading Habits ). 

● Good readers practice reading with their eyes, instead of their finger, so 
they can read more quickly, scooping up more words at a time, reading 
in phrases instead of word by word ( see Session 6 in  Building Good 
Reading Habits ). 



● Good readers push themselves to get stronger by rereading books to 
see more and understand their books in even bigger ways ( see Session 
7 in  Building Good Reading Habits ). 

 

Bend 2 Goals Suggested Mini Lessons 

Tackling Hard 
Words 

 
 

● Review beginning 
reading strategies 

Review beginning reading strategies 
● Good readers take a sneak peek of each page by studying the picture 

before rushing to read the words. ( see Session 8 in  Building Good 
Reading Habits ). 

● Good readers have the strength to push through tricky words by using 
the whole page to think, “ What might this word say? ” (check the picture + 
first part) ( see Session 8 in  Building Good Reading Habits ). 

● Good readers know the bad habits they have as readers and try to  drop 
them ! ( see Session 9 in  Building Good Reading Habits ) 

● Good readers look at the whole word, all the parts, to help you figure it 
out ( see Session 10 in  Building Good Reading Habits ). 

● Good readers can get a running start to help them figure out tricky words 
by rereading the sentence, getting your mouth ready by making that first 
sound and thinking, “ what makes sense? ” ( see Share on page 55 in 
Session 10 of  Building Good Reading Habits  OR page 93 in  The 
Reading Strategies Book ). 

● Good readers don’t just karate chop words.  They think about what 
would make sense to figure out tricky words.  They do this by thinking 
about the whole book- the cover, the pictures, and what the book is 
mostly about (topic).  Readers think “ what would make sense? ” to figure 
out tricky words ( see Session 11 in  Building Good Reading Habits ). 

● Good readers always need to do a double-check when they’re reading. 
They always need to check to make sure what they just read made 
sense with the story  and  check the letters on the page to make sure the 
word looks right ( see Session 12 in  Building Good Reading Habits ). 



● Good readers sometimes know what’s happening in the story, but not 
what a tricky word says.  When that happens, they come up with a few 
options that would make sense by using the information they have so far 
and the information in the sentence they’re trying to figure out.  They say, 
“ it could be ___ or it could be ____ ”.  Then, they check the letters in the 
word to see if it matches any of the words that would also make sense in 
that spot ( see page 89 in  The Reading Strategies Book ) . 

Bend 3 Goals Suggested Mini-Lessons 

 
Using 

Teamwork: 
Building 
Reading 

Partnerships  

● Get started with 
Reading Partnerships 

● Celebrate and set new 
goals 

Get Started with Reading Partnerships 
● Good reading partners work together (management lesson) ( see 

Transition to Partner Time box on page 6 from Session 1 in  Building 
Good Reading Habits ). 

● Good reading partners choose a way to read books together (echo read, 
choral read, see-saw read, Reader & Teacher read). *You may want to 
break these into different lessons if students are not familiar from 
Kindergarten. ( see Transition to Partner Time box on page 13 from 
Session 2 in  Building Good Reading Habits ). 

● Good reading partners can give reminders to their partner by saying 
“Don’t forget to…” ( see Share on page 14 from Session 2 in  Building 
Good Reading Habits ). 

● Good reading partners listen with your whole body ( see page 328 in  The 
Reading Strategies Book ). 

● Good reading partners grow new ideas together by listening to the 
partner say their ideas or share their post-its and then responding by 
telling their reaction (Wow!) (Oh!) or asking a question (I wonder…) ( see 
Transition to Partner Time box on page 36 from Session 7 in 
Building Good Reading Habits ) . 



● Good reading partners listen to each other read and double-check each 
other’s reading ( see transition to partner time box on page 61 in 
Session 12 of  Building Good Reading Habits ). 

● Good reading partners give each other a book introduction before 
reading a book together to help get the partner excited about the book 
( see Session 15 in  Building Good Reading Habits ). 

● Good reading partners decide to do something when they’re done with 
reading a book (connect to what independent readers can do after 
reading) ( see Session 17 in  Building Good Reading Habits ). 

● Good reading partners can perform their books ( see Transition to 6 in 
Partner Time box on page 32 from Session 6 in  Building Good 
Reading Habits ). 

 
Celebrate and set new goals 

● Good reading partners help each other think back by remembering 
everything they’ve learned and think ahead by helping set new goals 
( see Session 18 in  Building Good Reading Habits ). 

 
Language, Grammar, and Conventions 

SHARED READING GOALS ( see Fundations Curriculum for more information ) 
● Review basic concepts about print skills from Kindergarten (i.e. directionality, one to one match) 
● Review terms:  letter, word, first, last, sound, consonant, vowel 
● Recognize taught sight words quickly and accurately  
● Identify consonants and vowels (review from kindergarten)  

 
ESL Strategies- 

● Choose books that are themed towards the season, holiday, or month to build background knowledge and schema. 
● ESL students have a hard time differentiating between a letter, a word, sentence, and sometimes even a number. Have the 

ESL teacher front load this information so the student is not overwhelmed by all the new terminology.  



● Review and model what beginning, middle, and end mean.  
● Review the difference between a sound and a letter.  
● Sorting letters, words, and sentences.  
● Use sight word books. 
● Use highlighter tape and have students go on a sight word hunt. This helps an ELL no matter the learning style.  
● Have students stop and draw. For example- Frog ends with the letter g. G makes the /g/ sound. Can you draw a picture of 

something that (begins or ends) with that sound? 
● Have students alternate between book box and sight word rings throughout the course of reading workshop. 
● Vowels are very hard for our ELL’s to master and recognize. Most languages have between 5 and 7 vowel sounds to 

master as well as vowel combinations. For example, Spanish students have 5 sounds, but English has 12. The Spanish 
vowels are much more consistent than English across the various dialects and forms of Spanish. The vowels in English are 
often different from the vowels in the student's primary language.  

● Clarify vowel sounds that are in contrast with their primary language. For example, short o and a with Spanish speakers.  
● Have ESL teacher pre-teach picture sorts for word study.  
● Start off making vowels different colors so they stand out. For example, all the consonants magnetic letters will be blue and 

vowels will be red.  
● Review alphabet linking chart everyday during morning meeting. ( a, apple, /a/). Can you think of another word that begins 

with the letter a?  
● Ask ESL teacher for books in different languages. 
● Ask ESL teacher for wordless books.  
● Emergent Stage students-   typically students in this age group are kindergarten students. However, ELL’s of any age may 

be in this stage if they have had little or no formal schooling. It is important to teach them that letters represent sounds in 
systematic ways. Please understand that in order to study sounds in words, they need to acquire phonemic awareness- an 
understanding that words consists of a series of sounds that can be isolated and examined. 

 

 
 
 
 
 



Content Area: Language Arts Grade 1 
Unit: 1 Unit Name:  Launching Writing Workshop with Independent 

Writing Projects 

Writing 
New Jersey Student Learning Standards for English Language Arts: 

Standards Introduced 
 
SL.1.1.B  Build on others’ talk in conversations by responding to the comments of others through multiple exchanges. 
SL.1.5  Add drawings or other visual displays to descriptions when appropriate to clarify ideas, thoughts and feelings. 
L.1.1  Demonstrate command of the conventions of standard English grammar and usage when writing or speaking.  
 

Technology Standards: 

8.1.2.D.1  Develop an understanding of ownership of print and nonprint information.  
8.2.2.A.4  Choose a product to make and plan the tools and materials needed.  

Career Ready Practices:  

Students learn to work collaboratively in a writing partnership: 
CRP1:  Act as a responsible and contributing citizen and employee.  

Enduring Understandings Essential Questions 

● Writers write long and strong, with great volume and 
stamina. 

● Writers use partnerships as a way to lift our writing and 
understand ways to better write for our readers. 

● What is writing workshop? 
● How do writers use what they know to make writing 

clear?  

Students will know... Students will be able to: 



● Rules and procedures for writing workshop 
● Strategies for generating ideas for writing 
● Ways to plan for writing 
● Purpose of revision 
● Strategies for spelling unknown words 
● Stages of the writing process 

● Follow rules and procedures for writing workshop 
● Generate ideas for writing 
● Plan stories before writing 
● Revise writing on an on-going basis 
● Use strategies to attempt to spell unknown words 
● Take a piece through the writing process 

Assessment Evidence 

Performance Tasks Other Evidence 

n/a ● Writing conference & strategy group notes 
● Published piece for student writing portfolio 
● You may choose to select another piece for student 

writing portfolio in addition to the pre/post assessment 
and published piece if you think there is a better example 
of student’s writing ability. 

Resources and Materials 

Components of Balanced Literacy: 
● Interactive Writing 

○ During this first unit of study, you should set up your routines and procedures for  Interactive Writing .  
○ This is a structure that happens 10-15 minutes outside of the Writing Workshop whenever possible.  
○ The class works together to compose a message and shares the pen to write the message.  
○ Teaching points include composition, elaboration, revision, spelling, conventions, grammar, etc.  
○ A good resource for this component is  Interactive Writing Across Grades: A Small Practice With Big Results, 

PreK-5  by Kate Roth and Joan Dabrowski. 
 
Student Tools 

● Set up a writing center so students have access to the materials they will need for Writing Workshop. 
● A date stamp in the writing center is helpful so that you can see the progression of student writing.  Teach students to stamp 

the date after writing their name on a new booklet. 



● Have many copies of 3 page booklets available to students throughout the unit.  You want them to write many, many stories 
to build stamina. 

● Have single sheet options for students. 
● Have each student create a writing folder that has a green side, red side, and space for tools. 

 
Unit Goals: 

● During this unit, students will be reviewing routines and expectations for Writing Workshop.  They will have a chance to 
write across genres and topics.  They will be encouraged to build writing stamina and their love for writing. 

 
Unit Celebration Ideas: 

● Create special “authors baskets” in your classroom library, students’ published pieces can be placed in basket for others to 
enjoy reading  

● “Ask Me About” Necklaces (see page 390 of  The Writing Strategies Book  by Jennifer Serravallo)  
● For additional ideas, see “Appendix: Publishing and Celebrating Writing” pages 384-395 in  The Writing Strategies Book 

by Jennifer Serravallo 
 
Teacher Texts and Resources:  

● Small Moments Writing with Focus, Detail, and Dialogue   by Lucy Calkins, Abby Oxenhorn Smith & Rachel Rothman 
○ Important information on writing partnerships can be found on pages 47-48 in  Small Moments . 

● Interactive Writing Across Grades: A Small Practice With Big Results, PreK-5  by Kate Roth and Joan Dabrowski 
● The Writing Strategies Book  by Jennifer Serravallo 

 
Mentor Texts: 
Ralph Tells a Story  by Abby Hanlon  
 
Anchor Charts: 

● Ways to Spell Words (share in Session 5  Small Moments ) 
 
Interdisciplinary Connections: 

● Social Studies Integration 
○ Your social studies unit of study will be My Class, My Community.  Please try to incorporate some interactive writing 

on this topic. 
● Next Gen Science Integration 



○ Your science unit of study will be Earth’s Place in the Universe (i.e. sun, moon, stars, seasons, weather).  Please try 
to incorporate some interactive writing on this topic. 

 

Bend 1 Goals Suggested Mini Lessons 

 
Working with 
Independence 
 
 

● Follow the rules and 
procedures for writing 
workshop 

 
 
 
 
 
 

Follow the rules and procedures for Writing Workshop 
*(note some of these may be stand-alone mini-lessons and others can be 
imbedded as you go as mid-workshop teaching points or share teaching 
points.)  During this bend students should be encouraged to “write” by 
getting any type of drawing/ writing on the pages. 

● Good writers understand that writing workshop has 3 parts (mini-lesson, 
writing time, and share), and they have a job to do in each part.  They 
understand how the room should look and sound as they transition from 
part to part. 

● Good writers use their whole writing time to write.  When they finish a 
piece, they start a new one. 

● Good writers work quietly at their own spots so that the other writers can 
concentrate. 

● Good writers keep their pencil in their hand during writing workshop. 
(see pg 69 in The Writing Strategies book) 

● Good writers do the best they can and move on. 
● Good writers solve their own problems during writing workshop.  
● Good writers keep their writing organized in folders. 

Bend 2 Goals Suggested Mini Lessons 

What Good 
Writers Do 

 

● Generate ideas for 
writing 

● Plan out writing 
● Add labels 
● Begin to revise 

Generate ideas for writing 
● Good writers have strategies to help them generate ideas for their writing 

(think of a special person; think of a special place; think of a special 
event; think of a strong feeling, think of a special object). *Do not draw 
this out; students can get all strategies at once. 

 
Plan out writing 



● Begin to write with 
focus 

● Work collaboratively 
with writing partners 

● Good writers follow this process for making books once they have their 
idea: “Say- Say- Say” (tell what’s going to go on each page in your 
book), “Sketch- Sketch- Sketch” (draw something on each page of your 
book), and “Write- Write- Write” (write words on every page). 

 
Add labels 

● Good writers can write words in the pictures of their books too.  These 
words are called labels.  They can write who is in the picture or what is in 
the picture. 

 
Begin to revise 

● Good writers go back and revise to make their books even better.  Just 
when they think they’re done, they STOP and think “what else can I draw 
or write here to make my book even better?” 

 
Begin to write with focus 

● Good writers stick with one idea in their book.  (i.e. If their book is about 
people in their family.  Each page would have a person in their family on 
it.  There wouldn’t be a page about their teacher). 

 
Work collaboratively with writing partners 

● Good writers work together with writing partners just like they work 
together with reading partners.  When it’s partner time, they sit elbow to 
elbow and knee to knee so both partners can see the book.  One partner 
reads and shows their book and the other partner listens.  Then you 
switch jobs. 

● Good writers give compliments to their writing partners.  After they’ve 
listened and seen a book, they tell the writer something they liked or 
something they think the writer did well using the sentence frame “I like 
how you _____. (i.e.  I like how you added labels to show me who is in 
the story. ) 

● Good writers give suggestions to their writing partners.  After they’ve 
listened and seen a book, they tell the writer something they think the 



writer should do next using the sentence frame “I think you should 
_____. (i.e.  I like how you added labels to show me who is in the story. ) 

 

Bend 3 Goals Suggested Mini Lessons 

Becoming 
Word Solvers 
 

● Use strategies to spell 
unknown words 

Use strategies to spell unknown words 
● Good writers say the word slowly while they slide their finger across the 

page- hear the first sound and write that sound down.  Read what you’ve 
written, sliding your finger under the letters.  Hear the next sound, write 
it, and reread, sliding your finger.  Do it until there are no more sounds 
( see session 4 in  Small Moments ). 

● Good writers use tools, like the alphabet chart and power name chart to 
help them with tricky sounds in words.  They always have those tools 
close to them when they write. 

● Good writers use the word wall to help them write words and check their 
spelling ( see mid-workshop teaching box on page 37 in session 4 of 
Small Moments ). 

● Good writers listen for little words or parts they know inside of bigger, 
trickier words (i.e.  I can spell fall because I know how to spell all ) ( see 
share on page 39 in session 4 of  Small Moments ). 

● Good writers write words bit-by-bit by clapping the word and then trying 
to spell each part they clap. 

 

Bend 4 Goals Suggested Mini Lessons 

 
The Writing 

Process 
 

 
 
 

● Take a piece of writing 
through the publishing 
process 

Work collaboratively with writing partners 
* You will probably want to add some management teaching points for 
working with partners.  Some options can be found in the Kindergarten 
curriculum. 
 
Take a piece of writing through the publishing process 



*Students should select  one  piece of writing at this point in the unit that they 
would like to publish. 

● Good writers have times where they go from being the writer to being the 
reader.  When writers re-read their books, they read it just like they were 
reading a published book.  If the writer hears a mess-up, they say 
“ Oops!”  and fixes that part ( see Session 7 in  Small Moments ). 

● Good writers edit their writing by looking for spaces between words and 
easy to read words. 

● Good writers publish their story by creating a cover and a title to give 
readers a sneak peek about what the story is about. 

● Good writers celebrate their writing ( see Share on page 62 in Session 
7 of  Small Moments ). 

 
 

Language, Grammar, and Conventions 

Interactive Writing Goals (see Fundations curriculum for more information) 
● Review basic concepts about print skills from Kindergarten (i.e. directionality, spacing) 
● Review terms:  letter, word, first, last, sound, consonant, vowel 
● Write kindergarten sight words quickly and accurately 
● Write first trimester sight words 
● Use a capital letter to start a sentence 
● Use mostly lowercase letters- beginning to use capital letters when appropriate throughout a sentence 
● Use end punctuation 
● Hear and record all consonant sounds in words 
● Begin to hear and record short vowel sounds in words 

 
ESL Strategies- 

● Use lines to represent the number of words in the child’s sentence. Teach child the strategy of counting out the words in his 
sentence, drawing lines with spaces to match his thoughts, and then have child write. Depending on child’s level and goal, 
you can do the following: 

○ Write the whole word for the child but leave out initial or final consonant 



○ Leave out the sight words  
○ Draw a line where the punctuation is supposed to be  
○ Use elkonin boxes to go back and check their CVC words 
○ Magnetic letters for CVC words  
○ Have students go back and check all CVC words in stories and give them a whiteboard. Teach them how to draw 

their own elkonin boxes. Students will place one letter in each box and this will help them visually see where the 
letters go and that the word needs a vowel.  

● Review common terms everyday for beginner ELLs- letter, word, last, sound, consonant, vowel.  
● Struggling ELLs showing difficulty with writing sight words-  use playdough, sand, shaving cream, magnetic letters.  
● ESL teacher will brainstorm with students prior to mini lesson. ESL teacher will provide students individualized lists with 

pictures of topics and moments they could write about throughout the unit.  
● Use sentence starters  
● Choose writing partners that have high levels of language to serve as a model for ELL’s  
● Incorporate strategies from Word Study into writer’s workshop to keep goals consistent throughout the unit.  
● Differentiate the number of pages the student is expected to write. Emergent ELL’s will most likely write one page with a 

beginning, middle, and end.  
● Have students map out their story, tap each page, and explain what will happen on each page.  
● Have ELL’s draw their pictures on each page first. This will help them to remember what their story is about. Have them 

label their pictures in order to reinforce basic writing skills and to build background knowledge. For higher ELL’s have them 
start to incorporate transition words. ( First, Next, Last).  

● Personal word wall in writing folder and seasonal/themed word/picture wall in writing folder 

 
 

Modifications (Special Education/Academic Support/ELL/Gifted) 

Resources Modifications (Special 
Education/Academic Support) 

ELL Gifted Learners 

Fundations 
Reading A-Z 
Kids A-Z (Raz 
Kids) 
Front Row 

● Multisensory manipulatives and 
strategies 

● Scaffolded Instruction 
● Differentiated levels 
● Varied templates 

● Manipulatives 
● Preteach vocabulary 
● Activate prior 

knowledge 

● Differentiation with high 
level materials 

● Student led discussions 
and learning 

● Student product choice 



 
 
 
 

● Word banks 
● Voice to text options 
● Allow verbal responses 
● Mini anchor charts (teacher made 

and student made) 
● Extended time 
● Prompting 
● Preteach  
● Reteach 
● Think and read aloud 
● Modify Assessment/ Assignments 
● Provide visual models 
● Small group instruction 

 

● Identify big picture 
concepts 

● Build in time for 
reteaching and 
repetition 

● Model expectations 
● Think and read aloud 
● Provide a final product 

example 
● Provide language 

objectives associated 
with concepts 

● Act out classroom 
behaviors with students 

● Modify assessments 
● Use real objects 
● Word walls with 

pictures 
● Laminated cards or 

mini anchor charts 
placed on students 
individual desks. 

● Same posters used 
every time. 

● Provide sentence 
frames for explanation 
questions 

● Scribe 

● Additional open ended 
tasks 

● Incorporate problem 
solving activities 

● Promote creative and 
critical thinking 

● Provide flexible 
environment 



● Thematic word walls 
● Allow word walls to stay 

up during assessments 
● Reduce visual field 
● Reduce number of 

problems required 
● Allow time for 

instruction 
● ESL teacher can pre 

teach the lesson before 
introducing concept in 
the classroom. 

● Verbal prompting 
● Reword directions and 

allow verbal clarification 
before answering 
questions. 

● Extended time 
● Small group instruction 
● Small group testing 

 
 
 
 
 
 
 
 
 



Content Area: Language Arts Grade 1 
Unit: 2 Unit Name: Word Detectives 

Reading 
New Jersey Student Learning Standards for English Language Arts: 

Standards Introduced: 
 
RF.1.3   Know and apply grade-level phonics and word analysis skills in decoding words. 
RF.1.4   Read with sufficient accuracy and fluency to support comprehension. 
SL.1.1.A  Follow agreed-upon rules for discussions (e.g., listening to others with care, speaking one at a time about the topics and 
texts under discussion.  
SL.1.1.B  Build on others’ talk in conversations by responding to the comments of others through multiple exchanges.  
SL.1.1.C  Ask questions to clear up any confusion about the topics and texts under discussion.  
 
Standards Mastered: 
RF.1.2   Demonstrate mastery of spoken words, syllables, and sounds (phonemes) by using knowledge that every syllable must 
have a vowel sound to determine the number of syllables in a printed word. 
RF.1.2.A   Distinguish long from short vowel sounds in spoken single-syllable words. 
RF.1.2.B  Orally produce single-syllable words by blending sounds (phonemes), including consonant blends. 
RF.1.2.C  Isolate and pronounce initial, medial vowel, and final sounds (phonemes) in spoken single-syllable words. 
RF.1.2.D  Segment spoken single-syllable words into their complete sequence of individual sounds (phonemes). 
SL.1.6   Produce complete sentences when appropriate to task and situation. 
 

Technology Standards: 

9.1.4.A.1  Recognize a problem and brainstorm ways to solve the problem individually or collaboratively.  
9.1.4.F.3  Explain the importance of understanding and following rules in family, classroom and community settings. 

Career Ready Practices: 



Students learn to work collaboratively in a reading partnership: 
CRP1:  Act as a responsible and contributing citizen and employee.  

Enduring Understandings Essential Questions 

● Good readers use many tools to figure out tricky parts in 
their books. 

● Good readers may need to try more than one strategy to 
solve a tricky word. 

● Good readers check their reading by asking does it 
make sense? does it look right? does it sound right?  

● How can I be strong when I get to the hard parts in 
books so that I don’t give up? 

● How can I use all the strategies that I know in ways that 
let me understand and figure out words in the books that 
I read? 

Students will know... Students will be able to: 

● Strategies for using meaning to decode 
● Strategies for using structure to decode 
● Strategies for using visual information to decode 
● Strategies for working collaboratively 
● First grade sight words 
● Consonant digraphs 
● Consonant blends 
● Short and long sounds associated with each vowel (may 

refer to alphabet chart) 
● Some common vowel teams (may refer to alphabet 

chart) 
● Qualities for good partnerships 
● Strategies for retelling simple stories 

● Monitor reading 
● Use meaning, structure, and visual cues to begin to 

attempt unknown words and self-correct miscues 
● Work collaboratively with partners 
● Use sight word knowledge to anchor reading 
● Build sight word bank 
● Use visual information to break apart words 
● Identify inflected endings and use them to break apart 

words 
● Identify vowel sounds and apply knowledge to break 

apart words 
● Solve by analogy 
● Reread to build fluency 
● Work collaboratively with partners to fix up reading 
● Retell key events in sequence 

 

Assessment Evidence 

Performance Tasks Other Evidence 



Independent Reading 
The tasks listed below would be ongoing and done as authentic 
parts of differentiated reading instruction with all students. 
 

● Running Record assessments (100-150 words of text) 
will be one of the best methods for collecting data on 
students’ decoding strengths and challenges.  Besides 
determining text level appropriateness, be sure to 
analyze running records according to the sources of 
information being used:  m eaning,  s tructure, or  v isual. 
Ask yourself these questions: 

○ Do they notice when something is wrong and stop to fix 
problem? 

○ What are they doing/ not doing when they encounter 
trouble? 

○ Do they make attempts? 
○ Do they check their attempts? 
○ Do they make multiple attempts? 
○ What sources of information do they use? 
○ Do they use meaning, structure, and visual information 

equally, or do they lean more heavily on one information 
source? 

○ Are they able to break words into parts using what they 
know about letter combinations and word parts? 

○ Do they recognize known words with automaticity in 
continuous text? 

○ Are there signs that they are self-monitoring (rereading, 
pausing, searching the page for clues)? 

○ Do they understand what they have read? 
● As students read make notes of their fluency.  Are they 

reading in short phrases?  Do they begin to attend to 
punctuation?  Do they begin to read with expression? 

● After students have read a book aloud, ask them to retell 
what they have read.  Take note that they include most 
important events/ facts from the text and they retell in an 
order that makes sense for the genre of the text. 

 

● Anecdotal notes will be taken during reading 
conferences, guided reading, or other small group 
instruction 

● Students should each have a reading goal based on 
previous assessment data.  Each student should be met 
with 2 X a week in either a conference, strategy group, 
or guided reading group to practice strategies connected 
to his/her individual goal. 



Resources and Materials 

Components of Balanced Literacy: 
● Interactive Read Alouds: 

○ During this second unit of study, you will be continuing your routines and procedures for your  Interactive Read 
Alouds .  

○ For more information on Interactive Read Alouds for this point in the year, please see pages 131-138 in 
Word Detectives Grade 1 If/ Then Unit .  

○ You will also want to incorporate teaching the importance of readers making meaningful connections as they read 
into your Interactive Read Alouds since this bend is no longer included in the unit, but still assessed on the DRA. 
Here are some possible teaching points for that skill: 

■ Good readers use our schema by asking ourselves “what does this remind me of?” as we read. 
■ Good readers make connections to our lives, other books we have read, and things we have seen. 
■ Good readers notice when something doesn’t match our lives or schema and talk about it. 
■ Good readers use our connections to understand how a character  feels  at different parts in a story. 
■ Good readers use our connections to understand what a character  says  at different parts in a story. 
■ Good readers use our connections to understand what a character  does  at different parts in a story. 
■ Good readers use our connections to think about what’s going to happen next in a story.Good readers use 

our connections to understand the new information we are learning by thinking “So that’s like __”. 
● Shared Reading: 

○ During this second unit of study, you will be continuing your routines and procedures for  Shared Reading 
experiences.  

○ For more information on a 5 day Shared Reading plan for this point in the year, please see pages 139-151 in 
Word Detectives Grade 1 If/ Then Unit .  

● Word Study: 
○ See Fundations Curriculum 

 
Student Tools 



● Students should be “shopping” weekly for 10-12 self-selected leveled texts that they can read with 96% accuracy for 
independent reading time.  You should have a different time of day where you allow students to choose freely any book to 
read (at morning arrival time, after snack, after recess, or at dismissal…) 

● For students reading above grade level, use the following book shopping guidelines: 
○ Levels J and K= 8-10 books 
○ Levels L and M= 4-6 books 
○ Levels N-Q= 2-4 books 

● Students should each have a reading goal based on previous assessment data.  Each student should be met with 2 X a 
week in either a conference, strategy group, or guided reading group to practice strategies connected to his/her individual 
goal. 

 
Unit Goals: 

● This is a unit that taps into the power of play.  You can rally your readers to be up to the challenge of tackling more complex 
texts by playing “Word Detectives”.  You will teach students word-solving skills in a joyful and fun way.  Skills will include: 
consistently using meaning, structure, and visual information, expanding their knowledge of phonics and its 
application in context, and building fluency.   You might want to create a “Word Detective kit” (manilla envelope labeled 
Top Secret  in which you can create detective tools with reading strategies written on them).  You might also want to give 
each student a “magnifying lens” toy (paper or real) to act as a reminder when they get to a tricky word. 

● In this unit, we are hoping to introduce our readers to some important decoding strategies that they will need to read 
mid-year first grade texts of levels D, E, or F.  One mini-lesson is not enough for mastery; however, it is not necessary to 
keep doing mini-lessons on the same strategy until everyone has mastery.  Instead, reuse these teaching points in your 
conferences and small group lessons to help differentiate and meet students’ needs.  Unit 4 will also revisit many of these 
decoding strategies again so that students can apply them to higher level texts at G, H, or I. 

● Please use your class data to determine what teaching points should be taught as whole class mini-lessons.  Depending on 
the reading levels of your students, some of these teaching points may be best utilized as small group or individual teaching 
points versus whole class lessons.  

● Bend #1 will ask students to take on the role of “Word Detectives in Training” so that they can be alert for problems and 
trouble and do something to solve them.  They will learn strategies to monitor reading by locating difficult words, using what 
they know to try to solve those words, and then checking their attempts. 



● Bend #2 will focus on the importance of reading with automaticity by building a bank of high frequency words.  Students will 
learn how to increase their bank of sight words and use the words they already know to solve unknown words. 

● Bend #3 will focus on application of visual information and phonics.  They will learn to attend to blends and digraphs, 
common inflectional endings, syllable breaks, vowel combinations, common spelling patterns, and compound words. 

● Bend #4 will bring students attention back to meaning as they learn strategies for retelling the stories they have read. 
 
Unit Celebration Ideas: 

● See  Session 18  in  Word Detectives Grade 1 If/ Then Unit 
● Make a class book of all the important reading tools a word detective needs to use 
● Pair up with a kindergarten class and buddy read (teaching them what tools word detectives use) 

 
Teacher Texts and Resources: 

● Word Detectives Grade 1 If/ Then Unit  by Lucy Calkins, Elizabeth Franco, Havilah Jespersen 
● Online Digital Resources at  www.heinemann.com  (see page xvi in  Word Detectives Grade 1 If/Then Unit ) 
● The Reading Strategies Book  by Jennifer Serravallo 
● Wilson Fundations Level One  teaching guide  *For word study instruction 
● Words Their Way  by Bear, Invernizzi, Templeton & Johnston  *For word study assessment 
● Phonics Lessons for Grade One  (red binder and teacher manual) by Fountas and Pinnell  *to supplement word study 

instruction 
 
Mentor Texts: 

● Country Mouse and Town Mouse   by Ruth Mattison 
● Lost Socks  by Dawn McMillan 
● Nate the Great   by Marjorie Weinman Sharmat (Interactive Read Aloud example) 
● The Birthday Boy   by Debbie Croft (Shared Reading example) 

 
Anchor Charts: 

● How To Be a Word Detective 
● What Makes a Good Reading Partner (partner chart from Session 5) 
● Word Detectives Always Check (Session 5) 
● Partners Can Monitor Each Other (partner chart from Session 5) 

http://www.heinemann.com/


● Guess the Covered Word chart (Session 5) 
● Word Detectives Use Snap Words to Read (Session 6) 
● Word Detectives Take an Even Closer Look (Session 11) 
● Blends and Digraphs chart (individual resource in Session 12) 
● Word Detectives Watch Out for Endings Like… (Session 13) 

 
Interdisciplinary Connections: 

● Social Studies Integration 
○ Your social studies unit of study will be My Class, My Community.  Please try to incorporate some Read Aloud and 

Shared Reading materials on this topic. 
○ You will be moving into the Needs and Wants unit.  Please try to incorporate some Read Aloud and Shared Reading 

materials on this topic. 
○ Also, incorporate some leveled texts on these topics in your library. 

● Next Gen Science Integration 
○ Your science unit of study will be Earth’s Place in the Universe (i.e. sun, moon, stars, seasons, weather).  Please try 

to incorporate some Read Aloud and Shared Reading materials on this topic. 
○ You will be moving into the Needs and Wants unit.  Please try to incorporate some Read Aloud and Shared Reading 

materials on this topic. 
○ Also, incorporate some leveled texts on these topics in your library. 

 
 

Bend 1 Goals Suggested Mini Lessons 

 
Word 

Detectives in 
Training 

● Monitor reading 
● Use meaning, 

structure, and visual 
cues to begin to 
attempt unknown words 
and self-correct 
miscues 

● Work collaboratively 
with partners 

Monitor reading 
● Word detectives notice when there’s a problem and stop to solve it right 

away ( see Session 1 in   Word Detectives  on page 3 ). 
● Word detectives watch out for signs of trouble in their reading (i.e. 

mumbling, saying something that doesn’t make sense; saying a word 
that doesn’t sound right, saying just sounds and not a real word, not 
being able to retell what I just read ).  When one of those things 
happens, they STOP to go back and fix things up. 



 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 

● Word detectives often get so focused on reading the words that they 
forget to think, “ Wait.  I haven’t understood what I just read. ”  When that 
happens, they have to make sure they go back and reread ( see page 
87 in  The Reading Strategies Book ).  

● Word detectives try not to be zoom, zoom, zoom readers who keep 
breezing through words but not thinking.  They always ask themselves, 
“ Is what I’m reading making sense? ” and if they answer “ No! ”, they go 
back and fix it up ( see page 86 in  The Reading Strategies Book ). 

 
Use meaning, structure, and visual cues to begin to attempt unknown words 
and self-correct miscues 

● Word Detectives look closely to get clues.  They make sure they look 
closely across the  whole  word from start to end ( see Session 2 in 
Word Detectives  on page 10 ). 

● Word detectives use everything they know to solve problems ( see 
Session 3 in  Word Detectives  on page 18 ).  ( *Review word solving 
strategies taught in Unit 1 ). 

● Word detectives do a s-l-o-w check when they think they know what a 
word says to be sure all the parts look right.  They say the word slowly 
as they slide their finger under the word ( see Session 4 in  Word 
Detectives on page 25 ).   *Note: After a Level C, most students 
should no longer be pointing to every word as they read.  Instead, 
they will use their eyes to track the print.  The finger now becomes 
a tool for monitoring and decoding as needed. 

 
Work collaboratively with partners 

● INQUIRY MINI-LESSON: Word Detectives investigate what makes a 
good reading partner? ( see Session 5 in  Word Detectives  on page 
32 ). 

Bend 2 Goals Suggested Mini Lessons 



Word 
Detectives 
Tap into the 

Power of 
Sight Words 

 
 

● Use sight word 
knowledge to anchor 
reading 

● Build sight word bank 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 

Use sight word knowledge to anchor reading 
● Word detectives gets lots of practice reading the word wall.  Then when 

they see one of their sight words in a book, they can read it quickly and 
keep on going ( see Session 6 in  Word Detectives  on page 42 ). 

● Word detectives know that snap words (sight words) are like pieces of a 
puzzle.  They can use the clues they have and think about what makes 
sense and sounds right to fill in the missing word ( see Session 7 in 
Word Detectives  on page 50 ). 

● Word detectives can solve the tricky words in their books by asking, 
“ Does this remind me of another word I know?  They say the snap word 
(sight word) they know, and then they use that word to read the word 
they know, the mystery word ( see Session 8 in  Word Detectives  on 
page 57 ). 

● Word detectives don’t work to solve the same word over and over. 
Once word detectives have figured out a hard word, they work on ways 
to remember it.  Then, when they see the word again, they can read it 
in a snap ( see Session 9 in  Word Detectives  on page 65 ). 

 
Build sight word bank 

● Word detectives use snap words (sight words) to help them scoop up 
words that go together when they are reading ( see Session 10 in 
Word Detectives  on page 73 ). 

Bend 3 Goals Suggested Mini Lessons 

Word 
Detectives 

Take an Even 
Closer Look: 

Using 
Knowledge of 

● Use visual information 
to break apart words 

● Identify inflected 
endings and use them 
to break apart words 

● Identify vowel sounds 

Use visual information to break apart words 
● Word detectives can break up the parts of a word that they want to read 

just as they can clap out the parts of a word they want to write.  They 
can break the word apart, trying it in different ways until they find a 
word that makes sense and sounds right ( see Session 11 in  Word 



Letters, 
Sounds, and 

Words to 
Read 

and apply knowledge to 
break apart words 

● Solve by analogy 
● Reread to build fluency 
● Work collaboratively 

with partners to fix up 
reading 

Detectives  on page 79  or page 95 in  The Reading Strategies 
Book ). 

● Word detectives can cover and slide when they are trying to read a 
word part by part.  They cover up the parts they aren’t reading now and 
slide a finger across the word left to right to show more and more parts 
as they read them.  Then they put all the parts together to read the 
word ( see page 97 in  The Reading Strategies Book ). 

● Word detectives pay close attention to any letters that go together at 
the beginning of the word when they try to figure out tricky words ( see 
Session 12 in  Word Detectives  on page 86   or  page 91 in  The 
Reading Strategies Book ). 

 
Identify inflected endings and use them to break apart words 

● Word detectives can look for special endings and use that to help them 
break apart big words.  They can cover up the ending and figure out the 
part that is left over.  Then, they can put the parts back together to read 
the whole word in a way that makes sense and sounds right ( see 
Session 13 in  Word Detectives  on page 90 ). 

● Word detectives use their finger to cover up the common (inflected) 
ending they see (i.e.  -ing; -ed; -er ).  They read the first part of the word 
that’s not covered.  Then, they put the ending back on and read the 
whole word ( see page 94 in  The Reading Strategies Book ). 

 
Identify vowel sounds and apply knowledge to break apart words 

● Word detectives have to be really careful with the vowels when they’re 
trying to read tricky words because those vowels can make more than 
one sound.  First, they try one of the vowel sounds and see if the word 
they say sounds like a word they’ve heard before and makes sense 
with the story.  Then, they try the other vowel sound and check it ( see 
page 96 in  The Reading Strategies Book ). 

● Word detectives don’t let vowels trip them up.  They remember to look 
closely at the vowels inside words, noticing when two vowels are side 



by side.  Then, they try the word one way and then another until it 
makes sense and sounds right (see Session 14 in  Word Detectives  on 
page 97). 

 
Solve by analogy 

● Word detectives use parts of words you know to help you figure out 
new words.  When you come to a tricky word, stop and think, “ Does this 
look like a word I know? ” Read or say the word you know, then go back 
to the tricky word to figure out the part that is the same (see Session 15 
in  Word Detectives  on page 104). 

● Word detectives use words they know to help them figure out tricky 
words.  They look for a part of the word that is the same as a part in a 
word they know.  They notice what’s different and try to read the word 
( see page 82 in  The Reading Strategies Book ). 

● Word detectives make connections between what they’re learning in 
word study and what words they’re trying to read in their books.  They 
often think, “ Have I seen a word like this or a letter pattern like this 
during word study? ”  If so, they use what they know to help them read 
the word ( see page 90 in  The Reading Strategies Book ). 

● Word detectives watch out for unusual words in their books.  They 
notice when words they know are a part of words they don’t know, like 
in a contraction (see Session 16 in  Word Detectives  on page 112). 

 
Reread to build fluency 

● Word detectives can reread to make their reading sound smooth after 
they have read something once and made sure they have figured out 
all the tricky parts (see Session 17 in  Word Detectives  on page 119). 

 
Work collaboratively with partners to fix-up reading 

● Word detectives help their partners when they make a mistake by 
stopping the partner and becoming a reading coach.  Think, “ What 



would my teacher say to help me fix my mistake? ” ( see page 84 in  The 
Reading Strategies Book ). 

Bend 4 Goals Suggested Mini Lessons 

Readers 
Retell What 

They’ve Read 

● Retell key events in 
sequence 

Retell key events in sequence 
● Good readers retell stories they have read as a way to hold onto them 

forever and share them with others.  One way they can do this is to 
start at the beginning of the story and tell the “who” and the “what”, 
think about the middle of the story and tell the “who” and the “what”, 
and then the end and tell the “who” and the “what”. 

● Good readers need to retell events in the order that they happen.  They 
can do this by holding up one finger and saying the “first” event that 
happened.  They hold up the next finger and say the “next” event that 
happened.  They hold up the next finger and tell the event that 
happened “then”.  They hold up the next finger and tell the event that 
happened “after that”.  They hold up their last finger and tell the event 
that happened “finally”. ( 5 finger retelling ) 

● Good readers can add onto their events to give their partner more 
details about what happened.  They can say an event and add a detail. 
Say an event and add a detail.  They can keep doing this until they get 
to the last event of how the story ended.  ( *Use the 5 finger hand 
visual and have each finger represent an event and in between the 
finger represent the detail ). 

 
Language, Grammar, and Conventions 

SHARED READING GOALS (see Fundations Curriculum for more information) 
● Recognize first trimester sight words quickly and accurately 
● Understand that nouns show a person, place, or thing (locate the noun in a sentence) 
● Understand that verbs show action (locate the verb in a sentence)  
● Locate words that have the common inflected endings (-s, -ing, -ed) 
● Understand that -ed makes 3 distinct sounds (/t/, /d/, and /ed/) 



● Determine whether that -s word is an action word (verb) or a plural noun 
● Find plural nouns that end with -es 
● Recognize and break apart CVC words  

 
ESL Strategies- 

- Represent nouns with both pictures and words to help students visualize the context of nouns.  
- Provide sentence strips for ELL’s leaving out the noun and the verb. Give them picture cards and have them complete the 

sentence. Have another student pick out the noun and verb.  
- Stimulate ELL students and get them engaged to retain the information.  
- Download apps that are focused for this goal.  
- Seasonal sorts- have student sort nouns using pictures person, place, or thing.  
- Highlight or circle a noun in each sentence 
- Write the room (with nouns)  
- Have ESL teacher pre teach verbs and the concept  
- Have students act out different action words and students need to guess the action.  
- Simon says with verbs  
- Highlight verbs in a sentence  
- Sort verbs and nouns  
- CVC words-  take three students and have each student represent a letter in a CVC word. Another student would tap each 

student's head and tap out the word to make the word.  
- Elkonin boxes, teaching by word families,other resources that Mrs.Cipparuolo has in her room.  

- Timed Race . place different cards in a pile on the floor. The students must go and pick up a card, go to the teacher and say the 
target expression (e.g.  I can dance ). If the student does not make a mistake, the teacher takes the card. When all the cards have 
been picked up by the students and passed on to the teacher, the teacher stops the timer. The time is announced. Students then 
try again to beat their time.You can do this with nouns too.  

 
Things to Remember- 

- Plural endings s/es- plurals may be formed differently in students’ home language. Perceiving and producing these 
pronunciations at the end of the word may be difficult for ELL’s.  

- Inflectional ending- ing- verb forms may be constructed differently in students’ home language or this form may not even exist. 
Spelling changes in the base word adds more complexity and difficulty for ELLs.  

- Inflectional ending ed- past tense may also be constructed differently in their homes. This adds more complexity for the ELL.  



- Do not mark a student missing the inflectional ending as an error. The ESL teacher might have not taught this concept to them. 
Check with your ESL teacher to see if this counts as an error. For example, if the child says “talk” for talked and he/she is brand 
new to the country you would not count it as an error. However, if the base word is read wrong, then it would be an error. 

 
 

Content Area: Language Arts Grade 1 
Unit: 2 Unit Name:  Bringing Small Moments to Life 

Writing 
New Jersey Student Learning Standards for English Language Arts: 

Standards Introduced: 
 
W.1.3  Write narratives in which they recount two or more appropriately sequenced events, include some details regarding what 
happened, use temporal words to signal event order, and provide some sense of closure. 
W.1.5  With guidance and support from adults, focus on a topic, respond to questions and suggestions from peers and 
self-reflection, and add details to strengthen writing and ideas as needed. 
L.1.2  Demonstrate command of the conventions of standard English capitalization, punctuation, and spelling when writing.  
L.1.5  With guidance and support from adults, demonstrate understanding of word relationships and nuances in word meanings.  
 
Standards Mastered: 
RF.1.1  Demonstrate mastery of the organization and basic features of print including those listed under Kindergarten foundation 
skills 
SL.1.2  Ask and answer questions about key details in a text read aloud or information presented orally or through other media.  
SL.1.4  Describe people, places, things and events with relevant details, expressing ideas and feelings clearly.  
 

Technology Standards: 

8.1.2.A.2  Create a document using a word processing application.  



Career Ready Practices: 

Students learn to work collaboratively in a writing partnership: 
CRP1:  Act as a responsible and contributing citizen and employee.  

Enduring Understandings Essential Questions 

● A small moment is a story about a small event in one’s 
life, written with detail and elaboration.  

● Writers can incorporate all they know (word study 
features and high frequency word) to make writing more 
understandable to others. 

● Writers edit their stories for capital letters and 
punctuation.  

● What is a small moment? 
● How do writers use what they know to make their stories 

detailed for the reader?  
● How do writers make their stories easy to read? 

Students will know... Students will be able to: 

● Strategies for generating ideas for narratives/stories 
● Ways to plan before writing narratives/ stories 
● Strategies for spelling unknown words 
● A small moment story is one that occurs in one time/ 

one place 
● Stages of the writing process 
● Editing helps make your story easier to read 
● Purpose of capital letters and ending marks 
● How to read a book with a writer’s eye 
● Strategies for revising writing 

 

● Generate ideas for multiple narratives/ stories 
● Plan stories before writing 
● Revise writing on an on-going basis 
● Use strategies to attempt to spell unknown words 
● Create small moment stories by focusing big story ideas 
● Revise story to become a small moment story 
● Take a piece through the writing process 
● Apply elaboration strategies to bring stories to life 
● Review CAP and spelling strategies to make stories 

easier to read. 
● Use capital letters and ending marks appropriately when 

writing 
● Apply craft moves learned from a mentor author into 

their own writing 
● Revise writing 
● Take a piece of writing through the writing process 



Assessment Evidence 

Performance Tasks Other Evidence 

Pre-assessment writing task  
● Give students 3 page booklets  
● Approximately 45 minutes 
● Prompt: 

 “ I’m really eager to understand what you can do as 
writers of narratives, of stories, so today will you please 
write the best  Small Moment  story that you can write? 
Make this be the story of one time in your life.  You’ll  
have only  45 minutes  to write this true story, so you’ll 
need to plan, draft, revise, and edit it all today.  Write in 
a way that allows you to show off all your know about 
narrative writing.  Be sure to: 

○ make a beginning for your story 
○ show what happened, in order 
○ use details to help readers picture your story 
○ make an ending for your story” 

 
Post- writing task 

● Give students 3  or 5  page booklets. 
●  Use the following prompt: “ I’m really eager to 

understand what you can do as writers of narratives, of 
stories, so today will you please write the best  Small 
Moment  story that you can write?  Make this be the 
story of one time in your life.  You’ll have only  60 
minutes  to write this true story, so you’ll need to plan, 
draft, revise, and edit it all today.  Write in a way that 
allows you to show off all your know about narrative 
writing.  Be sure to: 

● Writing conference & strategy group notes 
● Published piece for student writing portfolio 
● You may choose to select another piece for student 

writing portfolio in addition to the pre/post assessment 
and published piece if you think there is a better example 
of student’s writing ability. 



● If students’ writing is not yet conventional, please ask 
student to read their story and record verbatim what they 
say on a post it. 

● Post assessments should be scored using the  Revised 
Narrative Rubric 

● KEEP these post assessments for use as a 
pre-assessment for unit 5 

 

Resources and Materials 

Components of Balanced Literacy: 
● During this second unit of study, you should continue your routines and procedures for  Interactive Writing .  A good resource 

for this component is  Interactive Writing Across Grades: A Small Practice With Big Results, PreK-5  by Kate Roth and 
Joan Dabrowski. 

 
Student Tools 

● You will want to allow for choice in paper by providing 3 and 5 page booklets. 
● You will want to have revision tools readily available (i.e. revision strips, revision pens, scissors, and tape). 

 
Unit Goals: 

● Students will be writing personal narrative stories picking up right where they left off in Kindergarten.  In this unit, however, 
they will be introduced to the idea of focus through small moment stories.  Small moments can be described as “one place/ 
one time stories”.  Many teachers choose to use the watermelon and seed analogy as well.  Students will also review 
strategies for spelling words to make them easier for others to read.  In this unit, students will look to lift the level of small 
moment writing by learning elaboration strategies and revision techniques. 

 
Unit Celebration Ideas:  

● Students can record themselves reading their own story by creating a character (voki.com) or by using a picture 
(blabberize.com); recordings can be shared with the class or with another class and links can be sent home 

● Cross-Grade Buddy Reading (see page 389 in  The Writing Strategies Book  by Jennifer Serravallo) 
● For additional ideas, see “Appendix: Publishing and Celebrating Writing” pages 384-395 in  The Writing Strategies Book 

by Jennifer Serravallo 



 
Teacher Texts and Resources: 

● Small Moments Writing with Focus, Detail, and Dialogue   by Lucy Calkins, Abby Oxenhorn Smith & Rachel Rothman 
(from the Units of Study for Teaching Writing) 

● If-Then Curriculum   Assessment-Based Instruction Grade 1  by Lucy Calkins & Colleagues from the Teachers’ College 
Reading & Writing Project (from the Units of Study for Teaching Reading) 

● The Writing Strategies Book  by Jennifer Serravallo 
 
Mentor Texts: 

● Creak! Said the Bed   by Phyllis Root  
● Night of the Veggie Monster  by George McClements 
● Roller Coaster   by Marla Frazee 

 
Anchor Charts:  

● How to Write a Story (page 5 in Session 1  Small Moments ) 
● Storytelling with a Partner (page 51 in Session 6  Small Moments ) 
● Ways to Bring Stories to Life (page 72 in Session 8  Small Moments ) 
● Ways to Spell Words (from unit 1) 
● Learning Craft Moves from a Mentor Author (page 118 in  Small Moments ) 

 
Interdisciplinary Connections: 

● Social Studies Integration 
○ Your social studies unit of study will be My Class, My Community.  Please try to incorporate some interactive writing 

on this topic. 
○ You will be moving into the Needs and Wants unit.  Please try to incorporate some interactive writing on this topic. 

● Next Gen Science Integration 
○ Your science unit of study will be Earth’s Place in the Universe (i.e. sun, moon, stars, seasons, weather).  Please try 

to incorporate some interactive writing on this topic. 
○ You will be moving into the Needs and Wants unit.  Please try to incorporate some interactive writing on this topic. 

 
Possible strategy group teaching points: 

● Good writers make their stories come to life by unfreezing the people, making them move, and telling the little actions that 
each character does ( see Session 8 in  Small Moments ). 



● Good writers make their stories come to life by unfreezing the people and making them talk ( see mid-workshop teaching 
box and share in Session 8 of  Small Moments ). 

● Good writers make their stories come to life by telling their story in small steps, bit by bit.  They think of the main thing they 
did and then ask themselves,  “What exactly happened, step by step, bit by bit ?” ( see Session 9 in  Small Moments ).  

● Good writers can help themselves write stories bit by bit by turning to a part of the story where something really big 
happens and remembering back to that time.  They put themselves in that place and picture exactly what they did.  Then, 
they stand up and act it out ( see mid-workshop teaching box in Session 9 of  Small Moments ). 

● Good writers can try to stretch their stories into 5 page booklets by telling the story across their hand bit-by-bit ( see Share 
in Session 9 of  Small Moments ). *All students may not be ready for this.  If students are still struggling with beginning, 
middle, end, you may want to save this for a small group lesson with the students who are ready. 

● Good writers bring their stories to life by including what their characters feel and think ( see Session 10 in  Small 
Moments ). 

● Good writers think about bringing their stories to life even when they are in the  planning stages ( see mid-workshop 
teaching box in Session 10 of  Small Moments ). 

● Good writers can act out their story to help them revise and add the strategies they’ve learned about ( see Session 11 in 
Small Moments ). 

 

Bend 1 Goals Suggested Mini Lessons 

 
 

Writing Small 
Moment 
Stories with 
Independence 
 
 

 
 
 
 
 

● Jump into writing small 
moment stories  

● Plan out stories 
● Build stamina through 

revision 
● Write with focus 

*Please read author’s note in 
Session 5 about not 
over-emphasizing the idea of 
a small moment. 

 
 
 

Jump into writing small moment stories 
● Good writers write a small moment story by thinking of an idea (maybe 

about things they do or things that happen to them), planning it out, 
drawing across the pages, and then writing the story across the pages of 
the book ( see   Session 1 in  Small Moments ). *This lesson will give you 
time to see what students remember from last year’s Kindergarten 
writing workshop.  

● Good writers have strategies to help them generate ideas for small 
moment stories (think of a special person; think of a special place; think 
of a special event; think of a strong feeling). *Do not draw this out; 
students can get all strategies at once. 

 
Plan out stories (review from Unit 1: now specific to narrative) 



 
 
 
 
 
 
 
 
 

 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 

 

● Good writers plan by touching and telling how their story will go across 
the pages before they start to draw ( see   Session 2 in  Small Moments ). 

 
Build stamina through revision 

● Good writers have a saying “When we’re done, we’ve just begun!”. 
Writers finish a piece and then go back and revise by adding more.  They 
look at the pictures and think, “Who?  Where?  When?  What?  How? 
Writers make sure the answers to these questions are in their stories. 
Good writers revise by turning to a page where they sketched a lot, but 
didn’t write too much.  They point to the sketch and tell the story of that 
part to themselves, then they reread the words to see if they wrote 
everything about that part of the picture.  If not, they do it now! ( see 
Session 3 in  Small Moments ). 

 
Write with focus 

● Good writers don’t write about big (watermelon) topics, they write about 
teeny tiny (seed) stories- little stories inside the one big topic.  And the 
cool thing is that inside a watermelon topic there are a zillion teeny tiny 
seed stories ( see Session 5 in  Small Moments ). 

● Good writers stay in the moment all the way through the story- even at 
the end ( see mid-workshop teaching box on page 44 in  Small 
Moments ). 

● Good writers can check to see if they wrote a small moment story by 
making sure all of the pages happened in the same place.  They touch 
each page and say where the story happened.  If all the places are the 
same, they wrote a small moment story.  If not, they fix it up to make sure 
all the pages happened in the same place. 

● Good writers can check to see if they wrote a small moment story by 
making sure all of the pages happened at the same time.  They touch 
each page and say when the story happened.  If all the times are the 
same, they wrote a small moment story.  If not, they fix it up to make sure 
all the pages happened at the same time.  *By time we mean- the 
afternoon or the night, not a specific time. 



Bend 2 Goals Suggested Mini Lessons 

Drafting Great 
Small Moment 
Stories 

● Use temporal words 
● Provide closure 
● Work collaboratively 

with a writing partner 
● Edit as you go 
 

Use temporal words 
● Good writers put the events of their story in order and use transition 

words such as next, after that, in the end, etc. 
 
Provide closure 

● Good writers don’t leave the reader hanging at the end. They give a 
sense of closure to let the reader know the story is over. Some ways to 
do this are: end with a reaction (It was a great day!) a scene (We went 
into the pool and had fun splashing each other), or a feeling. 

 
Work collaboratively with a writing partner 

● Mini-Lesson:  Good writers have partners who will help them with their 
writing.  One way partners help each other is by helping each other plan 
how their stories will go.  They tell each other their stories, using the 
exact words they will write, and then try to tell the stories  again  with even 
more details.  

○ Mid Workshop TP:  Good writers don’t just help partners  before 
they write.  They also help writers  during  writing time.  If they 
don’t know what else to write, they can ask a writing partner to 
help  

○ Share:  Good writers can imagine that a partner is right with you 
even when they’re not and make their stories better by thinking, 
“ What would my partner want to know?  What questions would 
she ask? ” ( see Session 6   in  Small Moments ). 

 
Edit as you go 

● Good writers can find a word they know that sounds like the tricky word 
they are trying to write.  Once they find a word they know with a part that 
sounds the same as the word they want to spell, they can write that part. 
Then, they only have to figure out the new part of the tricky word ( see 



Session 12 in  Small Moments ).  *This is aka spelling words by analogy 
or the power word strategy. 

● Good writers don’t write words letter-by-letter; they write them 
part-by-part ( see mid-workshop teaching box in Session 12 of  Small 
Moments ). 

● Good writers try to write tricky words a few ways and then think about 
which one looks right ( see mid-workshop teaching box in Session 19 
of  Small Moments ). 

● Good writers use capital letters and ending marks to help readers ( see 
Session 13 in  Small Moments ). 

Bend 3 Goals Suggested Mini Lessons 

Use Mentor 
Authors to 
Help Us Tell 
Our Stories 

 

● Learn from a mentor 
author 

● Revise fearlessly 

Learn from a mentor author 
● Good writers read books by other authors and say, “ Oh my goodness! 

He just did something special in his book that I want to try in my own 
writing! ” and then they try it ( see Inquiry lesson in Session 14 in  Small 
Moments ). 

● Good writers can make their stories really special by borrowing craft 
moves they’ve learned from studying mentor authors.  Once they’ve 
found a move that fits their purpose, they can try it in their own writing. 
One craft move writers use is telling the exact actions people do ( see 
Session 15 in  Small Moments ). 

● Good writers don’t just notice craft moves other writers do, they try them! 
For example, some authors make words big, bold, and different shapes 
to show that these words are important to the story and should be read 
in a strong voice.  Good writers try that in their own writing ( see Session 
16 in  Small Moments ). 

● Good writes choose their own mentor authors to study.  They notice what 
the mentor author did, think about why the did it, and then try it out in 
their piece ( see Session 17 in  Small Moments ). 

Revise fearlessly 



For the lessons in this goal, you will want to refer to  If-Then Curriculum 
Assessment-Based Instruction Grade 1  pages 2-15) 

● Good writers know that revision doesn’t always mean adding something 
to your story.  It can also mean taking something away that doesn’t 
belong. 

● Good writers learn more about punctuation by studying mentor authors. 
● Good writers notice the word choice that authors use.  They don’t reuse 

the same old and boring words over and over.  Instead, they choose 
words that sparkle. 

Bend 4 Goals Suggested Mini Lessons 

Celebrating 
Our Work as 

Small Moment 
Authors 

 
● Fix and fancy up your 

best work 

Fix and fancy up your best work 
● Good writers get ready to publish a story by first choosing one that they 

want to share with the world.  Then they revise it using all they know 
( see Session 18 in  Small Moments ). 

● Good writers often revise by finding the most important part of the story 
and adding details to that part ( see mid-workshop teaching box in 
Session 18 of  Small Moments ). 

● Good writers edit their writing in order to make it easier to read ( modify 
Session 19 in  Small Moments ).  *First graders often have difficulty 
slowing down to use a checklist appropriately.  Make sure they are 
checking their complete story for each of the editing goals with fidelity. 

● Good writers can use a partner to help them revise and edit ( see 
Sessions 18-19 in  Small Moments ). 

● Good writers can fancy up their books so that they are ready to be put in 
the library for others to read ( see Session 20 in  Small Moments ). 

● Good writers celebrate their writing work ( see Session 21 in  Small 
Moments ). 

 
 
 



Language, Grammar, and Conventions 

Interactive Writing Goals (see Fundations Curriculum for more information) 
● Write first trimester sight words quickly and accurately 
● Understand that nouns show a person, place, or thing and verbs show action 
● State ideas in complete sentences (noun and verb included) 
● Write words with common inflected endings (-s, -ing, -ed) 
● Add -s to the end of a noun to make it plural 
● Add -es to the end of a noun to make it plural 

 
ESL Strategies-  

- Have students draw pictures and label. Leave out initial or final consonant depending on student’s level. Thematic pictures 
will help build vocabulary.  

- Reinforce terminology of beginning, middle, and end  
- Use playdough to build letters. Give students a cookie sheet and an outline worksheet of the letter 
- Writing letters in sand for the tactile ELL 
- Theme sight word centers based on the seasons or holidays. For example, snowy sight words, sight word snowballs, etc.  
- Building sight words with magnetic letters 
- Going on sight word hunts in books using highlighter tape (thematic books will help build vocabulary) 
- Going on sight word hunts around the school emphasizing certain landmarks and what they are used for. (Nurses office, 

office, ESL classroom, special classrooms, bathrooms). 
- Read, Stamp, Write sight words 
- Sight word writing in sand and shaving cream 
- Sight Word writing using play dough  
- Word, build, write center  
- Sight Word Ninja- ESL app.  
- Have students count the number of words in their sentence. Teach students the strategy of drawing lines to represent words 

to help students remember how many words are in their sentence.  
- Leave out initial letter in words, but scribe the rest for ELL’s. This will reinforce letter id/sound. 
- Leave out sight words in the sentence and have students fill in. Prompt students to use word wall to help.  
- Give student a personal word wall in their writing folders so that the sight words are right in front of them and they learn to 

go back and look.  
- Give students sentence starters.  



- Focus on having ELL’s use complete sentences. ( have students lead morning meeting, calendar, weather, etc.)  
- Have students check CVC words in their writing using elkonin boxes, then teach them how to independently draw the boxes 

on a whiteboard, and tap out each letter in each box. This is how they can check their word.  
- Choose writing partners that have high levels of language to serve as a model for ELL’s.  
- Incorporate strategies from Word Study into writer’s workshop to keep goals consistent throughout the unit.  
- Differentiate the number of pages the student is expected to write. Emergent ELL’s will most likely write one page with a 

beginning, middle, and end.  
- Have students map out their story. Have them tap each page and explain what will happen on each page.  
- Have ELL’s draw their pictures on each page first. This will help them to remember what their story is about. Have them 

label their pictures in order to reinforce basic writing skills and to build background knowledge. For higher ELL’s have them 
start to incorporate transition words.(First, Next, Last).  

- Personal word wall in writing folder and seasonal/themed word/picture wall in writing folder.  
 
Teaching Nouns/Plurals 
Noun Choice  

- Use nouns that the students are familiar with. Rather than giving the lesson using comprehensive nouns that the students 
may not have ever heard of before, stick with basic plural nouns, such "children," "brothers," "cars," "women" and "men."  

Visual Aids  
- When you represent a noun with both pictures and words, students will be able to visualize the context of the noun.  
- Example- put a picture of one woman on one side of a poster board, with the word "woman" written below it. Put a picture of 

two or more women on the other side of the poster board, with the word "women" written below it.  
- visual elements let you communicate the concept of more than one.  
- Provide sentence strips for ELL’s leaving out the noun and the verb and have them fill it in.  

Interactive- 
- Stimulate ELL students and get them engaged to retain the information.  
- One example of an interactive game is "Around the World" -- students stand up at their desk and the teacher asks each 

student, individually, to give the plural of a noun. If the student gets the plural correct, he/she remains standing. Students 
who do not answer correctly must sit down. The last person standing in the game wins.  

- Download apps that are focused for this goal.  
- Seasonal sorts- have student sort nouns using pictures. The student sorts the nouns by person, place, or thing.  
- Highlight or circle a noun in each sentence 
- Write the room (with nouns)  

Teaching Verbs- 



- Use verbs that the students are familiar with.  
- Have ESL teacher pre teach verbs and the concept  
- Have students act out different action words and students need to guess the action.  
- Simon says with verbs  
- Highlight verbs in a sentence  
- Timed Race . place different cards in a pile on the floor. The students must go and pick up a card, go to the teacher and say the 

target expression (e.g.  I can dance ). If the student does not make a mistake, the teacher takes the card. When all the cards have 
been picked up by the students and passed on to the teacher, the teacher stops the timer. The time is announced. Students then 
try again to beat their time. 

 
 

Modifications (Special Education/Academic Support/ELL/Gifted) 

Resources Modifications (Special 
Education/Academic Support) 

ELL Gifted Learners 

Fundations 
Reading A-Z 
Kids A-Z (Raz 
Kids) 
Front Row 
 
 
 
 

● Multisensory manipulatives and 
strategies 

● Scaffolded Instruction 
● Differentiated levels 
● Varied templates 
● Word banks 
● Voice to text options 
● Allow verbal responses 
● Mini anchor charts (teacher made 

and student made) 
● Extended time 
● Prompting 
● Preteach  
● Reteach 
● Think and read aloud 
● Modify Assessment/ Assignments 

● Manipulatives 
● Preteach vocabulary 
● Activate prior 

knowledge 
● Identify big picture 

concepts 
● Build in time for 

reteaching and 
repetition 

● Model expectations 
● Think and read aloud 
● Provide a final product 

example 
● Provide language 

● Differentiation with high 
level materials 

● Student led discussions 
and learning 

● Student product choice 
● Additional open ended 

tasks 
● Incorporate problem 

solving activities 
● Promote creative and 

critical thinking 
● Provide flexible 

environment 



● Provide visual models 
● Small group instruction 

 

objectives associated 
with concepts 

● Act out classroom 
behaviors with students 

● Modify assessments 
● Use real objects 
● Word walls with 

pictures 
● Laminated cards or 

mini anchor charts 
placed on students 
individual desks. 

● Same posters used 
every time. 

● Provide sentence 
frames for explanation 
questions 

● Scribe 
● Thematic word walls 
● Allow word walls to stay 

up during assessments 
● Reduce visual field 
● Reduce number of 

problems required 
● Allow time for 

instruction 
● ESL teacher can pre 

teach the lesson before 



introducing concept in 
the classroom. 

● Verbal prompting 
● Reword directions and 

allow verbal clarification 
before answering 
questions. 

● Extended time 
● Small group instruction 
● Small group testing 

 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 



Content Area: Language Arts Grade 1 
Unit: 3 Unit Name: Reading Like a Scientist:  Navigating 

Informational Texts 

Reading 
New Jersey Student Learning Standards for English Language Arts: 

Standards Mastered: 
 
RL.1.5.  Explain major differences between books that tell stories and books that give information, drawing on a wide reading of a 
range of text types . 
RI.1.1  Ask and answer questions about key details in a text.  
RI.1.2  Identify the main topic and retell key details of a text. 
RI.1.3  Describe the connection between two individuals, events, ideas, or pieces of information in a text. 
RI.1.4  Ask and answer questions to help determine or clarify the meaning of words and phrases in a text.  
RI.1.5  Know and use various text features (e.g., headings, tables of contents, glossaries, electronic menus, icons) to locate key facts 
or information in a text. 
RI.1.6  Distinguish between information provided by pictures or other illustrations and information provided by words in a text. 
RI.1.7  Use the illustrations and details in a text to describe its key ideas. 
RI.1.8   Identify the reasons an author gives to support points in a text and explain the application of this information with prompting 
as needed. 
RI.1.9  Identify basic similarities in and differences between two texts on the same topic (e.g., in illustrations, descriptions, or 
procedures).  
RI.1.10  With prompting and support, read informational texts at grade level text complexity or above. 
 

Technology Standards: 

8.1.2.E.1  Use digital tools and online resources to explore a problem or issue. 
8.2.2.A.4  Choose a product to make and plan the tools and materials needed.  
 



Career Ready Practices: 

Students learn to work collaboratively in a reading partnership: 
CRP1:  Act as a responsible and contributing citizen and employee.  

Enduring Understandings Essential Questions 

● Nonfiction readers read to become smarter about our 
world.  

● Nonfiction readers think about what they read. 
● Nonfiction readers have ways to deal with tricky words as 

they read.  
● Readers can read more than one book about a topic to 

learn more.  
 

● Why do people read nonfiction texts? 
● How do I use everything I know about reading to read 

books that teach me information and ideas about different 
topics?  

Students will know... Students will be able to: 

● Strategies for previewing nonfiction texts 
● The purpose of reading nonfiction 
● Strategies for learning new information from nonfiction 

texts 
● Strategies for thinking deeply about facts 
● Strategies for retelling nonfiction texts 
● Strategies for reading nonfiction texts with fluency 
● Strategies for decoding longer words 
● Strategies for figuring out the meaning of content-specific 

words 
● Purposes for re-reading nonfiction texts 

● Preview nonfiction texts 
● Read to learn 
● State new facts that they learn from the words, pictures, 

and text features 
● Think deeply about new learning by reacting, 

questioning, making connections, and making predictions 
● Retell nonfiction texts 
● Read texts with fluency 
● Decode unfamiliar words 
● Monitor for understanding of content-specific words 
● Reread nonfiction texts for different purposes 

Assessment Evidence 

Performance Tasks Other Evidence 



Independent Reading 
The tasks listed below would be ongoing and done as authentic 
parts of differentiated reading instruction with all students. 
 

● Running Record assessments (100-150 words of text) will 
be one of the best methods for collecting data on 
students’ decoding strengths and challenges.  Besides 
determining text level appropriateness, be sure to 
analyze running records according to the sources of 
information being used:  m eaning,  s tructure, or  v isual. 
Ask yourself these questions: 

○ Do they notice when something is wrong and stop to fix 
problem? 

○ What are they doing/ not doing when they encounter trouble? 
○ Do they make attempts? 
○ Do they check their attempts? 
○ Do they make multiple attempts? 
○ What sources of information do they use? 
○ Do they use meaning, structure, and visual information 

equally, or do they lean more heavily on one information 
source? 

○ Are they able to break words into parts using what they know 
about letter combinations and word parts? 

○ Do they recognize known words with automaticity in 
continuous text? 

○ Are there signs that they are self-monitoring (rereading, 
pausing, searching the page for clues)? 

○ Do they understand what they have read? 
● As students read make notes of their fluency.  Are they 

reading in short phrases?  Do they begin to attend to 
punctuation?  Do they begin to read with expression? 

● After students have read a book aloud, ask them to retell 
what they have read.  Take note that they include most 
important events/ facts from the text and they retell in an 
order that makes sense for the genre of the text. 

Phonics, Spelling, and Word Study 
● During this time of year, you will want to find an 

● Anecdotal notes will be taken during reading 
conferences, guided reading, or other small group 
instruction. 

● Students should each have a reading goal based on 
previous assessment data.  Each student should be met 
with 2 X a week in either a conference, strategy group, or 
guided reading group to practice strategies connected to 
his/her individual goal. 

 



independent stage of spelling development for each 
student using the Primary Spelling Inventory from the 
Words Their Way  program. 

Resources and Materials 

Components of Balanced Literacy 
● Interactive Read Aloud 

○ During this third unit of study, you will be continuing your routines and procedures for your  Interactive Read Alouds .  
○ For more information on Interactive Read Alouds for this point in the year, please see pages 114-122 in 

Learning About the World Grade 1 Book 2 .  
● Shared Reading  

○ During this third unit of study, you will be continuing your routines and procedures for  Shared Reading  experiences. 
For more information on a 5 day Shared Reading plan for this point in the year, please see pages 123-134 in 
Learning About the World Grade 1 Book 2 .  

● Word Study 
○ See Fundations Curriculum 

  
Student Texts 

● Students will need access to leveled nonfiction books during this unit.  They should still have 10-12 self- selected books per 
week in their individual book baggie/ box that they can read with 96% accuracy for independent reading time.  You should 
have a different time of day where you allow students to choose freely any book to read (at morning arrival time, after snack, 
after recess, or at dismissal…) 

● For students reading above grade level, use the following book shopping guidelines: 
○ Levels J and K= 8-10 books 
○ Levels L and M= 4-6 books 
○ Levels N-Q= 2-4 books 

● For the unit celebration, you may want to find a collection of books of varied levels on different subjects (i.e.  snakes, horses, 
weather, dinosaurs, etc. ) and group them together in baskets.  If your library allows, try to make these topics related to your 
current science unit. 

 



Unit Goals: 
● You will use your students’ natural born curiosity about the world to rally and excite them about the new unit of study.  Tell 

them “ In this unit we will  “ swim with sharks, travel back in time, go to the moon…    Books can help you learn about the world 
around you. We will learn how to read like scientists! ” 

● In this unit, we are hoping to have students realize the purpose of reading nonfiction texts.  We want students to read 
noticing how the words and the features teach them about the topic.  They will take in one step further and not just memorize 
facts, but learn how to respond to facts by having reactions, making connections, or predictions based on what they are 
learning.  There is a focus on decoding harder words and figuring out the meaning of content-specific vocabulary.   We are no 
longer teaching identification of text features or navigating nonfiction for research purposes.  Text features can be 
taught whole group through read aloud or shared reading experiences.  The research lessons are now part of the 
second grade curriculum. 

 
Unit Celebration Ideas: 

● Research clubs: this is introduced in grade 1, but taught for mastery in grade 2. Groups of 3-4 students should be reading 
books on the same topic (try to include books of various levels within each topic basket). Students should work in research 
clubs instead of partner reading. Students should have conversations comparing and contrasting the facts they are learning 
in their topic basket books. 

 
● Expert Read Alouds (see Session 18 in  Learning About the World ): students should practice reading, post-iting and 

becoming experts with the nonfiction books in their box. On day of celebration, invite a kindergarten class to spend some 
time with your readers. The first graders will sit with a kindergarten, read their nonfiction books to the kindergarten and teach 
them about the topic.  

 
Teacher Texts and Resources: 

● Learning About the World Grade 1 Book 2  by Lucy Calkins & Amanda Hartman (from the Units of Study for Teaching 
Reading) 

● The Reading Strategies Book  by Jennifer Serravallo 
● Wilson Fundations Level One  teaching guide  *For word study instruction 
● Words Their Way  by Bear, Invernizzi, Templeton & Johnston  *For word study assessment 
● Phonics Lessons for Grade One  (red binder and teacher manual) by Fountas and Pinnell  *to supplement word study 

instruction 



 
Mentor Texts: 

● I Want to be a Doctor  by Anne Schreiber 
● Sharks!  by Anne Schreiber  
● Hang On, Monkey   by Susan B. Newman 
● Owls  by Mary R. Dunn  
● Super Storms  by Seymour Simon  

 
Anchor Charts: 

● How to Get Super Smart about Nonfiction Topics  (Session 1 in  Learning about the World ) 
● Good Habits for Solving Hard Words   (Session 8 in  Learning about the World ; add on to “good habits” chart from unit 1) 
● How to Read Aloud Like an Expert  (Session 13 in  Learning about the World) 

 
Interdisciplinary Connections 

● Social Studies Integration 
○ Your social studies unit will be Needs and Wants.  Please try to incorporate some read aloud or shared reading 

materials on this topic. 
● Next Gen Science Integration 

○ When the unit starts you will still be studying Heredity in science.  As the unit progresses, you will begin your 
Molecules & Organisms (animals) unit of study.  Please try to incorporate some read aloud or shared reading 
materials on this topic.  Also, students should have access to leveled books on these topics.  Students should select 
one animal that they would like to learn about and read texts about that animal.  This animal will be the one that they 
will use for Bend #3 in the Writing unit. 

 

 

Bend 1 Goals Suggested Mini Lessons 

 
Getting Smart 
on Nonfiction 

Topics 
 

 
● Preview a nonfiction 

text 
● Read to learn 

everything you can 

Preview a nonfiction text 
● Good readers start learning about a topic even before they read page 1 of 

a nonfiction book.  When they do a sneak peek they are already learning 
about their topic.  They read the title, study the cover, and start saying 
what they learned ( see Session 1 in  Learning About the World ). 



about the topic (from 
the words, the pictures, 
and the text features) 

● Think deeply about new 
learning 

● Retell nonfiction books 
● Read everything (even 

nonfiction) with fluency 
and expression 

● Celebrate new learning 
(mid-way mini 
celebration) 

 

● Good readers bring what they already know about a topic into their 
reading to help them read information books.  Before they read, they think 
about the topic and say “ what do I already know about ____ that can help 
me understand what I read in this book about _____? ” 

 
Read to learn everything you can about the topic 

● Good readers who want to get smart about a topic don’t just let the pages 
fly by.  Instead, they think, “ This one page can make me smart ” and they 
read each page closely getting as much as they can out of it.  They think 
about the words and then look at the whole page saying everything they 
see.  They read the whole book that way ( see Session 2 in  Learning 
About the World  or page 278 in  The Reading Strategies Book ). 

● Good readers learn from labels ( see mid-workshop teaching box on 
page 25 in Session 4 of  Learning About the World  or page 279 in  The 
Reading Strategies Book ). 

● Good readers stop and study diagrams to learn more.  They read the title, 
read the labels, and then think about how the diagram connects to the 
information in the text ( see page 282 in  The Reading Strategies Book ). 

● Good readers don’t get really smart about a topic just by reading books. 
They also have little chats about the book.  They read the words on the 
page, study the whole page, and then use their own words and their own 
ideas to talk about the book or page with a friend (see Session 3 in 
Learning About the World ). 

 
Think deeply about new learning 

● Good readers don’t just collect facts as they read.  They learn a fact and 
think “ how does this fact fit with what I already know ?   Does it match or is 
it different? ”  If it’s different, they think “ do I need to change my thinking ?” 
( see page 250 in  The Reading Strategies Book ). 

● Good readers think deeply about their new learning by reading with a 
sense of “Wow”.  They have reactions or feelings about what they’re 
learning (i.e.  I never knew that!  Gross!  Cool! ) ( see page 251 in  The 
Reading Strategies Book ). 



● Good readers think deeply about their new learning by asking questions 
and wondering about the facts they learn.  They say “ I learned....I 
wonder… ” 

● Good readers think deeply about their new learning by making 
connections.  They think about their new fact and what other facts or 
information that reminds them of ( I learned…. This reminds me of… ). 

● Good readers think deeply about our new learning by making predictions. 
They learn a new fact and try to figure out  why  or  how .  They say “ I 
learned...I think …” 

 
Retell nonfiction books 

● Good readers can figure out the main topic of their book, or what the book 
is mostly about, by paying attention to the word or words they see again 
and again.  On each page, they notice what repeats and think “ Does this 
word tell me what the book is mostly about? ” ( see page 223 in  The 
Reading Strategies Book ). 

● Good readers can figure out the main topic of their book, or what the book 
is mostly about, by  

● Good readers stop at the end of a book and think, “ What have I learned 
about this topic?  Am I smarter about the topic now?   They can retell a 
nonfiction book by stating the topic, giving some examples from the book, 
and saying why or how the information is important ( see chart from 
Session 4 in  Learning About the World  or page 254 in  The Reading 
Strategies Book ). 

● Good readers try to remember everything they learned about their topic 
when they are finished reading.  If they can’t, they look back in their books 
and reread until the information is clear ( see Session 4 in  Learning 
About the World ). 

● Good readers help themselves remember what they learned in a part of a 
nonfiction book by reading, covering, remembering, and retelling that part 
to themselves ( see page 257 in  The Reading Strategies   Book ). 

 
Read everything (even nonfiction) with fluency and expression 



● Good readers help themselves to understand and remember the 
information in their books better by making their voices sound smoother 
and livelier as they read (see Session 5 in  Learning About the World  or 
page 110 in  The Reading Strategies Book ). 

● Good readers think about what the information is making them feel. 
Then, they try to read it in a voice that matches that feeling (see 
mid-workshop teaching box on page 32 in Session 5 of  Learning About 
the World ). 

 
Celebrate new learning 

● Good readers can celebrate their learning by sharing important 
information and interesting ideas with their friends and asking questions 
about what their friends are saying (see Session 6 in  Learning About the 
World ). 

Bend 2 Goals Suggested Mini Lessons 

 
Tackling Super 
Hard Words in 
Order to Keep 

Learning 

● Decode unfamiliar 
words 

● Monitor for 
understanding of new 
vocabulary 

● Reread nonfiction 
books for different 
purposes 

Decode unfamiliar words 
● Good readers remember all of the tools they have in their reader’s toolbox 

and don’t let hard words stand in the way of learning all they can about 
their topic  (see Session 7 in  Learning About the World ) *Review from 
Unit 2. 

● Good readers figure out tricky words by breaking them into the little parts 
and then crashing the parts back together to say the word and make sure 
it makes senses with the story ( see Session 8 in  Learning About the 
World  or page 98 of  The Reading Strategies Book ). 

● Good readers double check that the words they read look right and make 
sense by doing a slow check.  They reread to see if it makes sense and 
then they slowly run their finger under the word and check the sounds as 
they say the word slowly ( see Session 9 in  Learning About Our World ). 

 
Monitor for understanding of new vocabulary 



● Good readers stop when they run into a new word (vocabulary) and say 
the word the best they can.  Then, they think “ what does this new word 
mean? ” ( see Session 10 in  Learning About Our World ). 

● Good readers stop when they read a sentence with a bold word.  They 
think, “ Do I already know what that word means?  Can I figure it out 
based on how it’s used here? ”  If yes, they keep reading.  If no, they flip to 
the glossary, read the definition, and go back to the word.  Then, they try 
to explain the fact to themselves now that they know the word ( see page 
280 in  The Reading Strategies Book ). 

● Good readers are always on the lookout for  key words , words that are key 
to understanding about their topic.  When they find a key word, they try 
extra hard not just to read that word and say that word, but to own that 
word.  First, they choose a key word to pay attention to.  Then, they think 
more about the word and how it’s connected to the topic ( see Session 11 
in  Learning About Our World ). 

 
Reread nonfiction books for different purposes 

● Good readers can reread nonfiction books with a key word in mind.  They 
can can read each page and think “ how does this page connect with my 
key word? ”  ( see mid-workshop teaching box on page 69 in Session 
11 of  Learning About Our World ). 

● Good readers can reread a page from or an entire nonfiction book to help 
it sound just right and improve their fluency ( see Session 12 in  Learning 
About Our World ). 

● Good readers can reread a nonfiction book in order to notice and mark 
things that are worth sharing with a partner.  They mark pages that where 
they found something interesting or important in some way- parts that 
made them sit up and think or wonder and want to learn more ( see 
Session 13 in  Learning About Our World ). 

 
 
 



Language, Grammar, and Conventions 

SHARED READING GOALS 
● Recognize first trimester sight words in text  
● Begin to recognize second trimester sight words in text  
● Break apart CVC words quickly  
● Identify words that start with digraphs (sh, ch, th, wh) 
● Identify words that have digraphs (sh, ch, th, wh) and where in the word they see them (beg/ mid/ end) 
● Break apart CVC words that have consonant digraphs 
● Identify words that start with consonant blends 
● Identify words that have blends and where in the word they see them (beg/ mid/ end) 
● Break apart CVC words that have consonant blends 

 
ESL Strategies- 

- Consonant blends and digraphs in English may not exist in the student's’ primary language. Names of the pictures of words 
that begin with blends and digraphs are often unknown. The ESL teacher will help to pre-teach the pictures for the sorts. 

- In CVC words, final sounds /d/, /t/, /n/, may be omitted or replaced with similar sounds from that student's primary first 
language.  

- Choose books that are themed towards the season, holiday, or month to build background knowledge and schema. 
- Use highlighter tape and have students go on a sight word hunt. This helps an ELL no matter the learning style.  
- Ask ESL teacher pre-teach as much as possible to make the child feel more comfortable in the classroom.  
- Start integrating phonics,spelling, and vocabulary learning. 
- Connect the pattern being learned through their sounds.  
- Teach digraphs through poems (See ESL teacher for poems).  
- Tap out sounds for CVC words. 
- See ESL teacher for picture card elkonin boxes. These cards help build the child’s vocabulary as well as focus on hands on 

CVC learning.  
- Introduce pictures - say the word out loud and have the student repeat it back. Then have students use the word in the 

sentence. Have students practice saying and using new words in small group activities.  
- Sort, check, reflect-  give each student a copy of the set of pictures for guided practice. Have students repeat the sort 

using the same key pictures as the column headers. Have students work with partners to mix up the pictures and take turns 
drawing a card, saying its name out loud, and sorting it in the correct column. Pair the ELL up with a child who is a more 



fluent English speaking partner who can supply the vocabulary for the ELL. After sorting, remind students to check their sort 
in each column to be sure the vowel sounds are the same. Only have them sort the pictures not the words. 

 
Bend Two (Monitor for understanding of new vocabulary) ESL strategies-  

- Have ESL teacher pre-teach the concept of using context clues to figure out the meaning of a tricky word.  

 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 



Content Area: Language Arts Grade 1 
Unit: 3 Unit Name:  All About Books 

Writing 
New Jersey Student Learning Standards for English Language Arts: 

Standards Introduced: 
 
W.1.5  With guidance and support from adults, focus on a topic, respond to questions and suggestions from peers and 
self-reflection, and add details to strengthen writing and ideas as needed. 
 
Standards Mastered: 
W.1.2  Write informative/explanatory texts in which they name a topic, supply some facts about the topic, and provide some sense 
of closure.  
W.1.7  Participate in shared research and writing projects (e.g., explore a number of “how-to” books on a given topic and use them 
to write a sequence of instructions). 
W.1.8.  With guidance and support from adults, recall information from experiences or gather information from provided sources to 
answer a question. 
SL.1.3  Ask and answer questions about what a speaker says in order to gather additional information or clarify something that is 
not understood.  
L.1.2.E  Spell untaught words phonetically, drawing on phonemic awareness and spelling conventions.  
L.1.2.B  Use end punctuation for sentences.  
L.1.2.C  Use commas in dates and to separate single words in a series.  
L.1.2.D   Identify frequently occurring root words (e.g.,  look ) and their inflectional forms (e.g., looks, looked, looking ). 

Technology Standards: 

8.2.2.A.4  Choose a product to make and plan the tools and materials needed.  

Career Ready Practices  



Students learn to work collaboratively in a writing partnership: 
CRP1:  Act as a responsible and contributing citizen and employee.  

Enduring Understandings Essential Questions 

● Writers write facts about a topic they know a lot about. 
 

● How do writers write to teach what they know? 
 

Students will know... Students will be able to: 

● Previously taught spelling strategies from Units 1 and 2; 
along with previously taught word study concepts 

● Strategies for introducing and closing an All-About book 
● The steps of the writing process 

● Generate ideas, plan, and begin to write All-About Books 
● Write books that really teach 
● Be brave to spell fancy words 
● Add an introduction and a conclusion 
● Revise, edit, and publish an All-About  

Assessment Evidence 

Performance Tasks Other Evidence 

Pre assessment writing task 
● Say to students: “ Think of a topic that you’ve studied or 

you know a lot about.  You will have  45 minutes  to write 
an informational (All-About) text that teachers others 
interesting and important information about that topic. 
You will need to plan, draft, revise, and edit all in one 
period.  Write in a way that shows all your know about 
information writing.  Be sure to: 

○ introduce your topic 
○ include lots of information 
○ organize your writing 
○ use transition words 
○ write an ending” 

● Writing conference & strategy group notes 
● Published piece for student writing portfolio 
● You may choose to select another piece for student 

writing portfolio in addition to the pre/post assessment 
and published piece if you think there is a better example 
of student’s writing ability. 

● Writing sight word assessments 



● If students’ writing is not yet conventional, please ask 
student to read their story and record verbatim what they 
say on a post it. 

 
Post assessment: 

● Say to students: “ Think of a topic that you’ve studied or 
you know a lot about.  You will have  60 minutes  to write 
an informational (All-About) text that teachers others 
interesting and important information about that topic. 
You will need to plan, draft, revise, and edit all in one 
period.  Write in a way that shows all your know about 
information writing.  Be sure to: 

○ introduce your topic 
○ include lots of information 
○ organize your writing 
○ use transition words 
○ write an ending” 

● If students’ writing is not yet conventional, please ask 
student to read their story and record verbatim what they 
say on a post it. 
 

● Post-assessments should be scored using the  Revised 
Information Writing Rubric 

 

Resources and Materials 

Components of Balanced Literacy: 
● Interactive Writing: 

○ During this third unit of study, you should continue your routines and procedures for  Interactive Writing .  
○ A good resource for this component is  Interactive Writing Across Grades: A Small Practice With Big Results, 

PreK-5  by Kate Roth and Joan Dabrowski. 
 



Unit Goals: 
● Unit Kick-Off:   You will rally your students around the theme of becoming teachers in this unit!  You will tell them that it’s 

their chance to share what they know with you and their classmates.  You will remind them that one kind of teaching book, 
called a “How-To”  teaches a reader  how to do something . They wrote those kinds of books in Kindergarten. Then, you will 
tell students that another kind of teaching book, called an “All-About” book teaches a reader  facts all about something .  

● Bend #1 focuses on planning for All- About books.  These will be 3-5 page booklets with facts connected to a topic of 
student choice.  

● Bend #2 focuses on elaboration techniques for informational writing.  Students should choose 1 book from the first two 
bends of the unit to publish at the end of the second bend. 

● Bend #3 is a Next Gen Science Integration in which students will be choosing an animal of their choice that they have read 
about during Reading Workshop.  They will be creating an All-About Book based on that animal. 

 
Unit Celebration Ideas: 

● Teaching Museum: have students display their piece, invite parents or another class to come in and learn about the 
different topics your students wrote about.  

● For additional ideas, see “Appendix: Publishing and Celebrating Writing” pages 384-395 in  The Writing Strategies Book 
by Jennifer Serravallo 

 
Teacher Texts and Resources: 

● Nonfiction Chapter Books  by Lucy Calkins, Kristi Mraz & Barbara Golub (from the Units of Study in Opinion, Information, 
and Narrative Writing)   *We will only reference Bend #1 in this unit.  The other bends will support our work in Unit 6. 

● The Writing Strategies Book  by Jennifer Serravallo 
 
Mentor Texts: 

● Animal Families   by DK Publishing  
● My Football Book  by Gail Gibbons 
● My Soccer Book  by Gail Gibbons 
● Sharks!   by Anne Schreiber  
● Trucks  by Wil Mara 
● Bugs, Bugs, Bugs  by Jennifer Dussling  
● Pebble Go : “Find and Sharing Information”  https://www.pebblego.com/modules/2/categories/2983/articles/2192  (Shared 

Reading) can be used in Bend One as a kick off to the concept of gathering information/facts from books then sharing it in 
writing  

https://www.pebblego.com/modules/2/categories/2983/articles/2192


 
Anchor Charts: 

● How To Write a Teaching Book (Session 2 of  Nonfiction Chapter Books ) 
● How Can I Teach My Readers? (version for All-About Books in Session 3 of  Nonfiction Chapter Books ) 

 
Interdisciplinary Connections 

● Social Studies Integration 
○ Your social studies unit is Needs and Wants.  Please try to incorporate some Interactive Writing on these topics. 

● Next Gen Science Integration 
○ Your science unit will be Heredity moving into Molecules & Organisms (Animals).  Please try to incorporate some 

Interactive Writing on these topics. 
○ For Bend #3, students will need to choose a topic connected to the Molecules & Organisms (Animals) science unit 

and create an All-About book. 

 
 

Bend 1 Goals Suggested Mini Lessons 

 
Becoming 
Teachers 

 
● Generate ideas, plan, 

and begin to write 
All-About Books 

 
 
 
 
 
 
 
 
 
 
 

Get started with All-About Books:  generate ideas, plan, and write! 
● Good writers think of topics for All-About books by thinking about things 

they know a lot about, things they love, and things they could teach 
others.  They can also turn to someone who knows them well and ask, 
“ What topics do you think I know a lot about ?”  They can test to see if it’s 
a good topic for an All-About book by saying facts they know across their 
fingers.  If they know at least 3 facts, it’s a good topic for a book!  If they 
don’t, they should choose a different topic. 

● Good writers know that the best informational books come from small 
topics and not topics that are too big.  If they have a big topic, they see if 
they can break it down into several different books (i.e.  Football  vs. 
Sports  or  Poodles  vs.  Dogs ).   *You can make connections to the seed/ 
watermelon idea for narrative writing.    Coach writers to narrow 



 
 
 
 
 
 
 
 
 
 
 
 

down topic to manageable level.  For example, All About Soccer is 
a much better topic than All About Sports.  

● Good writers can get started writing a teaching book (All-About Book) by 
using a teaching voice and fingers to organize information.  That way the 
writer teaches one thing, then another, and then another about the topic. 
They think of as many things as they can about the topic and hold up a 
finger each time they say a new fact.   *You will need to coach writers 
to move from procedural writing that they did in Kindergarten 
(How-To) towards writing about a topic.  

● Good writers plan how their book will go before they jump into writing. 
They do this by saying information across fingers and then quickly 
sketching something they’ll write on each of the pages.  Then, they’re 
ready to write ( see Session 2 in  Nonfiction Chapter Books ). 

Bend 2 Goals Possible Mini Lessons 

 
 

Writing 
Teaching 

Books With 
Independence 

 
● Write books that really 

teach 
 
 
 
 
 
 
 
 
 
 
 
 
 

Write books that really teach 
● Good writers do more than just plan.  They also think about their 

students- the readers!  They need to ask themselves, “ Who am I 
teaching? ”, imagine what questions they might have, and answer those 
questions in their books ( Session 3 in  Nonfiction Chapter Books ). 

● Good writers can write books that really teach by writing in twin 
sentences (2 sentences that go together) For example,  Cats eat wet and 
dry food.  They like the wet food the best.   ( see mid-workshop 
teaching box on page 26 in Session 3 of  Nonfiction Chapter Books ). 

● Good writers can write books that really teach by giving an example to 
help the reader better understand the fact presented ( see Conferring 
and Small-Group Work box on page 26 in Session 3 of  Nonfiction 
Chapter Books ). 

● Good writers use transition words to tell more facts about their topic: for 
example, another interesting fact is, lastly, etc 



 
 
 
 
 
 
 
 

● Be brave to spell fancy 
words 

 
 
 
 
 
 
 
 

● Add an introduction 
and a conclusion 

 
 
 
 
 
 
 
 
 
 
 
 

● Good writers can use the pictures to really teach their readers by adding 
arrows and labels and really zooming in.  ( *Inquiry Study… see 
Session 4 in  Nonfiction Chapter Books ). 

● Good writers can use the pictures to really teach their readers by adding 
information about number, color, shape, and size.  Then, they can add 
that information to a page in their book  ( see mid-workshop teaching 
box on page 34  in Session 4 of  Nonfiction Chapter Books ). 

 
Be brave to spell fancy words 

● Good writers use fancy key words to teach others about their topic, even 
if they aren’t sure exactly how to spell it.  They are brave and say, “ Oh 
well!  I’ll try my best! ”  Writers sound out fancy words by listening to each 
syllable, sliding their finger across the page, and writing the sounds they 
hear ( see Session 5 in  Nonfiction Chapter Books ).  *This will match 
the vocabulary work on key words being done in Reading Workshop. 

 
Add an introduction and conclusion 

● Good writers know that they need to introduce their topic and grab their 
readers’ attention right away.  One way they can do this is by giving their 
readers an invitation.  They ask a question, “ Did you know that ____ ?” 
And then invite the reader to learn, “ In this book you will learn that ____. ” 

● Good writers use mentor texts and authors to give them ideas for how to 
write closings for their books.   *Expectation is for closings of 1 
sentence only.  

 
Revise, edit, and publish an All-About book 

● Good writers of teaching books especially need readers who point out 
places that don’t make sense.  Those parts might not make sense 
because of missing words or missing information, and they might not 



● Revise, edit, and 
publish an All-About 
book 

 

make sense because things that been added that don’t belong.    They 
read their book to a partner who hasn’t heard it before and have their 
partner point out places that don’t make sense.  Then, the writer helps 
their partner.  Afterwards, the writer goes back and revises, or fixes up, 
those parts ( see Session 6 in  Nonfiction Chapter Books ). 

● Good writers edit their writing they think about everything they learned 
that helps make writing easier to read.  They choose one thing to search 
for.  They reread the whole piece checking for that one thing and then 
when they are sure they did the best they can.  They choose a different 
thing and do it all again ( see Session 8 in  Nonfiction Chapter Books ).  

● Good writers fancy up their writing in a special way to get in ready to 
share with the world.  They add color, create covers, or do other special 
things to make their writing look like the books they read. 

Bend 3 Goals Possible Mini Lessons 

 
Animal All 

About Books 

 
● Plan and organize 

information to create a 
teaching book 

 
 
 
 
 
 
 
 
 
 
 
 

Plan and organize information to create a teaching book 
● Good writers think about what they know about their topic and plan out 

how they want to share that information across their book.  They can tell 
their partner what they will teach on each page and then sketch it out 
across the pages.   *Topics should be connected to Molecules & 
Organisms (Animals) science unit 

● Good writers think about everything they know about books that teach. 
They incorporate facts, answers to possible questions, twin sentences, 
examples, zoom in drawings, and information about color, shape, and 
size to their pages in order to teach their reader everything that is in their 
brains about the topic.  *This lesson may be broken down into 2 or 3 
sessions to give enough time for students to complete their writing. 
You can highlight different elaboration techniques each time. 
Focus on ones that you don’t see many students trying. 



 
 
 

● Revise, edit, and 
publish an All-About 
book 

 

● Good writers create exciting introductions and conclusions for their 
All-About books using previously taught strategies or mentor texts for 
new ideas. 

 
Revise, edit, and publish an All-About book  (REPEATED FROM BEND #2) 

● Good writers of teaching books especially need readers who point out 
places that don’t make sense.  Those parts might not make sense 
because of missing words or missing information, and they might not 
make sense because things that been added that don’t belong.    They 
read their book to a partner who hasn’t heard it before and have their 
partner point out places that don’t make sense.  Then, the writer helps 
their partner.  Afterwards, the writer goes back and revises, or fixes up, 
those parts ( see Session 6 in  Nonfiction Chapter Books ). 

● Good writers edit their writing they think about everything they learned 
that helps make writing easier to read.  They choose one thing to search 
for.  They reread the whole piece checking for that one thing and then 
when they are sure they did the best they can.  They choose a different 
thing and do it all again ( see Session 8 in  Nonfiction Chapter Books ).  

● Good writers fancy up their writing in a special way to get in ready to 
share with the world.  They add color, create covers, or do other special 
things to make their writing look like the books they read. 

 

Language, Grammar, and Conventions 

INTERACTIVE WRITING GOALS (see Fundations Curriculum for more information) 
● Write first trimester sight words 
● Begin to write second trimester sight words  
● Write words that follow a CVC pattern 
● Hear and record digraphs (sh, ch, th, wh) in words 
● Hear and record consonant blends in words 



● Use appropriate noun/ verb agreement in sentences 
 
ESL Strategies-  

- Have students draw pictures and label. Leave out initial or final consonant depending on student’s level. Thematic pictures 
will help build vocabulary.  

- Use playdough to build letters. Give students a cookie sheet and an outline worksheet of the letter.  
- Writing letters and sight words in sand for the tactile ELL  
- Theme sight word centers based on the seasons or holidays. For example, snowy sight words, sight word snowballs, etc.  
- Building sight words with magnetic letters 
- Going on sight word hunts in books using highlighter tape. (thematic books will help build vocabulary) 
- Going on sight word hunts around the school emphasizing certain landmarks and what they are used for. (Nurses office, 

office, ESL classroom, special classrooms, bathrooms) 
- Read, Stamp, Write sight words 
- Sight word writing in sand and shaving cream 
- Sight Word writing using play dough  
- Word, build, write center  
- SIght Word Ninja- ESL app  
- Have students count the number of words in their sentence. Teach students the strategy of drawing lines to represent 

words. This helps students remember how many words are in their sentence.  
- Leave out initial letter in words, but scribe the rest for ELL’s. This will reinforce letter id/sound. 
- Leave out sight words in the sentence and have students fill in. Prompt students to use word wall to help.  
- Give student a personal word wall in their writing folders so that the sight words are right in front of them and they learn to 

go back and look.  
- Give students sentence starters  
- Focus on having ELL’s use complete sentences. (Have students lead morning meeting, calendar, weather, etc.)  
- Have students check CVC words in their writing using elkonin boxes. Teach them how to independently draw the boxes on 

a whiteboard and tap out each letter in each box. This is how they can check their word.  
- Give student a popsicle stick. Read a poem geared to what you are teaching (CVC, blend, digraph, noun/verb). Have 

students raise their popsicle whenever they hear the goal words.  
- Continue to have students map out their stories and draw their pictures before writing  
- Use of personal word wall 
- Seasonal personal word walls  
- Give ELL’s a word bank with words they can use on their topics  



 

Modifications (Special Education/Academic Support/ELL/Gifted) 

Resources Modifications (Special 
Education/Academic Support) 

ELL Gifted Learners 

Fundations 
Reading A-Z 
Kids A-Z (Raz 
Kids) 
Front Row 
 
 
 
 

● Multisensory manipulatives and 
strategies 

● Scaffolded Instruction 
● Differentiated levels 
● Varied templates 
● Word banks 
● Voice to text options 
● Allow verbal responses 
● Mini anchor charts (teacher made 

and student made) 
● Extended time 
● Prompting 
● Preteach  
● Reteach 
● Think and read aloud 
● Modify Assessment/ Assignments 
● Provide visual models 
● Small group instruction 

 

● Manipulatives 
● Preteach vocabulary 
● Activate prior 

knowledge 
● Identify big picture 

concepts 
● Build in time for 

reteaching and 
repetition 

● Model expectations 
● Think and read aloud 
● Provide a final product 

example 
● Provide language 

objectives associated 
with concepts 

● Act out classroom 
behaviors with students 

● Modify assessments 
● Use real objects 
● Word walls with 

pictures 
● Laminated cards or 

mini anchor charts 

● Differentiation with high 
level materials 

● Student led discussions 
and learning 

● Student product choice 
● Additional open ended 

tasks 
● Incorporate problem 

solving activities 
● Promote creative and 

critical thinking 
● Provide flexible 

environment 



placed on students 
individual desks. 

● Same posters used 
every time. 

● Provide sentence 
frames for explanation 
questions 

● Scribe 
● Thematic word walls 
● Allow word walls to stay 

up during assessments 
● Reduce visual field 
● Reduce number of 

problems required 
● Allow time for 

instruction 
● ESL teacher can pre 

teach the lesson before 
introducing concept in 
the classroom. 

● Verbal prompting 
● Reword directions and 

allow verbal clarification 
before answering 
questions. 

● Extended time 
● Small group instruction 
● Small group testing 

 



 

Content Area: Language Arts 
Unit: 4 Unit Name: Readers Have Big Jobs to Do: Fluency, 

Phonics, and Comprehension 

Reading 
New Jersey Student Learning Standards for English Language Arts: 

Standards Introduced: 
 
RL.1.2  Retell stories, including key details, and demonstrate understanding of their central message or lesson. 
RL.1.4.  Identify words and phrases in stories or poems that suggest feelings or appeal to the senses 
RL.1.10  With prompting and support, read and comprehend stories and poetry at grade level text complexity or above. 
RF.1.4  Read with sufficient accuracy and comprehension to support understanding. 
 
Standards Mastered: 
RL.1.1  Ask and answer questions about key details in a text. 
RF.1.3.A  Know the spelling-sound correspondences for common consonant digraphs. 
RF.1.3.B  Decode regularly spelled one-syllable words. 
RF.1.3.C  Know final -e and common vowel team conventions for representing long vowel sounds. 
RF.1.3.D  Distinguish long and short vowels when reading regularly spelled one-syllable words. 
RF.1.3.E  Decode two-syllable words following basic patterns by breaking the words into syllables using knowledge that every 
syllable must have a vowel sound. 
 

Technology Standards: 

8.1.2.C.1  Engage in a variety of developmentally appropriate learning activities with students in other classes, schools, or countries 
using various media formats such as online collaborative tools, and social media. 

Career Ready Practices:  



Students learn to work collaboratively in a reading partnership: 
CRP1:  Act as a responsible and contributing citizen and employee.  

Enduring Understandings Essential Questions 

● Good readers are consistently monitoring their 
understanding of what they read and have strategies to 
fix themselves when meaning breaks down. 

● Good readers have strategies for retelling what they 
have read. 

● Good readers have strategies to help them read with 
fluency. 

● How do I read with more fluency and understanding? 

Students will know... Students will be able to: 

● Strategies for fixing up reading 
● Strategies for setting goals and making reading plans 
● Strategies for working collaboratively with reading 

partners 
● Decoding strategies 
● Strategies for monitoring for meaning 
● Strategies for figuring out the meaning of new 

vocabulary 
● Strategies for making predictions 
● Strategies for retelling 
● Purposes for rereading 
● Strategies for reading with proper rate and phrasing 
● Rules for reading punctuation 

● Self-monitor and persevere through tricky parts 
● Set goals and make plans for reading 
● Call on reading partners for help  
● Review using meaning, structure, and visual cues to 

decode unknown words 
● Monitor for meaning 
● Apply strategies to help understand new vocabulary 
● Make predictions 
● Retell stories 
● Reread stories for different purposes 
● Read with proper rate and phrasing 
● Attend to punctuation 
● Create an audio recording of a book or part of a book 

Assessment Evidence 

Performance Tasks Other Evidence 

Independent Reading ● Anecdotal notes will be taken during reading 



● During this time of year, you will find an independent 
reading level for each student using a district reading 
benchmark assessment (Developmental Reading 
Assessment for students reading at Levels A-P or the 
Teacher’s College Benchmark Assessment for students 
reading at Levels Q and above). 

 

conferences, guided reading, or other small group 
instruction. 

● Students should each have a reading goal based on 
previous assessment data.  Each student should be met 
with 2 X a week in either a conference, strategy group, 
or guided reading group to practice strategies connected 
to his/her individual goal. 

Resources and Materials 

Components of Balanced Literacy: 
● Interactive Read Aloud: 

○ During this fourth unit of study, you will be continuing your routines and procedures for your  Interactive Read Alouds . 
○ For more information on Interactive Read Alouds for this point in the year, please see pages 116-125 in 

Readers Have Big Jobs to Do Grade 1 Book 3 . 
● Shared Reading 

○ During this fourth unit of study, you will be continuing your routines and procedures for  Shared Reading 
experiences. 

○ For more information on a 5 day Shared Reading plan for this point in the year, please see pages 126-138 in 
Readers Have Big Jobs to Do Grade 1 Book 3 .  

● Word Study 
○ See Fundations Curriculum 

 
Unit Goals: 

● Bend #1 is a review of previously taught strategies.  It is suggested that these teaching points be revisited because now 
your readers are working in books a few levels higher than they were in Unit 2.  Sometimes children need to be retaught 
how these strategies look in a harder text.  You will want to use your formative assessment data to decide which lessons 
need to be revisited or which lessons are more appropriate for small group instruction. 

● Bend #2 is about monitoring for meaning.  This is extremely important because your students have been focused on 
decoding and figuring out the words.  You need to remind them of the true point of reading which is understanding.  There 
are several strategies for checking for understanding. 



● Bend #3 has students work on comprehension skills such as making predictions and retelling to hold onto stories. 
● Bend #4 focuses on fluency and helping students read with proper rate, phrasing, and expression based on punctuation 

clues. 
 
Unit Celebration Ideas: 

● The last bend focuses on fluency and reading like a star.  You may choose to allow students to read a short story or portion 
of a book aloud.  You can record this reading and have each student create an audiobook or clip.  You can donate these 
audiobooks to a younger class or just keep them as a free time activity in your classroom. 

 
Teacher Texts and Resources: 

● Readers Have Big Jobs to Do Grade 1 Book 3  by Lucy Calkins, Elizabeth Dunford Franco, Havilah Jespersen & Lindsay 
Barton (from the Units of Study for Teaching Reading) 

● Meeting Characters and Learning Lessons Grade 1 Book 4  by Lucy Calkins & Elizabeth Dunford Franco (from the Units of 
Study for Teaching Reading)  *Bend 1 only 

● The Reading Strategies Book  by Jennifer Serravallo 
● Wilson Fundations Level  1  teaching guide  *For word study instruction 
● Words Their Way  by Bear, Invernizzi, Templeton & Johnston  *For word study assessment 
● Phonics Lessons for Grade One  (red binder and teacher manual) by Fountas and Pinnell  *to supplement word study 

instruction 
 
Mentor Texts: 

● The Dinosaur Chase  by Hugh Price 
● Zelda and Ivy: The Runaways  by Laura McGee Kvasnosky 
● Tumbleweed Stew  by Susan Stevens Crummel 
● Frog and Toad Are Friends  by Arnold Lobel 
● Iris and Walter and the Field Trip   by Elissa Haden Guest 
● The Ghost-Eye Tree  by Bill Martin Jr. 
● Off We Go!   by Jane Yolen 

 
Anchor Charts: 

● Be The Boss of Your Reading 



● Tools for Solving and Checking Hard Words 
● Tools for Understanding Our Books 
● Ways to Sound Like a Reading Star 
● Off We Go!  Readers Go on Adventures 
● Partners Share Their Reading Adventures 

 
Interdisciplinary Connections 

● Social Studies Integration 
○ Your social studies unit of study will be Making Changes Past and Present.  Please try to incorporate some read 

aloud or shared reading materials on this topic (i.e biographies of famous Americans).  Try to add leveled texts on 
these topics to your library. 

● Next Gen Science Integration 
○ Your science unit of study will be Molecules & Organisms (Animals).  Please try to incorporate some read aloud or 

shared reading materials on this topic.  Try to add leveled texts on these topics to your library. 

 

Bend 1 Goals Suggested Mini Lessons 

 
Readers Have 

Important 
Jobs to Do 

 
 
 
 
 

● Self-monitor and 
persevere through 
tricky parts 

● Set goals and make 
plans for reading 

● Call on reading 
partners for help  

● Review using meaning, 
structure, and visual 
cues to decode 

The teaching points in this bend are repeated from Unit 2.  Reteach only if 
students need practice or need to spiral back now that they are reading 
harder texts. 
 
Self-monitor and persevere through tricky parts 

● Good readers need to be the boss of their own reading.  One of the jobs 
they need to do is  STOP  at the first sign of trouble.  Then they say, “ I can 
solve this!  I can try something, using all that I know, ” ( see Session 1 in 
Readers Have Big Jobs to Do ). 

● Good readers need to be the boss of their own reading.  One of the jobs 
they need to do is try  everything  it takes to figure out the hard parts. 
They try  something  and then they try something  else  to get the job done 
( see Session 2 in  Readers Have Big Jobs to Do ). 

● Good readers need to be the boss of their own reading.  One of the jobs 
they need to do is check themselves after they think they’ve figured out 



unknown words the tricky word.  They do a triple-check and ask, “ Does it make sense? 
Does it look right?  Does it sound right? ” ( see Session 3 in  Readers 
Have Big Jobs to Do ). 

 
Set goals and make plans for reading 

● Good readers who are in charge of their own reading make big plans for 
their reading.  They think, “ What do I do a lot?  What can I do even 
more ? ” and then they make a plan to be the best they can be ( see 
Session 4 in  Readers Have Big Jobs to Do ). 

 
Call on reading partners to help 

● Good readers know that sometimes readers need to work together to 
solve hard problems.  They can call on their partner to use  lots  of 
strategies and check their reading, especially when it feels really tough 
( see Session 5 in  Readers Have Big Jobs to Do ). 

Review use meaning, structure, and visual information to decode words 
● Good readers don’t just look at the picture to help figure out a tricky 

word.  They also think about what is happening in the story to help them 
figure out what word would make sense ( see Session 6 in  Readers 
Have Big Jobs to Do ). 

● Good readers listen carefully to consider what word might come next. 
They think, “ What would sound right?  What kind of word would fit here? ” 
( see Session 7 in  Readers Have Big Jobs to Do ). 

● Good readers slow down when books get longer and words get harder. 
They look at all the parts of a word and read it part by part ( see Session 
8 in  Readers Have Big Jobs to Do ). 

● Good readers use words they  know  to write words they  don’t know . 
They think, “ Do I know how to read or write a word that looks like this 
one? ” ( see Session 9 in  Readers Have Big Jobs to Do ). 

● Good readers are flexible.  They know that letters and different groups of 
letters can make different sounds.  They can see say the word or the 
word part many ways to figure it out ( see Session 10 in  Readers Have 
Big Jobs to Do ). 



● Good readers only slow down to read a word when they have to. 
Instead, they read most of the words in their books in a snap and keep 
on going, making their reading as smooth as it can be ( see Session 11 
in  Readers Have Big Jobs to Do ). 

Bend 2 Goals Suggested Mini Lessons 

 
Readers Use 

Tools to 
Understand  
Their Books 

● Monitor for meaning 
● Apply strategies to help 

understand new 
vocabulary 

Monitor for meaning 
● Good readers don’t just work hard to read  words .  They also work hard 

to  understand  their books.  As they read, they stop and check, “ Am I 
getting it? ”  If not, they reread to figure out how everything fits together 
( see Session 12 in  Readers Have Big Jobs to Do ). 

● Good readers also use their imaginations to help understand their books. 
They pay attention to what’s happening and imagine more than just 
what’s in the pictures.  They use their imagination to turn the pictures into 
a movie in their mind ( see Session 13 in  Readers Have Big Jobs to 
Do ). 

● Good readers don’t just include who is in their story and what they are 
doing when they make a movie in their mind.  They also look for clues 
that the author leaves to determine  where  and  when  the story is taking 
place, the setting.  Then they make sure their movie matches ( see 
mid-workshop teaching box on page 85 in Session 13 of  Readers 
Have Big Jobs to Do ). 

● Good partners can help each other understand what’s happening in their 
story.  One way they can do this is by acting out a scene- being the 
characters and saying/doing what they were saying and doing to help 
see details they didn’t see the first time ( see transition to partner time 
box on page 86 in Session 13 of  Readers Have Big Jobs to Do ). 

● Good readers pay attention not just to the actions of a character, but also 
to the dialogue.  Readers work hard to keep track of who’s talking as 
they read ( see Session 14 in  Readers Have Big Jobs to Do ). 



 
Apply strategies to understand new vocabulary 

● Good readers can learn new words from  all  the books they read!  When 
they figure out what a word says, but don’t know what it means, they 
stop and think about it.  They can look for clues in the pictures and the 
other words around it to understand what the new word means ( see 
Session 15 in  Readers Have Big Jobs to Do ). 

Bend 3 Goals Suggested Mini Lessons 

 
Going On a 

Reading 
Adventure 

 

 
● Make predictions 
● Retell stories 
● Reread stories for 

different purposes 

*To start this bend, students will need brand new books that they haven’t 
read before. 
Make predictions 

● Good readers get ready before going on reading adventures.  When they 
take a sneak peek they look to find out  where  they’ll go and  what  they’ll 
do in the book.  They can use what they already know about those 
places and events to better picture what might happen in the book ( see 
Session 1 in  Meeting Characters and Learning Lessons ). 

● Good readers aren’t just tagging along after characters as they read 
stories.  They also look ahead and imagine what’s going to happen next. 
They think about what’s already happened to predict what might happen 
next ( see Session 2 in  Meeting Characters and Learning Lessons ). 

 
Retell stories 

● Good readers know that the best way to remember a book forever and 
ever is to tell someone else about it.  After they read a great book, they 
can take it to a friend and say, “ Can I tell you about this book? ”  One way 
to help do this is by marking important parts as they read to help retell 
and retain the story ( see Session 3 in  Meeting Characters and 
Learning Lessons ). 



● Good readers know that the title of a story is important.  When they retell 
the story, they think back to the title and tell the events that connect back 
to the title ( see page 135 in  The Reading Strategies Book ). 

● Good readers try to remember the most important events in a story in the 
order they happened.  They tell about the beginning of the story- the 
main character and the problem they have or what they want.  Then, 
they tell about the middle of the story- the ways the character tries to 
solve the problem in the order they happened.  Finally, they tell the end 
of the story- how the problem gets solved ( see page 136 in  The 
Reading Strategies Book ). 

 
Reread stories for different purposes 

● Good readers reread.  They know that they can go back to the same 
place, the same page, and the same reading adventure and see 
something new every time ( see Session 4 in  Meeting Characters and 
Learning Lessons ). 

● Good readers turn their observations into wonderings.  As they reread 
they might notice something new and say, “ Oh!  I didn’t realize… ” or “ I 
wonder why… ”  Then they can work with their partners to reread and 
investigate the answers ( see share on page 27 in Session 4 of 
Meeting Characters and Learning Lessons ). 

● Good readers notice how parts of the story go together as they reread. 
They might notice the same kinds of things happen again and again, or 
the way the trouble starts and ends ( see Session 5 in  Meeting 
Characters and Learning Lessons ). 

Bend 4 Goals Suggested Mini Lessons 

Reading Like 
a Star 

● Read with proper rate 
and phrasing 

● Attend to punctuation 

Read with proper rate and phrasing 



● Put it all together to 
sound like a reading 
star 

● Good readers read at a rate that helps people understand them (not too 
fast; not too slow).  If they   feel like they read a sentence too fast, they 
STOP and reread it slower.  If they feel like they read a sentence too 
slow, they STOP and put the words together faster. 

● Good readers know that sometimes it takes a few tries to make their 
reading sound smooth.  They go back over the words to try to smooth 
out the reading.  They pause every few words instead of after every word 
( see page 111 in  The Reading Strategies Book ). 

● Good readers try to scoop two, three, or four words together as they 
read instead of word-by-word like a robot ( see page 112 in  The 
Reading Strategies Book ). 

● Good readers can look for little words from the word wall (prepositions) 
to help them know what words to scoop together.  (i.e.  to  the store,  for 
the birthday party.) 

● Good readers can look for dialogue and say all the words in quotation 
marks together and the dialogue tag together. (i.e. Scoop “ How are you 
feeling?”  and then scoop  asked Jimmy .) 

 
Attend to punctuation 
(Support this goal with shared reading work) 

● Good readers pay attention to the punctuation to know when to pause, 
stop, and how to make their voice sound ( see page 113 in  The Reading 
Strategies ). 

★ Stop reading when they see a period. 
★ Make their voice get louder when they see an exclamation point. 
★ Make their voice get higher when they see a question mark. 
★ Pause for a tiny bit when they see a comma. 

 
Put it all together to sound like a reading star 



● Good readers use everything they know about great reading  QUICKLY ! 
When they get stuck on a hard word or a hard part, they use all of their 
tools to get the job done fast and keep going ( see Session 16 in 
Readers Have Big Jobs to Do ). 

● Good readers can learn from mentor readers.  They can listen to a book 
read aloud, and think “ How do readers make their reading sound really 
great ?  What does this reader do that I can try, too? ” ( see Inquiry 
lesson in Session 17 in  Readers Have Big Jobs to Do ). 

● Good readers need an audience to help make their reading the very best 
it can be.  Partners can work together to listen or give tips ( see Session 
18 in  Readers Have Big Jobs to Do ). 

 
Language, Grammar, and Conventions 

SHARED READING GOALS (see Fundations Curriculum for more information) 
● Recognize second trimester sight words quickly and accurately. 

○ ESL Strategies-  Sight Words 
■ Use of highlighter tape 
■ Sight word hunts 
■ During independent reading have the student alternate between reading a book and their sight word ring.  
■ Sight Word Ninja- App  
■ Themed independent, teacher made sight word books  

● Identify words that have blends and where they would see that letter combination (beg/mid/end) 
○ ESL Strategies-  

■ Teach blends  through poetry and have students go on a word hunt 
■ Elkonin boxes  
■ Use pictures to represent words 
■ Make sure student can sort auditorily as well as sorting by hand  

● Identify a known part of a word (-at in splat) 
○ ESL Strategies-  

■ Word family books (see ESL teacher) 



● Identify power words that help you read a new word (solve by analogy)  
● Attend ending punctuation and make voice match 
● Begin to recognize the final -e and long vowel sounds  
● Read words with inflected ending appropriately  

 
Notes-  

- do not overemphasize pronunciation, give extra support to students who have more limited English language skills, have 
students work with a partner, peer translator, or have them see physical examples of what you are talking about 

- place meaning making at the center of every literacy lesson, even if you are focusing on a specific skill 
- help students to self monitor and speak up if they do not understand 

 

 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 



Content Area: Language Arts 
Unit: 4 Unit Name:  Writing Reviews 

Writing 
New Jersey Student Learning Standards for English Language Arts: 

Standards Introduced: 
 
L.1.1F  Use frequently occurring adjectives. 
L.1.1G  Use frequently occurring conjunctions (e.g.  and, but, or, so, because ). 
L.1.6  Use words and phrases acquired through conversations, reading and being read to, and responding to texts, including using 
frequently occurring conjunctions to signal simple relationships (e.g.,  because ). 
 
Standards Mastered: 
W.1.1  Write opinion pieces in which they introduce the topic or name the book they are writing about, state an opinion, supply a 
reason for the opinion, and supply some sense of closure. 
W.1.5  With guidance and support from adults, focus on a topic, respond to questions and suggestions from peers and 
self-reflection, and add details to strengthen writing and ideas as needed. 
W.1.6  With guidance and support from adults use a variety of digital tools to produce and publish writing, including in collaboration 
with peers. 
L.1.5.A   Sort words into categories (e.g., colors, clothing) to gain a sense of the concepts the categories represent. 
L.1.5.B  Define words by category and by one or more key attributes (e.g., a  duck  is a bird that swims; a  tiger  is a large cat with 
stripes). 
L.1.5.C   Identify real-life connections between words and their use (e.g., note places at home that are  cozy ). 
L.1.5.D  Distinguish shades of meaning among verbs differing in manner (e.g.,  look, peek, glance, stare, glare, scowl ) and 
adjectives differing in intensity (e.g., large, gigantic) by defining or choosing them or by acting out the meanings. 
 

Technology Standards: 

8.1.2.B.1  Illustrate and communicate original ideas and stories using multiple digital tools and resources. 



8.1.2.C.1  Engage in a variety of developmentally appropriate learning activities with students in other classes, schools, or countries 
using various media formats such as online collaborative tools, and social media. 

Career Ready Practices: 

Students learn to work collaboratively in a writing partnership: 
CRP1:  Act as a responsible and contributing citizen and employee.  

Enduring Understandings Essential Questions 

● Good writers often share their opinions and ideas about 
something they’ve seen, done, or experienced. 

● Good writers try to convince others to share their ideas 
and beliefs by supporting their opinions. 

How can I begin to make judgements and give opinions to 
review things, including books? 

Students will know... Students will be able to: 

● Strategies for forming opinions 
● Strategies for goal-setting 
● Elaboration techniques such as use of 

counter-arguments and expert testimonials 
● Strategies for editing 
● How to get ideas from a mentor text 
● Strategies for developing leads and conclusions 

● Make judgements and have opinions 
● Set goals for writing 
● Create counter-arguments 
● Use expert testimonials 
● Edit writing 
● Learn from mentor review writers 
● Make arguments stronger 
● Craft catchy leads and conclusions 
● Give feedback to writing partners 
● Use what you know about review writing to write book 

reviews 
● Revise and edit book reviews 

Assessment Evidence 

Performance Tasks Other Evidence 



Pre- writing task prompt: 
● Allow up to  45 minutes 
● “ Think of a topic that you know and care about, an issue 

about which you have strong feelings.  Today, you will 
write an opinion, or argument, text in which you will write 
your opinion and tell reasons why you feel that way. 
When you do this, draw on everything our know about 
writing reviews. ” 

● If students’ writing is not yet conventional, please ask 
student to read their story and record verbatim what they 
say on a post it. 

Post Assessment:  
● Give students  60 minutes 
● Post-assessments should be scored using the  Revised 

Opinion Writing Rubric 
 

● Writing conference & strategy group notes 
● Published piece for student writing portfolio 
● You may choose to select another piece for student 

writing portfolio in addition to the pre/post assessment 
and published piece if you think there is a better example 
of student’s writing ability. 

Resources and Materials 

Components of Balanced Literacy : 
● Interactive Writing: 

○ During this fourth unit of study, you should continue your routines and procedures for  Interactive Writing .  
○ A good resource for this component is  Interactive Writing Across Grades: A Small Practice With Big Results, 

PreK-5  by Kate Roth and Joan Dabrowski. 
 
Student Tools 

● You will want each student to bring in a shoebox with a collection from home so that it’s ready to go for your first 
mini-lesson.  If you would rather have a few class collections that you supply, you can also do that. 

 
Unit Goals: 

● Bend #1 has students practice judging collections as a way to introduce opinion writing.  Teachers may choose to let 
students bring in their own collections from home or have a few class collections (erasers, rocks, pencils, figures, balls, etc) 
that they can observe and analyze during this bend. 



● Bend #2 focuses on writing reviews.   Reviews are a type of persuasive writing in which the writer atte mpts to persuade the 
writer to like or not like something.  They will be writing reviews about things that they know a lot about.  

● Bend #3 asks students to write specifically book reviews. 
 
 
Unit Celebration Ideas: 

● Making Anthologies (see Session 13 in  Writing Reviews ) 
● Book Review Talks (see Session 18 in  Writing Reviews ) 
● For additional ideas, see “Appendix: Publishing and Celebrating Writing” pages 384-395 in  The Writing Strategies Book 

by Jennifer Serravallo 
 
Teacher Texts and Resources: 

● Writing Reviews  by Lucy Calkins, Elizabeth Dunford & Celena Dangler Larkey (from the Units of Study in Opinion, 
Information, and Narrative Writing)  

● The Writing Strategies Book  by Jennifer Serravallo 
 
Mentor Texts: 

● Earrings   by Judith Viorst 
● A Pet for Petunia  by Paul Schmid 
● the  Pigeon   books by Mo Willems 
● I am Invited to a Party  by Mo Willems (or another favorite read-aloud to use for review) 
● Pebble Go : “Arugments and Opinions”  https://www.pebblego.com/modules/2/categories/2983/articles/2191  (Shared 

Reading); can be used in Bend One to kick off concept of an opinion  
 
 
Anchor Charts: 

● To Judge Fairly 
● Convince Your Reader! 
● Important Information 
● Say Hello with a Catchy Introduction 
● Don’t Forget to Say Good-bye 
● Give a Sneak Peek 

 

https://www.pebblego.com/modules/2/categories/2983/articles/2191


Interdisciplinary Connections 
● Social Studies Integration 

○ Your social studies unit of study will be Making Changes Past and Present.  Please try to incorporate some 
Interactive Writing on this topic. 

● Next Gen Science Integration 
○ Your science unit of study will be Molecules & Organisms (Animals).  Please try to incorporate some Interactive 

Writing on this topic. 
 

 

Bend 1 Goals Suggested Mini Lessons 

 
Best in Show: 
Judging Our 
Collections 

● Make judgements and 
have opinions 

● Set goals for writing 
● Create 

counter-arguments 
● Use expert 

testimonials 
● Edit writing 

Make judgements and have opinions 
● Good writers often have collections.  They often look through their 

collections and think, “ Which is my favorite?  Which is next? ”  They like 
to write and talk to tell others about their opinions.  They even try to 
convince  others about their opinions ( see Session 1 in  Writing 
Reviews ). 

● Good writers know that when they have an opinion. or judge something, 
they need to give  a couple of  reasons, not just one, and say details 
about each reason.  If they write “ For example ” or “ I think that 
because… ” then that helps them bring in some details ( see Session 2 in 
Writing Reviews ). 

 
Set goals for writing 

● Good writers always seek to understand the kind of writing they are 
doing and to figure out ways people do that kind of writing really well. 
Then, they can try to do those things in their own writing ( see Session 3 
in  Writing Reviews ). 

 
Create counter-arguments 

● Good writers know that people won’t always agree with them.  When one 
person expresses their opinion, someone else can say “ I agree.  My 



opinion is the same. ” or “ I disagree.  I have a different opinion. ”  When 
they don’t agree with someone else’s opinion, it’s a good time to write 
their own opinion and back it up with tons of reasons ( see Session 4 in 
Writing Reviews ). 

 
Make judgements and have opinions  

● Good writers know that people who are collectors don’t just report out on 
the most powerful, the most unusual, or the most interesting items in 
their collection.  They also look for the least powerful, the least unusual, 
or the least interesting item.  Sometimes this is referred to as a “booby 
prize”.  To judge for a booby prize, judges again look at one trait, then 
another ( see Session 5 in  Writing Reviews ). 

 
Use “expert” testimonials 

● Good writers can make their arguments stronger by finding others  who 
can help them generate even  more  reasons to support their opinions. 
They sometimes refer to, or quote, what those other people have said 
( see Session 6 in  Writing Reviews ). 

 
Edit writing 

● Good writers can use the checklists that are used to judge writing as 
their very own “to-do” list, reminding them of all that they want to do to 
make their writing the best that it can be ( see Session 7 in  Writing 
Reviews ). 

Bend 2 Goals Suggested Mini Lessons 

 
Writing 

Persuasive 
Reviews 

● Learn from mentor 
review writers 

● Make arguments 
stronger 

● Craft catchy leads and 
conclusions 

Learn from mentor review writers 
● Good writers can study reviews and investigate, “ What important parts 

do writers make sure to include to make their reviews so convincing? ” 
Then they’ll be able to ask, “ How can we do this in our reviews, too? ” 
( see Session 8 in  Writing Reviews ). 



● Give feedback to 
writing partners 

● Good writers of reviews use a voice that talks right to the reader, 
explaining what the topic is, where to find it, and when to go ( see 
Session 9 in  Writing Reviews ). 

 
Make arguments stronger 

● Good writers of reviews can make their arguments stronger by talking 
back to readers who disagree.  They do this by using phrases such as, 
“ Some people think...but… ” or “ Others might say...but… ” ( see share on 
page 72 in  Session 9 of Writing Reviews ). 

● Good writers use all they already know about writing to convince others. 
They can think about a way that their subject is better (or worse) than 
others.  They compare their subject with others, thinking only about that 
one way, that attribute.  Then, they can writer to include this information 
in their review ( see Session 10 in  Writing Reviews ). 

● Good writers can make their reviews more convincing by sharing their 
own experiences.  They can tell a little story about a time they went to, 
played with, or tried what they are reviewing.  They can do this by 
imagining exactly what happened and telling it bit by bit to show what 
made their topic so great or so terrible ( see share on page 81 in 
Session 10 of  Writing Reviews ). 

● Good writers give many reasons for their opinions and use transition 
words to make their arguments stronger:  one reason, another reason, 
etc. 

 
Craft catchy leads and conclusions 

● Good writers write introductions that grab readers’ attention right from 
the start.  One way they do this is by talking to the reader.  They can do 
this by asking questions to make the reader wonder, answering the 
question in a way that names the topic, and then stating their opinion 
( see Session 11 in  Writing Reviews ). 



● Good writers include a closing as a way to say “good-bye and thanks for 
reading”.  One way they do this is by restating their opinion, reminding 
readers of what they think and feel, and then send the readers off to go 
do something ( see share on page 90 in Session 11 of  Writing 
Reviews ). 

 
Give feedback to writing partners 

● Good writing partners can work together to give writing checkups.  They 
can use an editing checklist to make sure their partner’s piece is easy to 
read.  If they see something to fix up, they can write a note, like a 
prescription, to give your writing partner ways to make his or her work 
even better ( see Session 12 in  Writing Reviews ). 

 

Bend # 3 Goals Suggested Mini Lessons 

Writing 
Persuasive 

Book Reviews 

● Use what you know 
about review writing to 
write book reviews 

● Revise and edit book 
reviews 

Use what you know about review writing to write book reviews 
● Good writers can write book reviews to recommend titles and authors 

they believe others should read.  They can use all they already know 
about writing reviews to convince people to agree with their opinion ( see 
Session 14 in  Writing Reviews ). 

● Good writers can use comparisons in their book reviews to explain their 
opinions.  They can make a comparison to show how two books are the 
same or different, or how one book is better than another.  They can say 
things like “ If you liked… then you’ll like... :” or “ I think… is more… 
because… ”  They can also use words like  better, best, funnier, funniest, 
scarier, scariest, cooler, coolest  to describe books ( see share on page 
113 in Session 14 of  Writing Reviews ). 

● Good writers of book reviews give a sneak peek summary that doesn’t 
give away the entire book.  One way they do this is to share only the 



most important things readers will need to know about the book and also 
a few things that will make them curious, but not the ending.  They do 
this by introducing the  characters  ,the  situation  in the story, and then 
asking a question ( see Session 15 in  Writing Reviews ). 

 
Revise and edit book reviews 

● Good writers know that revision does not always mean  adding 
something to their writing.  Sometimes it means taking something away. 
As they reread their piece they stop and think “ Does this go?  Does this 
help convince readers? ”  If yes, they keep it!  But if not, they revise by 
taking it out ( see mid-workshop teaching box on page 120 in Session 
15 of  Writing Reviews ). 

● Good writers check their writing to make sure the sentences they’ve 
written are just how they want them to be.  Writers reread each sentence 
and ask, “ Is my sentence too long?  Is my sentence too short?  Is it just 
right? ”  Then, writers use punctuation to break it apart or linking words to 
connect ideas or edit in other ways to make it just right ( see Session 16 
in  Writing Reviews ). 

● Good writers use checklists to make sure they’ve made their writing as 
strong as it can be.  They do this by not just finding one place where they 
did what’s on the list.  Instead, they check each and every part of their 
writing ( see Session 17 in  Writing Reviews ). 

 
 

Language, Grammar, and Conventions 

INTERACTIVE WRITING GOALS (see Fundations curriculum for more information) 
 

● Write second trimester sight words quickly and accurately 
● Writers always capitalize the first letter of names 



● Writers always capitalize dates.  
● Writers always capitalize the first letter of the sentence.  
● Writers always capitalize the word “I.”  
● Writers use commas when writing dates.  
● Writers use commas to separate words in a series.  
● Writers use a period at the end of a telling sentence.  
● Writers use a question mark at the end of an asking sentence.  
● Writers use an exclamation point at the end of an exciting sentence.  
● Writers listen for beginning, middle, and ending sounds.  
● Writers stretch words to hear sounds.  
● Writers use what they know about spelling patterns to write new words.  
● Writers use what they know about letters and sounds to write words.  
● Writers use a space between words.  
● Writers use the “I” voice when writing an opinion piece (I, we, us, our, etc.).  
● Writers use common, proper, and possessive nouns.  
● Writers use describing words (adjectives) to improve their writing.  
● Writers use conjunctions to expand ideas (and, but, so, or, because).  
● Writers vary their word choice by using demonstratives (e.g., this, that, these, those) to take the place of other words. 
● Writers write a variety of sentences (simple, compound, declarative, interrogative, imperative, exclamatory).  
● Writers vary their choice of describing words as a way to clarify meaning (e.g., It wasn’t big, it was gigantic.).  

 
ESL modifications/strategies- 
-continue with sight word strategies from previous unit 
-editing through context rather than grammar exercises 
- provide students with clear cut graphic organizer that explains what is expected 
- model everything  
-use visuals for editing reminders 
-peer editing  
-have ESL teacher pre-teach vocabulary and academic terminology before an ELL is exposed to the content in the classroom 
- teach synonyms and provide student with a visual list to keep in their writing folder 

 
 



Modifications (Special Education/Academic Support/ELL/Gifted) 

Resources Modifications (Special 
Education/Academic Support) 

ELL Gifted Learners 

Fundations 
Reading A-Z 
Kids A-Z (Raz 
Kids) 
Front Row 
 
 
 
 

● Multisensory manipulatives and 
strategies 

● Scaffolded Instruction 
● Differentiated levels 
● Varied templates 
● Word banks 
● Voice to text options 
● Allow verbal responses 
● Mini anchor charts (teacher made 

and student made) 
● Extended time 
● Prompting 
● Preteach  
● Reteach 
● Think and read aloud 
● Modify Assessment/ Assignments 
● Provide visual models 
● Small group instruction 

 

● Manipulatives 
● Preteach vocabulary 
● Activate prior 

knowledge 
● Identify big picture 

concepts 
● Build in time for 

reteaching and 
repetition 

● Model expectations 
● Think and read aloud 
● Provide a final product 

example 
● Provide language 

objectives associated 
with concepts 

● Act out classroom 
behaviors with students 

● Modify assessments 
● Use real objects 
● Word walls with 

pictures 
● Laminated cards or 

mini anchor charts 

● Differentiation with high 
level materials 

● Student led discussions 
and learning 

● Student product choice 
● Additional open ended 

tasks 
● Incorporate problem 

solving activities 
● Promote creative and 

critical thinking 
● Provide flexible 

environment 



placed on students 
individual desks. 

● Same posters used 
every time. 

● Provide sentence 
frames for explanation 
questions 

● Scribe 
● Thematic word walls 
● Allow word walls to stay 

up during assessments 
● Reduce visual field 
● Reduce number of 

problems required 
● Allow time for 

instruction 
● ESL teacher can pre 

teach the lesson before 
introducing concept in 
the classroom. 

● Verbal prompting 
● Reword directions and 

allow verbal clarification 
before answering 
questions. 

● Extended time 
● Small group instruction 
● Small group testing 

 



 
 

Content Area: Language Arts 
Unit: 5 Unit Name: Meeting Characters and Learning Lessons 

Reading 
New Jersey Student Learning Standards for English Language Arts: 

Standards Mastered: 
 
RL.1.2   Retell stories, including key details, and demonstrate understanding of their central message or lesson. 
RL.1.3  Describe characters, settings, and major event(s) in a story, using key details. 
RL.1.6. Identify who is telling the story at various points in a text. 
RL.1.7  Use illustrations and details in a story to describe its characters, setting, or events. 
RL.1.9.  Compare and contrast the adventures and experiences of characters in stories. 
L.1.4   Determine or clarify the meaning of unknown and multiple-meaning words and phrases based on  grade 1 reading and 
content , choosing flexibly from an array of strategies. 
L.1.4.A  Use sentence-level context as a clue to the meaning of a word or phrase. 
L.1.4.B  Use frequently occurring affixes and inflection (e.g., -ed, -s, - ing, re-, un-, pre-, -ful, -less) as a clue to the meaning of a 
word 
L.1.4.C   Identify frequently occurring root words (e.g.,  look ) and their inflectional forms (e.g., looks, looked, looking ). 

Technology Standards: 

8.2.2.C.1  Brainstorm ideas about how to solve a problem or build a product. 

Career Ready Practices: 

Students learn to work collaboratively in a reading partnership: 
CRP1:  Act as a responsible and contributing citizen and employee.  

Enduring Understandings Essential Questions 



● Good readers get to know the characters in their books. 
● Good readers look for clues that tell them how the 

character is feeling at different points in the story. 
● Good readers notice when the characters learn a lesson. 

● How can I use the pictures and the words in my books to 
learning important information about my character? 

● How can I be on the lookout for ways the character 
changes?  Can I sometimes notice that when they 
change, it might be because they have learned a 
lesson? 

Students will know... Students will be able to: 

● Strategies for getting to know characters in books 
● Strategies for understanding character’s feelings in 

different parts of a text 
● Strategies for interpreting the big idea, or lesson, of a 

story 
● Strategies for comparing and contrasting books 
● Strategies for digging deeper to learn more about a 

character 
● Strategies for collaborating with peers in a book club to 

share ideas about characters 

● Grow new ideas about a character 
● Accumulate and synthesize text 
● Understand a character’s feelings 
● Interpret the big idea in a story 
● Move from literal lessons to more universal lessons 
● Determine importance 
● Compare and contrast books 
● Share opinions about books 
● Work collaboratively with a partner to become a 

character expert 
● Write about reading 
● Share ideas and grow new ideas about a character 

Assessment Evidence 

Performance Tasks Other Evidence 

Interactive Read Aloud (Stop & Jot/ Stop & Sketch Task) 
● Use a fiction picture book of your choice as a Read 

Aloud.  Plan 4 stop and jot points to assess the following 
skills: 

○ Describing a character (“ Think about a character 
we have met so far.  What is something you have 
learned about him/her? ”) 

○ Identifying character feelings (“ How did ____   feel 

Independent Reading 
The tasks listed below would be ongoing and done as authentic 
parts of differentiated reading instruction with all students. 
 

● Running Record assessments (100-150 words of text) 
will be one of the best methods for collecting data on 
students’ decoding strengths and challenges.  Besides 
determining text level appropriateness, be sure to 



here? Why do you think he/she felt that way? ”) 
○ Identifying big idea of a text (“ What do you think 

the author is trying to teach us here ?”) 
○ Determining importance (“ What is the most 

important thing/ event that happened in this 
story? ) 

● Do this task before teaching the unit and again after 
teaching the unit 

 
 
 

analyze running records according to the sources of 
information being used:  m eaning,  s tructure, or  v isual. 
Ask yourself these questions: 

○ Do they notice when something is wrong and stop to fix 
problem? 

○ What are they doing/ not doing when they encounter 
trouble? 

○ Do they make attempts? 
○ Do they check their attempts? 
○ Do they make multiple attempts? 
○ What sources of information do they use? 
○ Do they use meaning, structure, and visual information 

equally, or do they lean more heavily on one information 
source? 

○ Are they able to break words into parts using what they 
know about letter combinations and word parts? 

○ Do they recognize known words with automaticity in 
continuous text? 

○ Are there signs that they are self-monitoring (rereading, 
pausing, searching the page for clues)? 

○ Do they understand what they have read? 
● As students read make notes of their fluency.  Are they 

reading in short phrases?  Do they begin to attend to 
punctuation?  Do they begin to read with expression? 

● After students have read a book aloud, ask them to retell 
what they have read.  Take note that they include most 
important events/ facts from the text and they retell in an 
order that makes sense for the genre of the text. 

● Anecdotal notes will be taken during reading 
conferences, guided reading, or other small group 
instruction. 

● Students should each have a reading goal based on 
previous assessment data.  Each student should be met 
with 2 X a week in either a conference, strategy group, 
or guided reading group to practice strategies connected 
to his/her individual goal. 



Resources and Materials 

Components of Balanced Literacy: 
● Interactive Read Alouds: 

○ During this fifth unit of study, you will be continuing your routines and procedures for your  Interactive Read Alouds 
○ For more information on Interactive Read Alouds for this point in the year, please see pages 106-113 in 

Meeting Characters and Learning Lessons Grade 1 Book 4 .  
● Shared Reading 

○ During this fifth unit of study, you will be continuing your routines and procedures for  Shared Reading  experiences. 
○ For more information on a 5 day Shared Reading plan for this point in the year, please see pages 114-125 in 

Meeting Characters and Learning Lessons Grade 1 Book 4 .  
● Word Study 

○ See Fundations Curriculum  
 
Unit Goals: 

● In Bend #1, students are focused on following the journey of the character in their books.  They are learning strategies for 
getting to know the characters in their books. 

● In Bend #2, students will learn strategies for interpreting the big idea, or lesson, in a story.  They will also learn strategies for 
determining importance by identifying the most important part of the story. 

● In Bend #3, students will work together to compare and contrast books.  They will also form opinions about the books they 
are reading and recommend favorites to other readers. 

● In Bend #4, students will work in character clubs.  Emphasis will be on talking about characters with others. 
 
Unit Celebration Ideas : 

● You can invite reading buddies from another class to come to hear student book recommendations.  You can give lesson 
“fortunes” to the guests as they leave so they can carry the life lesson home with them. 

 
Teacher Texts and Resources: 

● Readers Get to Know Characters By Performing Their Books   from the   If Then/ Curriculum Guide for Grades K-2   by 
Lucy Calkins and Elizabeth Moore ( Bend 1 only ) 



● Meeting Characters and Learning Lessons Grade 1 Book 4   by Lucy Calkins & Elizabeth Dunford Franco (from the Units 
of Study for Teaching Reading) ( Bends 2 and 3 ) 

● The Reading Strategies Book  by Jennifer Serravallo 
● Wilson Fundations Level One  Teaching Guide  *For word study instruction 
● Words Their Way  by Bear, Invernizzi, Templeton & Johnston  *For word study assessment 
● Phonics Lessons for Grade One  (red binder and teacher manual) by Fountas and Pinnell  *to supplement word study 

instruction 
 
Mentor Texts: 

● Mr. Putter and Tabby Drop the Ball   by Cynthia Rylant (or another text that highlights a strong character) 
● Poppleton   by Cynthia Rylant 
● Pancakes for Breakfast  by Tomie dePaola 
● Upstairs Mouse, Downstairs Mole   by Wong Herbert Yee 
● George and Martha One More Time  by James Marshall  
● Any  Elephant and Piggy  book by Mo Willems (i.e.  Are You Ready to Play Outside? ) 
● Choose a class character to model with (choose level that is on or about the average level of your class) 

 
Student Tools 

● You will want to think about book club organization (folders, small charts, and other tools) and prepare materials for the 
book clubs. 

● Start to collect books for your character clubs.  Look for the levels where your students are reading, or at a level below, and 
prepare character club baskets.  Some suggested series are listed below. 

Levels C/D 
Brand New Readers characters (Piggy; Edna; Monkey, etc.) 
Tiny the Dog (Carl Meister) 
  
Level E/F 
Puppy Mudge (Cynthia Rylant) 
Puppy Sam (Mary Labatt) 
Tiny the Dog (Carl Meister) 
Dear Dragon (Margaret Hillert) 



Life of Max series (Adria Klein) 
Robot and Rico series (Anastasia Suen) 
 
Level G/H 
Biscuit (Alyssa Capucilli) 
Pup and Hound (Susan Hood) 
Piggy and Gerald- choose 1 character to study (Mo Willems) 
Noodle series (Hans Wilhelm) 
  
Level I 
Fly Guy (Tedd Arnold) 
Little Bear (Else Minarik) 
Little Critter (Mercer Mayer) 
Fluffy (Kate McMullan) 
Dragon Tales (Dav Pilkey) 
Otto series (Todd Parr) 
  
Level J 
Poppleton (Cynthia Rylant) 
Fox (James Marshall) 
Henry and Mudge –choose 1 character to study (Cynthia Rylant) 
Mr. Putter and Tabby- choose 1 character to analyze (Cynthia Rylant) 
Froggy (Jonathon London) 
Cork and Fuzz (Dori Chaconas) 
  
Level K 
Mercy Watson (Cynthia Rylant) 
Jamaica series (Juanita Havill) 
Froggy series (Jonathon London) 
Frog and Toad-choose 1 character to study (Arnold Lobel) 
Frances series (Russell Hoban) 
Lily from Kevin Henkes 
Lionel series (Stephen Krensky) 



Commander Toad (Jane Yolen) 
Zelda and Ivy (Laura McGee Kvasnosky) 
  
Level L 
Pinky and Rex-choose 1 character to study (James Howe) 
Horrible Harry (Suzy Kline) 
George and Martha –choose 1 character to study (James Marshall) 
Tales of Amanda Pig series (Jean Van Leuwen) 
Cam Jansen (David Adler) 
  
Level M 
Jenny Archer series (Ellen Conford) 
Junie B. Jones (Barbara Park) 
Ivy and Bean –choose 1 character to study (Annie Barrows) 
Ready Freddy series (Abby Klein) 
 
 
Anchor Charts: 

● Readers Meet Characters Along the Way 
● Clues That Help Readers Know How to Read 
● Readers Learn Lessons 
● Recommend Books You Love 
● Character Jots Worth Writing About…  
● Partners Talk About Characters ( see page 55   in Readers Get to Know Characters by Performing Their Books in the  If/ 

Then Curriculum Guide for Grades K-2 ). 
 
Interdisciplinary Connections: 

● Social Studies Integration 
○ Your social studies unit is Our Place in the World.  Please try to incorporate Read Aloud and Shared Reading 

materials on this topic. 
● Next Gen Science Integration 

○ Your science unit is Waves.  Please try to incorporate Read Aloud and Shared Reading materials on this topic. 

 



 

Bend 1 Goals Suggested Mini Lessons 

 
Studying 

Characters in 
Books 

● Grow new ideas about 
a character 

● Accumulate and 
synthesize text 

● Understand a 
character’s feelings 

Grow new ideas about a character 
● Good readers can get to know the main character in their book by using 

the title of the book, the cover illustration, the title page, and even the 
back of the book to get themselves ready to read.  They ask themselves, 
“ What does this tell me about the character(s)?  How might this story 
go ? ”  ( see p.52 in Readers Get to Know Characters By Performing 
Their Books in  If/ Then Curriculum Guide for Grades K-2 ). 

● Good readers know that one of the best things about reading is getting to 
meet interesting characters along the way.  Readers pay close attention 
to the details they learn about the character as they read so that they 
can learn all they can about them.  They notice what a character does, 
says, and thinks ( see Session 6 in  Meeting Characters and Learning 
Lessons ). 

● Good readers read the words  and study the pictures  in our books closely 
to learn about our characters ( see mid-workshop teaching box on 
page 35 in Session 6 of  Meeting Characters and Learning Lessons ). 

● Good readers notice what the character does and  how  he/she does it to 
learn more about the character. 

 
Accumulate and synthesize text 

● Good readers don’t just think about each page separately.  Instead, they 
try to think about their character across the pages and how all the pages 
can teach us about our character ( see page 53 in   Readers Get to 
Know Characters By Performing Their Books in  If/ Then Curriculum 
Guide for Grades K-2 ). 

● Good readers don’t just get to know the main character who is the star of 
the story.  They also get to know the other characters, too.  When they 



try to learn about the other characters, they end up knowing the main 
character even better ( see Session 7 in  Meeting Characters and 
Learning Lessons ). 

● Good readers can notice new things about the characters when they 
reread.  They reread a part using the pictures and the words to notice 
things about the characters.  Then, they think, “ What is this teaching me 
about this character? ” ( see Session 8 in  Meeting Characters and 
Learning Lessons ). 

● Good readers look for patterns in the character’s actions, words, or 
thoughts.  They look for what the character  always  does or say and it 
can teach them even more about the character ( see mid-workshop 
teaching box on page 48 in  Meeting Characters and Learning 
Lessons  or page 173 in  The Reading Strategies Book ). 

● Good readers grow ideas about their characters by digging deeper to 
understand their character.  They turn to a page where they learned 
something about their character.  They ask, “ Why is this happening? ” 
And then say, “ I think… because... :” to explain their idea ( see Share on 
page 50 in Session 8 of  Meeting Characters and Learning Lessons ). 

 
Understand character’s feelings 

● Good readers don’t just follow the character as they read.  They  become 
the character.  They think about how their character is feeling in parts of 
the story and then they change their voice to match the character’s 
feelings ( see Session 9 in  Meeting Characters and Learning 
Lessons ). 

● Good readers expect a character’s feelings to change across the story 
and when feelings change, readers take action.  They change their 
reading voices to show each new feeling ( see Session 10 in  Meeting 
Characters and Learning Lessons ). 



● Good readers push themselves to understand  how  and  why  character 
feelings change.  They mark the pages where a character’s feelings 
change.  Then they go back to those marked pages and explain  how  the 
character is feeling and  why  ( see mid-workshop teaching box on 
page 58 in Session 10 of  Meeting Characters and Learning 
Lessons ). 

● Good readers remember to retell not only the events that happened to 
the character, but also the way a character’s feelings changed 
throughout the story ( see share on page 60 in Session 10 of  Meeting 
Characters and Learning Lessons ). 

● Good readers can learn from mentor authors.  They look for clues that 
help bring characters to life (i.e.  font, punctuation, facial expressions ) 
( see Inquiry lesson in Session 11 of  Meeting Characters and 
Learning Lessons ). 

Bend 2 Goals Suggested Mini Lessons 

Learning 
Important 
Lessons 

 
 

● Interpret the big idea in 
a story 

● Move from literal 
lessons to more 
universal lessons 

● Determine importance 

Interpret the big idea in a story 
● Good readers know that there is a life lesson hiding inside every story. 

When they read, they try to figure out what lesson, or big idea, that 
author is trying to teach in the story.  One way they can do this is by 
rereading the ending and thinking, “ How did the trouble get fixed? ” and 
“ What did the character learn or realize? ” ( see Session 13 in  Meeting 
Characters and Learning Lessons ). 

● Good readers know that there is a life lesson hiding inside every story. 
When they read, they try to figure out what lesson, or big idea, that 
author is trying to teach in the story.  One way they can do this is by 
thinking about how a character’s feelings change at the end of a story. 
They can ask “ How is the character feeling? ” and “ Why? ” to reveal a 
bigger lesson ( see Session 13 in  Meeting Characters and Learning 
Lessons ). 



● Good readers know that there is a life lesson hiding inside every story. 
When they read, they try to figure out what lesson, or big idea, that 
author is trying to teach in the story.  One way they can do this is by 
going back to the story to find a part where the character did a really BIG 
action, thinking  “why did the character do that?” , and turning that into a 
big idea. 

● Good readers know that there is a life lesson hiding inside every story. 
When they read, they try to figure out what lesson, or big idea, that 
author is trying to teach in the story.  One way they can do this is by 
rereading the title, thinking how does the title connect to what the 
character learned, and turning that into a big idea. 

● Good readers know that there is a life lesson hiding inside every story. 
When they read, they try to figure out what lesson, or big idea, that 
author is trying to teach in the story.  One way they can do this is by 
making connections to other books.  “ My book reminds me of ______.  In 
that book, the big idea was _____.  So, I think the big idea in my book is 
______.” 

● Good readers don’t just think about life lessons at the  end  of a story. 
They also think about them when they start reading a new book.  They 
can try to predict what the lesson will be even before they start to read, 
thinking right from the start, “ I wonder if this is going to be one of those 
stories that teaches you …” ( see Session 14 in  Meeting Characters 
and Learning Lessons ). 

 
Move from literal lessons to more universal lessons 

● Good readers don’t just look for little lessons that characters learn.  They 
also look for  big  life lessons that anyone can learn ( see page 81 in 
Session 14 of  Meeting Characters and Learning Lessons ). 

 
 



 
Determine the most important part in a story 

● Good readers can find the most important part in a story by finding a part 
where the character solved the problem and telling what happened in 
that part. 

● Good readers can find the most important part in a story by finding a part 
where the character learned a lesson or changed in some way and 
telling what happened in that part. 

● Good readers can list a few parts that they think are important and then 
think  “which one is connected to the big idea?”  to help determine the 
most important part. 

● Good readers explain  why  they thought a part was the most important by 
telling what happened in the part and adding  because… 

 

Bend 3 Goals Suggested Mini Lessons 

 
Comparing, 
Contrasting, 
and Growing 

Opinions 
About Books 

● Compare and contrast 
books 

● Share opinions about 
books 

Compare and contrast books 
● Good readers compare and contrast books by thinking, “ What’s the 

same? ” and “ What’s different? ” ( see Session 15 in  Meeting Characters 
and Learning Lessons ). 

● Good readers can zoom in when they are comparing and contrasting 
books.  They can zoom in to think about different parts of each story. 
They might compare the  setting  in each story, the character’s  feelings  in 
each story, the  trouble  in each story, or even  how the trouble gets solved 
in each story ( see mid-workshop teaching box on page 86 in Session 
15 in  Meeting Characters and Learning Lessons ).  

● Good readers can think about categories that start to form as they 
compare books.  They start to realize that some books teach similar 
lessons.  They can think, “ How are these lessons the same? ” to group 



them together ( see Session 16 in  Meeting Characters and Learning 
Lessons ). 

 
Share opinions about books 

● Good readers who know books well have strong opinions, and they don’t 
keep those opinions to themselves!  They can recommend the books 
they love the most to others by introducing the book and main character, 
retelling the big events that happen (without giving away the ending), 
and passing along the lesson ( see Session 17 in  Meeting Characters 
and Learning Lessons ). 

● Good readers give lots of reasons to convince others of their opinion.  As 
they reread they think about  all  the parts of the book, stopping to study 
the pictures, the characters, the funny parts, and the important lessons 
the story teaches.  They think, “ What do I love most about this book? ” 
Then they mark parts that include lots of reasons why others should read 
the book too ( see mid-workshop teaching on page 99 in Session 17 
of  Meeting Characters and Learning Lessons ). 
 

Bend 4 Goals Suggested Mini Lessons 

Deepening 
Our Comp 
Through 
Character 
Reading 

Clubs 
 

● Work collaboratively 
with a partner to 
become a character 
expert 

● Write about reading 
● Share ideas and grow 

new ideas about a 
character 

 

Work collaboratively with a partner/s to become a character expert 
● Good readers can get to know a character even better by reading many 

books about the same character.  They look to see if the character is 
acting the same way in the different books or if the character is acting 
differently. 

● Good readers often put themselves in the characters’ shoes to imagine 
what they are thinking and what they would say.  They can role-play with 
a partner to make the characters talk and think ( see page 53 in Readers 



Get to Know Characters by Performing Their Books in the  If/ Then 
Curriculum Guide for Grades K-2 ). 

● Good readers coach each other to look closely at the illustrations in 
order to notice a character’s facial expressions, body language, and 
gestures.  They think “ what might this tell me about his/her mood, 
personality, or feelings? ” ( see page 54 in Readers Get to Know 
Characters by Performing Their Books in the  If/ Then Curriculum 
Guide for Grades K-2 ). 

● Good readers push each other to think deeply about the other story 
elements.  They make sure they are noticing the problem the character 
is getting into in each book they read, how they attempt to solve the 
problem, and the actual solution. 

● Good readers push each other to think deeply about the other story 
elements.  They make sure they are discussing the big idea, or lesson, 
the character learned and how that lesson can be applied to their life. 

● Good readers push each other to think deeply about the other story 
elements.  As they read, they can stop and think about how the setting 
influences the character.  First they make a picture in their mind of where 
he/she is and what she’s doing.  Then think “ how does the setting 
change the way a character might say or do something? ” ( see page 54 
in Readers Get to Know Characters by Performing Their Books in 
the  If/ Then Curriculum Guide for Grades K-2 ). 

Write about reading 
● Good readers read lots of stories about one character to get to know 

them better.  As they read, they notice what their character does, likes, 
and dislikes. They can jot their noticings down on post its to be ready to 
talk about with their partner. 

● Good readers grow ideas about characters.  After they’ve studied a 
character and gotten to know them very, very well they can say “ I think 



my character is… ”  They can write their idea on a sticky note to help 
remember it. 

● Good readers can find text evidence to support, or back up, their idea. 
They think about their idea and then reread to find a part where the 
character says or does something that connects to the idea.  They can 
explain how that part proves their idea ( see p. 171 in  The Reading 
Strategies Book ). 

Share ideas and grow new ideas about a character 
● Good readers share their ideas about a character with the other 

members of their club.  When they do this they remember everything 
they know about listening with their whole body ( review from Unit 1 just 
now in clubs vs partnerships- see page 328 in  The Reading 
Strategies Book ). 

● Good readers listen and respond to their club members.  To do this, they 
need to listen to what the person before them said and think, “ what do I 
think about this? ”  Then, they share their thoughts that connect to the 
other person’s idea.  This will not necessarily be what they had already 
written down or planned to say ( see page 329 in  The Reading 
Strategies Book ). 

● Good readers respond to their club members by using sentence starters 
like:  I agree that… because…, I disagree.  I think ____ because…, Can 
you show me where that happened in the book?,  or  Can you tell me 
more about that? 

● Good readers say back what they heard before adding their own 
thoughts.  They do this by listening to what the person said, saying it 
back,  I heard you say ___ , and then adding their own thinking,  I 
think____  ( see page 331 in  The Reading Strategies Boo k ). 

● Good readers let all of the club members’ voices be heard.  They pay 
attention to who is talking a lot and who is not talking.  They invite quieter 
voices into the conversation by asking a question.  The more specific a 



question is, the better.  For example,  what do you think about ____? 
( see page 330 in  The Reading Strategies Book ). 

● Good readers can talk about what is the same or different across books. 
● Good readers stick with the book during their club time.  Sometimes 

what they are reading or thinking reminds them of a connection to 
themselves or the outside world.  When that happens they state their 
connection but then explain how the connection helps them understand 
the book.  They say,  this reminds me of ______ and that helps me 
understand _____ in the book  ( see page 12.7 in  The Reading 
Strategies Book ). 

 
 

Language, Grammar, and Conventions 

SHARED READING GOALS (see Fundations Curriculum for more information) 
● Recognize second trimester sight words quickly and accurately/Begin to recognize third trimester sight words  

- ESL Modifications and Strategies- 
● Sight Words 

○ Use of highlighter tape 
○ Sight word hunts 
○ During independent reading have the student alternate between reading a book and practicing their 

sight word ring.  
○ Sight Word Ninja- App  
○ Themed independent, teacher made sight word books  

● Recognize commonly occurring root words (look) and their inflected endings (looked, looking, looks) 
○ ESL Modifications and Strategies- 

○ Inflected endings are extremely difficult for ELL’s. Verb forms and plurals may be constructed differently in 
home languages. Perceiving the pronunciation of /ed/ at the end of the word may be difficult for an ELL.  

○ Consider teaching a mini lesson or have your ESL teacher pre-teach and review inflected endings. 
○ Play some language games with students understand the concept of past tense. “ Today we will be working 

with words that tell you that something has already happened. For example,  it rained means it already 



happened. I will say a word and you change the word to mean that it already happened”. Give students 
different words they are familiar with. ( plant, paint, start, show, help) and if they show difficulty, work with 
them orally before beginning a sort. Last, ask students to read the words aloud and check to see if they know 
the meaning of the words. Try not to go introduce more than five new words.  

○ Explain to students that you add /ed/ at the end of a word to make it the past and that if could be pronounced 
in different ways. Have three columns- 1 for /d/, /id/ and /t/. For example, mailed would go under the /d/, 
added would be sorted under /id/ and missed would be sorted under /t/.  

○ Go on a word hunt for words that have inflected endings 
○ Do not count the missing inflected ending as an error for ESL students. If the student reads the base word 

correctly, see your ESL teacher before marking it as an error.  
● Recognize words that have CVCe spelling pattern 

○ ESL Modifications and Strategies- 
○ Make sure students recognize a sound contrast between the short /a/ and the long /a/ 
○ If they could make this sound difference then they can also see that there is a spelling difference 
○ See ESL teacher for CVCe themed books, games, and read alouds 

● Have strategies for solving words with multiple meanings 
○ ESL Modifications and Strategies- 

○ Students will determine the meanings of multiple-meaning words using dictionaries and prior knowledge 
○ Students will write sentences and paragraphs to demonstrate correct use of multiple-meaning words in 

context 
○ Close sentences with both choices 
○ Matching games 
○ Quizlet games 
○ Introduce a few multiple meaning words a week 
○ See ESL teacher for a list of most commonly used multiple meaning words 

● Use the affix/inflection (-ed, -ing, re-, un-, pre-, -ful, etc) as a clue to the meaning of the word (teacher supported) 
○ ESL Modifications and Strategies- 

○ Explore meaning with ELL’s 
○ Have ESL teacher pre-teach 
○ Provide opportunities for students to use affixes/inflected endings in their everyday dialogue 
○ Have ESL teacher give student a list of prefixes and their meanings to keep in book box 
○ Have students go on a hunt in their leveled readers for the affix or inflected ending you teach that day and 

write them down or use highlighter tape (word hunts) 



○ Go Fish- create a deck of cards from a list of plural nouns and their singular partners, each student should 
get five cards and the remaining cards are in a pile in the middle 

● Player 1- “ I have leaf, do you have leaves”. A player who is unsure should ask another student for 
assistance. If the player receives the requested card, he or she puts the pair down and asks for 
another card. If the requested card is not matched, the player tells the first player to “Go Fish”, which 
means to take another card from the pile.  

 
  



 
 

Content Area: Language Arts 
Unit: 5 Unit Name:  From Scenes to Stories 

Writing 
New Jersey Student Learning Standards for English Language Arts: 

Standards Mastered: 
 
W.1.3  Write narratives in which they recount two or more appropriately sequenced events, include some details regarding what 
happened, use temporal words to signal event order, and provide some sense of closure. 
W.1.5  With guidance and support from adults, focus on a topic, respond to questions and suggestions from peers and 
self-reflection, and add details to strengthen writing and ideas as needed. 
W.1.6  With guidance and support from adults use a variety of digital tools to produce and publish writing, including in collaboration 
with peers. 
L.1.1.H   Use determiners (e.g., articles, demonstratives). 
L.1.1.I  Use frequently occurring prepositions (e.g.,  during, beyond, toward ). 
L1.1.J  Produce and expand complete simple and compound declarative, interrogative, imperative, and exclamatory sentences in 
response to prompts. 
L.1.2.A  Capitalize dates and names of people. 
 

Technology Standards: 

8.1.2.C.1  Engage in a variety of developmentally appropriate learning activities with students in other classes, schools, or countries 
using various media formats such as online collaborative tools, and social media. 

Career Ready Practices: 



Students learn to work collaboratively in a writing partnership: 
CRP1:  Act as a responsible and contributing citizen and employee.  

Enduring Understandings Essential Questions 

● Good writers of realistic fiction create believable 
characters, settings, and problems. 

● Good writers of realistic fiction use previously taught 
narrative writing techniques to make their stories even 
better. 

● How can I write realistic fiction? 

Students will know... Students will be able to: 

● Strategies for getting ideas and planning out realistic 
fiction stories 

● Strategies for elaborating realistic fiction (such as 
patterns and show not tell) 

● Plan and draft realistic fiction stories 
● Revise and elaborate realistic fiction stories 
● Write series books 
● Celebrate revision and editing work 
● Write stories that remain realistic 
● Show, not tell 
● Use patterns to stretch out parts of story 
● Revise, edit, and publish series 

Assessment Evidence 

Performance Tasks Other Evidence 

*Use the post-assessments students completed in Unit 2 to see 
where each student is in regards to narrative writing.  You DO 
NOT need to do an additional pre-assessment for this unit. 
 
Post Assessment: 

● Give students 3-5 page stapled booklets 
● Say “ I’m really eager to understand what you can do as 

writers of narratives, of stories, so today will you please 

● Writing conference & strategy group notes 
● Published piece for student writing portfolio 
● You may choose to select another piece for student 

writing portfolio in addition to the pre/post assessment 
and published piece if you think there is a better example 
of student’s writing ability. 

● Writing sight words assessment 



write the best  Small Moment  story that you can write? 
Make this be the story of one time in your life.  You’ll 
have only  60 minutes  to write this true story, so you’ll 
need to plan, draft, revise, and edit it all today.  Write in a 
way that allows you to show off all your know about 
narrative writing.  Be sure to: 

○ make a beginning for your story 
○ show what happened, in order 
○ use details to help readers picture your story 
○ make an ending for your story” 

● If students’ writing is not yet conventional, please ask 
student to read their story and record verbatim what they 
say on a post it. 

 
● Post-assessments should be scored using the  Revised 

Narrative Rubric 
 

Resources and Materials 

Components of Balanced Literacy : 
● Interactive Writing 

○ During this fifth unit of study, you should continue your routines and procedures for  Interactive Writing .  
○ A good resource for this component is  Interactive Writing Across Grades: A Small Practice With Big Results, 

PreK-5  by Kate Roth and Joan Dabrowski.  
○ You can create a class realistic fiction story during Interactive Writing or Shared Writing prior to the start of the unit. 

● You will want to spend some time doing immersion work for this unit by reading some realistic fiction stories and explaining 
how they have  realistic  characters,  realistic  setting,  realistic  problems, and  realistic  solutions. 

 
Student Tools 

● You will want to collect cereal boxes (or an extra set of book boxes) to use for boxed sets for series. 
 
Unit Goals: 



● In Bend #1, students will be introduced to the concept of a realistic fiction story (reference the immersion work you have 
already done on this genre). They will generate ideas of real life problems and solutions, and begin drafting their stories. 

● In Bend #2, students will begin writing a series. They will learn strategies of what good series include (e.g. what goes in 
book one of a series).  

● In Bend #3, students learn strategies for elaboration and strengthening the books in their series.  
 
Unit Celebration Ideas: 

● Create boxed sets for series that students write (this can be for 1 series at the end of the unit or for 2 series- one at the end 
of Bend #2 and one at the end of Bend #3). 

● See Sessions 19 and 20 in  From Scenes to Series 
● For additional ideas, see “Appendix: Publishing and Celebrating Writing” pages 384-395 in  The Writing Strategies Book 

by Jennifer Serravallo 
 
Teacher Texts and Resources: 

● From Scenes to Series  by Lucy Calkins, Mary Ehrenworth & Christine Holley (from the Units of Study in Opinion, 
Information, and Narrative Writing)  

● The Writing Strategies Book  by Jennifer Serravallo 
 
Mentor Texts: 

● Henry and Mudge: The First Book   by Cynthia Rylant  
● Henry and Mudge and the Happy Cat   by Cynthia Rylant  

 
 
Anchor Charts: 

● How to Write a Realistic Fiction Book 
● Ways to Bring Stories to Life (use the same from small moments unit) 
● Ways to Spell Words (from previous units) 
● How to Write Series Books 
● Details That Go in Book One of a Series 
● Our Favorite Series Authors... 

 
Interdisciplinary Connections: 

● Social Studies Integration 



○ Your social studies unit is Our Place in the World.  Please try to incorporate Interactive Writing on this topic. 
● Next Gen Science Integration 

○ Your science unit is Waves.  Please try to incorporate Interactive Writing on this topic. 

 

Bend 1 Goals Suggested Mini Lessons 

 
Fiction Writers 

Set Out to 
Write Realistic 

Fiction 

● Plan and draft realistic 
fiction stories 

● Revise and elaborate 
realistic fiction stories 

Plan and draft realistic fiction stories 
● Good writers can think of ideas for their realistic fiction stories by thinking 

of real-life problems and solutions.  They can think of problems they’ve 
had, problems friends have had, or problems characters in books have 
had.  Then they can brainstorm possible solutions to those problems. 
( These problems and solutions can become ideas for their realistic 
fiction books. ) 

● Good writers of realistic fiction imagine a  pretend  character.  Then they 
pretend things about that character- where the character is, what the 
character does, and  especially  the trouble he or she gets in.  They give 
the character real-life adventures ( see Session 1 in  From Scenes to 
Series ). 

 
Revise and elaborate realistic fiction stories 

● Good writers take charge of their own writing and give themselves 
orders.  They think about the work they need to do next and whisper little 
assignments to themselves, such as  “Now I need to… ” and  “Next I 
should… ” ( see Session 2 in  From Scenes to Series ). 

● Good writers include detailed settings in their stories.  They do this by 
picturing their pretend character in a familiar place.  They close their 
eyes and imagine the place in their mind seeing all the little details ( see 
share on page 19 in Session 2 of  From Scenes to Stories ). 

● Good writers know that readers love satisfying endings.  One way writers 
create satisfying endings is by telling what happens to their characters at 
the end of their story ( see Session 3 in  From Scenes to Stories ). 



● Good writers spend time crafting the beginning, or lead, of their stories. 
They can include feelings, dialogue, or action to create an exciting 
beginning that grabs the reader’s attention ( see share on page 29 in 
Session 3 of  From Scenes to Stories ). 

● Good writers often choose special, fancy words to bring  sparkle  to their 
story.  These daring writers use strategies they know to spell words so 
that these  sparkle  words are easy for others to read ( see Session 4 in 
From Scenes to Stories ). 

● Good writers reflect on themselves as writers.  They investigate the 
question “ What am I doing well as a narrative writer, and what do I want 
to work on next? ”  They use checklists to help them do this hard thinking 
work ( see Session 5 in  From Scenes to Stories ). 

Bend 2 Goals Suggested Mini Lessons 

 
Fiction Writers 

Set Out to 
Write Series 

● Write series books 
● Celebrate revision and 

editing work 

Write series books 
● Good writers often imagine a character that they really like, so they stick 

with this character for a bit and create more than one story about him or 
her.  This is called writing a series ( see Session 6 in  From Scenes to 
Series ). 

● Good writers of a series often tell a lot of important details about their 
characters in  Book One  of their series.  This helps the reader understand 
the characters better and know what to look for in other books in the 
series.  They do this by telling  who  the character is,  where  character 
lives,  what  character likes,  how  character feels,  who  the character’s best 
friends are, and other important background information ( see Session 7 
in  From Scenes to Series ). 

● Good writers remember that characters just like real people speak in 
many different ways, like  shouting, whispering, crying,   or  laughing . 
When they write dialogue in their stories they think not only what did the 
character say, but also  how  did the character say it.  They use dialogue 



tags that match  how  the character said the dialogue ( see Session 8 in 
From Scenes to Series ). 

 
Celebrate revision and editing work 

● Good writers celebrate their revision work by throwing a revision party to 
work together to make books sparkle.  One way that writers figure out 
ways to add sparkle to their books is to see what kinds of things their 
favorite authors put in their books ( see Session 9 in  From Scenes to 
Series ). 

● Good writers celebrate their editing work.  They make sure their books 
are easy to read  and the presentation is beautiful before they send them 
out into the world to be read ( see Session 10 in  From Scenes to 
Series ). 

 

Bend 3 Goals Suggested Mini-lessons 

Becoming 
More Powerful 

at Realistic 
Fiction: 

Studying the 
Genre and 
Studying 

Ourselves as 
Writers 

● Write stories that 
remain realistic 

● Show, not tell 
● Create chapters 
● Use patterns to stretch 

out parts of story 
● Revise, edit, and 

publish series 

Write stories that remain realistic 
● Good writers often study what makes realistic fiction seem so realistic. 

Then they call on their own experiences to write stories that seem this 
real ( see Session 11 in  From Scenes to Series ). 

 
Show, not tell 

● Good writers show their readers what is happening in their story.  One 
way they do this is by picturing their story, and then adding lots of the 
realistic, exact details they are picturing to their writing ( see Session 12 
in  From Scenes to Series ). 

● Good writers show, not tell how their characters are feeling.  They find a 
part in their story where the character had a strong feeling and picture in 
their mind what that feeling might look like or what they might do when 



they have that feeling.  Then they show it to the reader by using realistic, 
exact details ( see mid-workshop teaching box on page 102 of 
Session 12 in  From Scenes to Series ). 

 
Create chapters to show the beginning, middle, and end of story 

● Good writers often divide their story into chapters.  One way they do this 
is to break their story into three parts:  the beginning, the middle (or 
trouble), and the end (or fixing the trouble) ( see Session 13 in  From 
Scenes to Series ). 

 
Use patterns to stretch out parts of story 

● Good writers play with patterns to stretch out parts of their stories.  One 
way they do this is to work in three details, or three examples, when 
describing something ( see Session 14 in  From Scenes to Series ). 

● Good writers can make a stronger ending for their story by using a 
pattern of three ( see mid-workshop teaching box on page 120 of 
Session 14 in  From Scenes to Series ). 

 
Revise, edit, and publish a series 

● Good writers use their writing superpowers to work with greater 
independence ( see Session 15 in  From Scenes to Series ). 

● Good writers use punctuation to give orders to their readers.  One way 
writers make sure their punctuation is giving the right orders is to reread 
part of the story out loud, and when they want a part to sound exciting 
they add an exclamation mark.  When they want a part to sound like the 
character is questioning or wondering, they add a question mark.  When 
they want a part to sound scary or suspenseful, they add an ellipses 
( see Session 16 in  From Scenes to Series ). 



● Good writers add details to their pictures to give readers more 
information about what’s happening in parts of the story ( see Session 17 
in  From Scenes to Series ). 

● Good writers can show what the characters are thinking in their pictures 
by adding thought bubbles to their illustrations ( see mid-workshop 
teaching box on page 146 of Session 17 in  From Scenes to Series ). 

● Good writers publish by creating a “Meet the Author” page to introduce 
themselves, and their writing, to the reader ( see Session 18 in  From 
Scenes to Series ). 

● Good writers publish by creating titles that help the reader understand 
what the whole book is about.  They create a different title for each book 
in their series ( see mid-workshop teaching box on page 153 of 
Session 18 in  From Scenes to Series ). 

 

 
 

Language, Grammar, and Conventions 

INTERACTIVE WRITING GOALS (see Fundations Curriculum for more information) 
● Writers begin to spell third trimester sight words quickly and accurately. 

○ ESL Strategies- use of playdough, whiteboard and dry erase markers, POP for sight words, writing sight words in 
sand, shaving, and other tactile center choices 

○ Use personal word wall to check sight word spelling after writing their stories.  
● Writers print all uppercase and lowercase letters using correct formation. 

○ ESL Strategies- ask ESL teacher for tactile letter rings, writing letters in sand or shaving cream, alphabet linking 
chart in writing folder  

● Writers always capitalize the first letter of names 
● Writers always capitalize dates. 
● Writers always capitalize the word “I.”  
● Writers capitalize the first letter of a sentence. 
●  Writers capitalize the first letter of words in titles of stories.  



● Writers use commas when writing dates.  
● Writers use commas to separate words in a series.  
● Writers use a period at the end of a telling sentence.  
● Writers use a question mark at the end of an asking sentence.  
● Writers use an exclamation point at the end of an exciting sentence.  
● Writers listen for beginning, middle, and ending sounds.  

○ ESL Strategies- use of elkonin boxes, tapping out sounds, writers go back and check CVC words, CVC board 
games, implement strategies from Words Their Way word families  

● Writers stretch words to hear sounds.  
○ ESL Strategies- use of elkonin boxes, tapping out sounds, writers go back and check CVC words, CVC board 

games, implement strategies from Words Their Way word families  
● Writers use what they know about spelling patterns to write new words.  

○ ESL Strategies- implement strategies from Words Their Way ELL’s  
● Writers use what they know about letters and sounds to write words.  

○ ESL Strategies- implement strategies from Words Their Way ELL’s and the alphabet linking chart  
● Writers use a space between words.  

○ ESL Strategies- use of a spaceman or child uses their finger  
● Writers use action words (verbs) in their stories.  

○ ESL Strategies- ESL teacher will provide a word bank of verbs to keep in student's writing folder 
○ Mini lesson and games on verbs- see ESL teacher for ideas  

● Writers use describing words (adjectives) in their stories.  
○ ESL Strategies- ask ESL teacher to provide student with a mini adjective word bank for their writing folder 

● Writers vary their word choice by using demonstratives (e.g., this, that, these, those) to take the place of other words. 
● Writers use prepositions to vary their word choice (during, beyond, toward).  

○ ESL teacher will pre-teach prepositions or come in and teach a whole class mini lesson on prepositions  
○ See ESL teacher for ideas and games  

● Writers vary their choice of describing words as a way to clarify meaning (e.g., It wasn’t big, it was gigantic.).  
○ ESL Strategies-  ESL teacher will  pre-teach synonyms to students in a small group or whole class. See ESL 

teacher for strategies that fit the need of your students 
● Writers use sound words (onomatopoeia) in their stories.  

○ Pre-teach this concept to students in a small group or whole class 
○ See ESL teacher for strategies that fit the need of your students  

 



 

Modifications (Special Education/Academic Support/ELL/Gifted) 

Resources Modifications (Special 
Education/Academic Support) 

ELL Gifted Learners 

Fundations 
Reading A-Z 
Kids A-Z (Raz 
Kids) 
Front Row 
 
 
 
 

● Multisensory manipulatives and 
strategies 

● Scaffolded Instruction 
● Differentiated levels 
● Varied templates 
● Word banks 
● Voice to text options 
● Allow verbal responses 
● Mini anchor charts (teacher made 

and student made) 
● Extended time 
● Prompting 
● Preteach  
● Reteach 
● Think and read aloud 
● Modify Assessment/ Assignments 
● Provide visual models 
● Small group instruction 

 

● Manipulatives 
● Preteach vocabulary 
● Activate prior 

knowledge 
● Identify big picture 

concepts 
● Build in time for 

reteaching and 
repetition 

● Model expectations 
● Think and read aloud 
● Provide a final product 

example 
● Provide language 

objectives associated 
with concepts 

● Act out classroom 
behaviors with students 

● Modify assessments 
● Use real objects 
● Word walls with 

pictures 
● Laminated cards or 

mini anchor charts 

● Differentiation with high 
level materials 

● Student led discussions 
and learning 

● Student product choice 
● Additional open ended 

tasks 
● Incorporate problem 

solving activities 
● Promote creative and 

critical thinking 
● Provide flexible 

environment 



placed on students 
individual desks. 

● Same posters used 
every time. 

● Provide sentence 
frames for explanation 
questions 

● Scribe 
● Thematic word walls 
● Allow word walls to stay 

up during assessments 
● Reduce visual field 
● Reduce number of 

problems required 
● Allow time for 

instruction 
● ESL teacher can pre 

teach the lesson before 
introducing concept in 
the classroom. 

● Verbal prompting 
● Reword directions and 

allow verbal clarification 
before answering 
questions. 

● Extended time 
● Small group instruction 
● Small group testing 

 



 

Content Area: Language Arts 
Unit: 6 Unit Name: Making Reading Come Alive: Readers’ Theater 

and Poetry 

Reading 
New Jersey Student Learning Standards for English Language Arts: 

Standards Reviewed 
 
RL.1.4  Identify words and phrases in stories or poems that suggest feelings or appeal to the senses. 
RL.1.10  With prompting and support, read and comprehend stories and poetry at grade level text complexity or above. 
RF.1.4.  Read with sufficient accuracy and comprehension to support understanding. 
 

Technology Standards: 

8.1.2.C.1  Engage in a variety of developmentally appropriate learning activities with students in other classes, schools, or countries 
using various media formats such as online collaborative tools, and social media. 

Career Ready Practices: 

Students learn to work collaboratively in a reading partnership: 
CRP1:  Act as a responsible and contributing citizen and employee.  

Enduring Understandings Essential Questions 

. 
● Good readers use what they know about their characters 

to help perform their books. 
● Good readers can read and enjoy poetry. 

 
● How can readers perform the books they read? 
● How do readers read and experience poetry? 

Students will know... Students will be able to: 



● Strategies for performing a readers’ theater 
● Strategies for reading and understanding poetry 

● Become your character through performance reading 
● Make poetry come alive 

Assessment Evidence 

Performance Tasks Other Evidence 

Independent Reading 
● During this time of year, you will find an independent 

reading level for each student using a district reading 
benchmark assessment (Developmental Reading 
Assessment for students reading at Levels A-P or the 
Teachers’ College Benchmark Assessment for students 
reading at Levels Q and above). 

● Anecdotal notes will be taken during reading 
conferences, guided reading, or other small group 
instruction. 

● Students should each have a reading goal based on 
previous assessment data.  Each student should be met 
with 2 X a week in either a conference, strategy group, 
or guided reading group to practice strategies connected 
to his/her individual goal. 

 

Resources and Materials 

Other Components of Balanced Literacy  
● Interactive Read Aloud: 

○ During this final unit of study, you will be continuing your routines and procedures for your  Interactive Read Alouds .  
● Shared Reading: 

○ During this final unit of study, you will be continuing your routines and procedures for  Shared Reading  experiences.  
● Word Study: 

○ See Fundations curriculum 
 

Unit Goals: 
● The first bend will ask students to put together everything they have learned about what it means to read with accuracy, 

fluency, and comprehension in order to participate in performance reading of favorite stories. 
● The final bend will have students end the year reading and discussing the genre of poetry. 

 



Unit Celebration Ideas: 
● Have a readers theater performance and invite another class and/or parents in as the audience!  
● Have a poetry cafe  

 
Teacher Texts and Resources: 

● The Reading Strategies Book  by Jennifer Serravallo 
● Wilson Fundations Level One Teacher Guide   *For word study instruction 
● Words Their Way  by Bear, Invernizzi, Templeton & Johnston  *For word study assessment 
● Phonics Lessons for Grade One  (red binder and teacher manual) by Fountas and Pinnell  *to supplement word study 

instruction 
 
Mentor Texts : 

● For the performance reading bend, you will want to find or create Readers’ Theater scripts for favorite stories. 
● For the reading poetry bend, you will want to compile favorite poems and make a poetry packet. 

 
Anchor Charts: 

● Use Your Voice to Bring Your Stories to Life ( see page 60 in Readers Get to Know Characters by Performing Their 
Books in the  If/ Then Curriculum Guide for Grades K-2 ). 

 
Interdisciplinary Connections: 

● Social Studies Integration 
○ Your social studies unit is Our Place in the World.  Please try to incorporate Read Aloud and Shared Reading 

materials on this topic. 
● Next Gen Science Integration 

○ Your science unit is Waves.  Please try to incorporate Read Aloud and Shared Reading materials on this topic.  The 
1st grade PBL is connected to Bend # 3 Poetry and the study of Sound Waves and Vibration. 

 

Bend 1 Goals Suggested Mini Lessons 

 ● Become your character 
through performance 

Become Your Character 



Performance 
Reading: 

Reading with 
Accuracy, 

Fluency, and 
Comp 

(Readers’ 
Theater) 

 

reading ● Good readers understand that stories are often written like scripts.  The 
dialogue, or part written within quotation marks, are the character’s lines 
and the rest is written from the voice of the narrator.  They can use this 
idea to help read any book with fluency and expression ( see page 58   in 
Readers Get to Know Characters by Performing Their Books in the 
If/ Then Curriculum Guide for Grades K-2 ). 

● Good readers need to learn all they can about their character so that 
they can become their character.  To do this, they read their script over 
and over and over, thinking what does my character like/ dislike, what do 
they do, what do they feel. 

● Good readers think like their character as they read their part.  They 
think how is my character feeling here, what would it sound like to feel 
that way, and then they read it in the character’s voice.  They often try 
out different ways to sound and act like their characters and then decide 
on a way that best matches the clues the text provides. 

● Good readers practice reading their parts so often that they read them 
like they’ve always known them.  They make sure their voice flows 
smoothly as they read. 

● Good readers think about the actions their character would be doing in 
different parts of the story.  They make their whole bodies act like their 
character.  They think how is my character feeling here, what does it look 
like to feel that way, and make their body be the character. 

● Good readers act out scenes that are beyond what’s on the pages; they 
act out what might come after the last page of the book.  At the end of 
the story, you can use what you know about the character to make a 
good prediction about what might happen next, even though the story is 
over ( see page 61   in Readers Get to Know Characters by 
Performing Their Books in the  If/ Then Curriculum Guide for Grades 
K-2 ). 



Bend 2 Goals Suggested Mini Lessons 

Reading 
Poetry 

● Make poetry come alive Make poetry come alive 
● Good readers make poetry come alive by creating a mental picture in 

mind to match the beautiful words they hear. 
● Good readers make poetry come alive by thinking about their senses 

(what they see, hear, smell, feel, and taste) as they read the poem. 
● Good readers are constantly revising the picture/movie in their mind as 

they read more. 
● Good readers notice how poetry sounds (rhythm/ rhyme/ beats) and 

practice rereading it different ways until it sounds right. 
● Good readers identify the big feeling they get as they read the poem. 
● Good readers practice reading and talking about poetry in different ways 

with partners. 
 

 
Language, Grammar, and Conventions 

SHARED READING GOALS (see Fundations Curriculum for more ideas) 
● Recognize first, second and third trimester sight words quickly and accurately 
● Begin to recognize simple compound words and read accurately 
● Use power words to help read new words quickly (solve by analogy)  
● Identify words or phrases in the text that signify feeling 
● Identify words or phrases in the text that “show not tell”  

 
ESL Modifications and Strategies- 

● Sight Words 
○ Use of highlighter tape 
○ Sight word hunts 
○ During independent reading have the student go alternate between reading a book and their sight word ring.  
○ Sight Word Ninja- App  



○ Themed independent, teacher made sight word books.  
● Feeling Words (Bend 2) 

○ Have ESL provide a feeling chart for their book box.  
○ Have ESL teacher pre-teach feelings 
○ If a child is struggling with feelings, ask the student to “put on the character’s face”, then ask the student how he/she 

feels when they make that same face.  
○ Higher ELL’s- ask for synonyms for basic feeling words to get them out of the habit of using happy and sad.  
○ Emergent ELL’s- give student sticky notes and have them draw either a happy face or sad face to represent the 

character feeling. The ESL teacher will keep reinforcing big feeling words in small group.  
● Bend 1-  

○ Give ELL’s sentence starters on sentence strips or index cards to use during book club.  
■ I agree with _________because _____________________ 
■ I disagree with _____________________because____________________  
■ I think my character is_________ because___________________.  
■ This reminds me of __________________________.  

● Bend 3-  
○ Review senses 
○ Review rhyming 
○ Have students draw picture of the poem to use as a visual 

 
 
 
 
 
 
 
 
 
 
 
 
 



 

Content Area: Language Arts 
Unit: 6 Unit Name:  Non-fiction Chapter Books 

Writing 
New Jersey Student Learning Standards for English Language Arts: 

Standards Reviewed 
 
W.1.2  Write informative/explanatory texts in which they name a topic, supply some facts about the topic, and provide some sense 
of closure. 
W.1.7  Participate in shared research and writing projects (e.g., explore a number of "how-to" books on a given topic and use them 
to write a sequence of instructions). 
W.1.8  With guidance and support from adults, recall information from experiences or gather information from provided sources to 
answer a question. 
L.1.1.A  Produce complete sentences when appropriate to task and situation.  
L.1.1.B  Use common, proper, and possessive nouns. 
L1.1.C  Use singular and plural nouns with matching verbs in basic sentences (e.g., He hops; We hop). 
L1.1.D  Use personal, possessive, and indefinite pronouns (e.g., I, me, my; they, them, their, anyone, everything). 
L1.1.E  Use verbs to convey a sense of past, present, and future (e.g., Yesterday I walked home; Today I walk home; Tomorrow I 
will walk home). 
 

Technology Standards: 

8.1.2.B.1  Illustrate and communicate original ideas and stories using multiple digital tools and resources. 

Career Ready Practices: 

Students learn to work collaboratively in a writing partnership: 
CRP1:  Act as a responsible and contributing citizen and employee.  



Enduring Understandings Essential Questions 

● Good writers can write about topics they know well to 
inform others. 

● How do scientists teach others about what they have 
learned about a topic?  

Students will know... Students will be able to: 

● Strategies for getting ideas and planning for 
informational/ nonfiction writing 

● Strategies for elaboration in informational/ nonfiction 
writing 

● Structures for informational/ nonfiction writing 
● Strategies for revising and editing informational/ 

nonfiction writing 

● Generate ideas for informational/ nonfiction writing 
● Plan for nonfiction writing 
● Elaborate to teach more 
● Include different types of writing in teaching books 
● Draft intros and conclusions 
● Fix up writing 
● Make choices about writing 
● “Research” to help say more 
● Teach what new words mean with words and pictures 
● Edit on the go 
● Revise on the go 
● Take one final chapter book through the publishing 

process 

Assessment Evidence 

Performance Tasks Other Evidence 

n/a 
 

● Writing conference & strategy group notes 
● Published piece for student writing portfolio 
● You may choose to select another piece for student 

writing portfolio in addition to the pre/post assessment 
and published piece if you think there is a better example 
of student’s writing ability. 

Resources and Materials 



Components of Balanced Literacy: 
● Interactive Writing: 

○ During this fifth unit of study, you should continue your routines and procedures for  Interactive Writing .  
○ A good resource for this component is  Interactive Writing Across Grades: A Small Practice With Big Results, 

PreK-5  by Kate Roth and Joan Dabrowski.  
 
Unit Goals: 
This unit is a continuation of the All About Writing unit.  Now, the expectation is that students can organize their thinking to create a 
longer text about a topic they know well.  They are learning more elaboration strategies and structures for informational writing. 
  
Unit Celebration Ideas: 

● Have a museum/gallery walk/display of the chapter books for your class (or invite in another class) to walk around and read 
● For additional ideas, see “Appendix: Publishing and Celebrating Writing” pages 384-395 in  The Writing Strategies Book 

by Jennifer Serravallo 
 
Teacher Texts and Resources : 

● Nonfiction Chapter Books   by Lucy Calkins, Kristi Mraz & Barbara Golub (from the Units of Study in Opinion, Information, 
and Narrative Writing)  

● The Writing Strategies Book  by Jennifer Serravallo 
 
 
Mentor Texts: 

● Sharks!   by Anne Schreiber 
● Trucks  by Wil Mara 
● Animal Families  by DK Publishing 
● Bugs, Bugs, Bugs  by Jennifer Dussling  
● Watch Me Grow: Elephants 
● Big Babies, Little Babies 

 
 
Anchor Charts: 

● Chapter Titles... 
● How Can I Teach My Readers? 



● Editing Checklist (updated to include everything taught this year) 
 

Interdisciplinary Connections: 
● Social Studies Integration 

○ Your social studies unit is Our Place in the World.  Please try to incorporate Interactive Writing on this topic. 
● Next Gen Science Integration 

○ Your science unit is Waves.  Please try to incorporate Interactive Writing on this topic. 

 

Bend 1 Goals Suggested Mini Lessons 

Nonfiction 
Writers Can 

Write Chapter 
Books 

● Generate ideas for 
nonfiction writing 

● Plan for nonfiction 
writing 

● Elaborate to teach 
more 

● Include different types 
of writing in teaching 
books 

● Draft intros and 
conclusions 

● Fix up writing 

Generate ideas for nonfiction writing  (review from Unit 3) 
● Good writers think of topics for nonfiction chapter books by thinking 

about things for which they are famous.  (Review those ways: 
something they know a lot about; something they love; something they 
could teach others about).  They can also turn to someone who knows 
them well and ask, “ What topics do you think I know a lot about ?” 
*Coach writers to narrow down topic to manageable level.  For 
example, All About Soccer is a much better topic than All About 
Sports. 

 
 
Plan for nonfiction writing 

● Good writers study mentor texts to get ideas for their Table of Contents 
( see Session 9 in  Nonfiction Chapter Books ). 

● Good writers revise chapter titles in order to make sure they are short, 
interesting, tell what the chapter is really about, and chop up the big topic 
( see mid-workshop teaching box on page 69 and Share on page 71 
of Session 9 in  Nonfiction Chapter Books ). 

● Good writers plan their chapters the same way they would plan out a 
teaching book.  They can plan what they will say in the chapter across 



their fingers, saying a bunch of things about each finger, or each part of 
the chapter ( see Session 10 in  Nonfiction Chapter Books ) . 

 
Elaborate to teach more 

● Good writers remember what they already know about teaching books. 
*Review anchor chart from Unit 3- How Can I Teach My Readers 

● Good writers don’t just tell facts.  Instead, they help the reader picture 
the fact and to understand why it matters.  One way they do this is by 
using comparisons ( see Session 11 in  Nonfiction Chapter Books ). 

● Good writers reread, looking for general statements to expand with more 
detail.  One way they do this is by giving examples ( see mid-workshop 
teaching box on page 82 in  Nonfiction Chapter Books ). 

 
Include different types of writing in teaching books 

● Good writers pause before starting a new chapter and decide what kind 
of writing are they making and what are the rules of that writing.  One 
way they can add a different type of writing to their teaching book is by 
adding a How-To chapter ( see Session 12 in  Nonfiction Chapter 
Books ). 

● Good writers pause before starting a new chapter and decide what kind 
of writing are they making and what are the rules of that writing.  One 
way they can add a different type of writing to their teaching book is by 
adding a list ( see Session 12 in  Nonfiction Chapter Books ). 

● Good writers pause before starting a new chapter and decide what kind 
of writing are they making and what are the rules of that writing.  One 
way they can add a different type of writing to their teaching book is by 
adding a small moment story ( see mid-workshop teaching box on 
page 88 of Session 12 in  Nonfiction Chapter Books ). 

 
Draft intros and conclusions 

● Good writers know that when they write a teaching book, readers are 
expect the writing to have a beginning and an end.  In the beginning, the 
writer will want to tell the big things that they will be learning about and 



usually how the learning will go- what will come first and next ( see 
Session 13 in  Nonfiction Chapter Books ) . 

● Good writers know that when they write a teaching book, readers are 
expect the writing to have a beginning and an end.  In the end, the writer 
will want to leave the reader with a big thought or idea ( see 
mid-workshop teaching on page 93 from Session 13 in  Nonfiction 
Chapter Books ) . 

 
Fix up writing 

● Good writers reread their writing, thinking about how to get it ready for 
their readers.  One way they get books ready for their readers is by 
pretending to be the reader, checking for any mistakes or confusing parts 
( see Session 14 in  Nonfiction Chapter Books ). 

● Good writers use commas in lists and dates ( see mid-workshop 
teaching box on page 99 from Session 14 in  Nonfiction Chapter 
Books ). 

Bend 2 Goals Suggested Mini Lessons 

Writing 
Chapter 

Books With 
Greater 

Independence 

● Make choices about 
writing 

● “Research” to help say 
more 

● Teach what new words 
mean with words and 
pictures 

● Edit on the go 
● Revise on the go 
● Take one final chapter 

book through the 
publishing process 

Make choices about writing 
● Good writers make a plan for their writing as they get ready to create a 

new book.  To do this, they study the tools around them- things like 
charts, published nonfiction books, and even other writers.  As writers 
study these tools, they think to themselves, “ How could I try that in my 
writing? ” And then they do it ( see Session 15 in  Nonfiction Chapter 
Books ). 

● Good writers create their own different kinds of paper to match structures 
that they want to use in their chapters ( see mid-workshop teaching 
box on page 108 of Session 15 in  Nonfiction Chapter Books ). 

“Research” to help say more 
● Good writers conduct research by looking at  photographs or pictures  that 

are connected to their topics.  Writers look closely at these, mining them 



for specific details that will teach people even more about their topics. 
Then they put into words what they’ve learned and add this to their 
writing ( see Session 16 in  Nonfiction Chapter Books ). 

 
Teach what new words mean with words and pictures 

● Good writers can teach what new important words mean by using words 
and pictures ( see mid-workshop teaching box on page 116 of 
Session 16 in  Nonfiction Chapter Books ). 

● Good writers can create a glossary to organize and teach new important 
words in their chapter books. 

 
Edit on the go 

● Good writers choose end punctuation that reflects how they are trying to 
speak.  Specifically, they use periods when they want to tell facts, 
question marks when they want to ask questions, exclamation marks 
when they want to tell something exciting, or commas and colons when 
they want to make lists ( see Session 17 in  Nonfiction Chapter Books ). 

● Good writers use their partner to help them use punctuation.  They do 
this by reading a part in a teaching voice and having their partner be on 
the lookout for punctuation parts ( see mid-workshop teaching box on 
page 124 of Session 17 in  Nonfiction Chapter Books ). 

 
Revise on the go 

● Good writers reread their writing to make sure there aren’t any confusing 
parts.  If there are, they stop and fix them up ( see share on page 126 of 
Session 17 in  Nonfiction Chapter Books ) . 

● Good writers use craft moves like pop-out words and speech bubbles in 
teaching books to give more information or make some information stand 
out ( see Session 18 in  Nonfiction Chapter Books ). 

 



Take one final chapter book through the publishing process 
● Good writers edit their writing before they publish it.  One way they edit 

their writing is by using an editing checklist.  They look at one thing on 
the list at a time and check to see they have done that one thing 
throughout their writing.  Then they check for the next item on their list, 
and so on ( see Session 19 in  Nonfiction Chapter Books ). 

● Good writers fancy up their books by adding color and texture to 
illustrations ( see mid-workshop teaching box on page 136 of Session 
19 in  Nonfiction Chapter Books ). 

 

Language, Grammar, and Conventions 

INTERACTIVE WRITING GOALS (see Fundations Curriculum for more information) 
● Writers spell third trimester sight words quickly and accurately. 

○ ESL Strategies- use of playdough, whiteboard and dry erase markers, POP for sight words, writing sight words in 
sand, shaving, and other tactile center choices. Also, have child use personal word wall to check sight word spelling 
after writing their stories.  

● Writers print all uppercase and lowercase letters using correct formation. 
○ ESL Strategies- ask ESL teacher for tactile letter rings, writing letters in sand or shaving cream, alphabet linking 

chart in writing folder.  
● Writers always capitalize the first letter of names 
● Writers always capitalize dates. 
● Writers always capitalize the word “I.”  
● Writers capitalize the first letter of a sentence. 
●  Writers capitalize the first letter of words in titles of stories.  
● Writers use commas when writing dates.  
● Writers use commas to separate words in a series.  
● Writers use a period at the end of a telling sentence.  
● Writers use a question mark at the end of an asking sentence.  
● Writers use an exclamation point at the end of an exciting sentence.  
● Writers listen for beginning, middle, and ending sounds.  



○ ESL Strategies- use of elkonin boxes, tapping out sounds, writers go back and check CVC words, CVC board 
games, implement strategies from Words Their Way word families.  

● Writers stretch words to hear sounds.  
○ ESL Strategies- use of elkonin boxes, tapping out sounds, writers go back and check CVC words, CVC board 

games, implement strategies from Words Their Way word families.  
● Writers use what they know about spelling patterns to write new words.  

○ ESL Strategies- implement strategies from Words Their Way ELL’s  
● Writers use what they know about letters and sounds to write words.  

○ ESL Strategies- implement strategies from Words Their Way ELL’s  
● Writers use a space between words.  

○ ESL Strategies- use of a spaceman or child uses their finger.  
● Writers use describing words (adjectives) in their stories.  

○ ESL Strategies- ask ESL teacher to provide student with a mini adjective word bank for their writing folder.  
● Writers vary their word choice by using demonstratives (e.g., this, that, these, those) to take the place of other words. 
● Writers use prepositions to vary their word choice (during, beyond, toward). 

○ ESL Strategies- have ESL teacher pre-teach preposition or come in and teach a whole class mini lesson on 
prepositions. See ESL teacher for ideas and games. ,  

● Writers vary their choice of describing words as a way to clarify meaning (e.g., It wasn’t big, it was gigantic.) 
○ ESL Strategies- Have ESL teacher pre-teach synonyms to students in a small group or whole class. See ESL 

teacher for strategies that fit the need of your students.  

 
 

Modifications (Special Education/Academic Support/ELL/Gifted) 

Resources Modifications (Special 
Education/Academic Support) 

ELL Gifted Learners 

Fundations 
Reading A-Z 
Kids A-Z (Raz 
Kids) 
Front Row 
 

● Multisensory manipulatives and 
strategies 

● Scaffolded Instruction 
● Differentiated levels 
● Varied templates 
● Word banks 

● Manipulatives 
● Preteach vocabulary 
● Activate prior 

knowledge 
● Identify big picture 

● Differentiation with high 
level materials 

● Student led discussions 
and learning 

● Student product choice 
● Additional open ended 



 
 
 

● Voice to text options 
● Allow verbal responses 
● Mini anchor charts (teacher made 

and student made) 
● Extended time 
● Prompting 
● Preteach  
● Reteach 
● Think and read aloud 
● Modify Assessment/ Assignments 
● Provide visual models 
● Small group instruction 

 

concepts 
● Build in time for 

reteaching and 
repetition 

● Model expectations 
● Think and read aloud 
● Provide a final product 

example 
● Provide language 

objectives associated 
with concepts 

● Act out classroom 
behaviors with students 

● Modify assessments 
● Use real objects 
● Word walls with 

pictures 
● Laminated cards or 

mini anchor charts 
placed on students 
individual desks. 

● Same posters used 
every time. 

● Provide sentence 
frames for explanation 
questions 

● Scribe 
● Thematic word walls 

tasks 
● Incorporate problem 

solving activities 
● Promote creative and 

critical thinking 
● Provide flexible 

environment 



● Allow word walls to stay 
up during assessments 

● Reduce visual field 
● Reduce number of 

problems required 
● Allow time for 

instruction 
● ESL teacher can pre 

teach the lesson before 
introducing concept in 
the classroom. 

● Verbal prompting 
● Reword directions and 

allow verbal clarification 
before answering 
questions. 

● Extended time 
● Small group instruction 
● Small group testing 

 
 
 
 
 
 
 
 
 
 



 
 
 
 
 


